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Introduction

Stage 6 curriculum

NSW Education Standards Authority (NESA) Stage 6 syllabuses have been developed to provide students
with opportunities to further develop skills which will assist in the next stage of their lives.

The purpose of Stage 6 syllabuses is to:

= develop a solid foundation of literacy and numeracy

= provide a curriculum structure which encourages students to complete secondary education at their
highest possible level

= foster the intellectual, creative, ethical and social development of students, in particular relating to
the:

— application of knowledge, understanding, skills, values and attitudes in the fields of study
they choose

— capacity to manage their own learning and to become flexible, independent thinkers,
problem-solvers and decision-makers

— capacity to work collaboratively with others

— respect for the cultural diversity of Australian society

— desire for lifelong learning in formal or informal settings

= provide a flexible structure within which students can meet the challenges of and prepare for:
= further academic study, vocational training and employment

= evolving work practice and rapid technological change

= full and active participation as global citizens

= provide formal assessment and certification of students’ achievements

= promote the development of students’ values, identity and self-respect.

The Stage 6 syllabuses reflect the principles of the NESA K—10 Curriculum Framework and Statement of
Equity Principles, the reforms of the NSW Government Stronger HSC Standards (2016), and nationally
agreed educational goals. These syllabuses build on the continuum of learning developed in the K-10
syllabuses.

The syllabuses provide a set of broad learning outcomes that summarise the knowledge, understanding,
skills, values and attitudes important for students to succeed in and beyond their schooling. In particular,
the attainment of skills in literacy and numeracy needed for further study, employment and active
participation in society are provided in the syllabuses in alignment with the Australian Core Skills
Framework.

NESA syllabuses support a standards-referenced approach to assessment by detailing the important
knowledge, understanding, skills, values and attitudes students will develop and outlining clear standards of
what students are expected to know and be able to do. The syllabuses take into account the diverse needs
of all students and provide structures and processes by which teachers can provide continuity of study for
all students.
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Japanese in Context Stage 6 Syllabus

The language

The language to be studied and assessed is Modern Standard Japanese. During their course of study,
students may encounter some regional variations of the language. Students should be familiar with formal
and informal levels of language used in daily life.

The learners

Japanese in Context language learners are typically those who have been brought up using the Japanese
language outside the classroom, and who have a connection to Japanese culture. They have varying
degrees of knowledge and understanding of Japanese, although their oral proficiency is typically more
highly developed than their proficiency in the written language. These students have received all or most of
their formal education in schools where English (or another language different from Japanese) is the
medium of instruction. They can therefore be considered to some extent bilingual, with English or the other
language being the predominant language.

This course recognises the varying degrees of affinity with the culture of Japanese-speaking communities
and the diversity of knowledge and skills in Japanese that students will have acquired prior to enrolling in
the Japanese in Context course. At entry level to the course, students will have typically undertaken:

= some study of Japanese in a community, primary and/or secondary school in Australia, and/or
= formal education in a school where Japanese was the medium of instruction up to the age of ten.

Eligibility criteria apply to courses in Japanese. See Eligibility for Stage 6 Languages courses
on the NESA website.

Diversity of learners

NSW syllabuses are inclusive of the learning needs of all students. Syllabuses accommodate teaching
approaches that support student diversity, including students with disability, gifted and talented students,
and students learning English as an additional language or dialect (EAL/D). Students may have more than
one learning need.

Students with disability

All students are entitled to participate in and progress through the curriculum. Under the Disability
Standards for Education 2005, schools are required to provide additional support or adjustments to
teaching, learning and assessment activities for some students with disability. Adjustments are measures or
actions taken in relation to teaching, learning and assessment that enable a student with disability to access
syllabus outcomes and content and demonstrate achievement of outcomes.

Students with disability can access outcomes and content from Stage 6 syllabuses in a range of ways.
Students may engage with:

» Stage 6 syllabus outcomes and content with adjustments to teaching, learning and/or assessment
activities; or
» selected Stage 6 Life Skills outcomes and content from one or more Stage 6 Life Skills syllabuses.

Japanese in Context Stage 6 Syllabus(2023) Page 5 of 69


http://educationstandards.nsw.edu.au/wps/portal/nesa/11-12/stage-6-learning-areas/stage-6-languages/eligibility
https://educationstandards.nsw.edu.au/wps/portal/nesa/11-12/Diversity-in-learning/stage-6-special-education/adjustments

Decisions regarding curriculum options, including adjustments, should be made in the context of
collaborative curriculum planning with the student, parent/carer and other significant individuals to ensure
that syllabus outcomes and content reflect the learning needs and priorities of individual students.

Further information can be found in support materials for:

= Languages
=  Special Education.

Gifted and talented students

Gifted and talented students have specific learning needs that may require adjustments to the pace, level
and content of the curriculum. Differentiated educational opportunities assist in meeting the needs of gifted
and talented students.

Generally, gifted and talented students demonstrate the following characteristics:

= the capacity to learn at faster rates
» the capacity to find and solve problems
» the capacity to make connections and manipulate abstract ideas.

There are different kinds and levels of giftedness and talent. Gifted and talented students may also have
learning disabilities and/or English as an additional language or dialect. These needs should be addressed
when planning appropriate teaching, learning and assessment activities.

Curriculum strategies for gifted and talented students may include:

= differentiation: modifying the pace, level and content of teaching, learning and assessment activities

» acceleration: promoting a student to a level of study beyond their age group

= curriculum compacting: assessing a student’s current level of learning and addressing aspects of
the curriculum that have not yet been mastered.

School decisions about appropriate strategies are generally collaborative and involve teachers,
parents/carers and students, with reference to documents and advice available from NESA and the
education sectors.

Gifted and talented students may also benefit from individual planning to determine the curriculum options,
as well as teaching, learning and assessment strategies, most suited to their needs and abilities.

Students learning English as an additional language or dialect
(EAL/D)

Many students in Australian schools are learning English as an additional language or dialect (EAL/D).
EAL/D students are those whose first language is a language or dialect other than Standard Australian
English and who require additional support to assist them to develop English language proficiency.

EAL/D students come from diverse backgrounds and may include:

» overseas and Australian-born students whose first language is a language other than English,
including creoles and related varieties

»= Aboriginal and Torres Strait Islander students whose first language is Aboriginal English, including
Kriol and related varieties.

EAL/D students enter Australian schools at different ages and stages of schooling and at different stages of
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English language learning. They have diverse talents and capabilities and a range of prior learning
experiences and levels of literacy in their first language and in Standard Australian English. EAL/D students
represent a significant and growing percentage of learners in NSW schools. For some, school is the only
place they use Standard Australian English.

EAL/D students are simultaneously learning a new language and the knowledge, understanding and skills
of the syllabus through that new language. They require additional time and support, along with informed
teaching that explicitly addresses their language needs, and assessments that take into account their
developing language proficiency.

The ESL scales and the English as an Additional Language or Dialect: Teacher Resource provide
information about the English language development phases of EAL/D students. These materials and other
resources can be used to support the specific needs of EAL/D students and to assist students to access
syllabus outcomes and content.
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Japanese in Context Key

The following codes and icons are used in the Japanese in Context Stage 6 Syllabus.

Outcome coding

Syllabus outcomes are coded in a consistent way. The code identifies the subject, Stage and outcome
number. For example:

‘//LJ ACG\‘\‘
Languages  Japanese Context Stage 6  Outcome number

Outcome code Interpretation

LJAC6-1 Languages, Japanese, in Context, Stage 6 — Outcome number 1
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Learning across the curriculum icons

Learning across the curriculum content, including the cross-curriculum priorities, general capabilities and
other areas identified as important learning for all students, is incorporated and identified by icons in the
syllabus.

Cross-curriculum priorities
- Aboriginal and Torres Strait Islander histories and cultures
@ Asia and Australia’s engagement with Asia

- Sustainability

General capabilities
#* Critical and creative thinking
i¢ Ethical understanding

®. |Information and communication technology capability

Intercultural understanding
= Literacy
B  Numeracy

i  Personal and social capability

Other learning across the curriculum areas
* Civics and citizenship
* Difference and diversity

# Work and enterprise
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Rationale

The study of Japanese contributes to the overall education of students, particularly in the areas of
communication, intercultural capability, literacy, cognitive and social development, and general knowledge.
It promotes understanding and appreciation of the diverse values and attitudes within the wider Australian
community and beyond, in recognition that multilingualism and multiculturalism are integral parts of
Australian society.

The Japanese in Context course enables students to strengthen personal connections to their heritage,
through the development of a mature and positive appreciation of their language and culture. Through their
learning, the development of their bilingual and bicultural identity can be enhanced.

Students studying the Japanese in Context course bring to their language learning prior knowledge and
experience in both Japanese and English. The provision of a course for these learners provides them with
enhanced opportunities to develop communication skills beyond community and national boundaries in an
increasingly interconnected world.

Japanese is the standard language of Japan, one of Australia’s neighbours in Asia. Japan is one of
Australia’s largest trading partners, with ongoing exchange in security, diplomacy and education.

Australia has an increasing number of residents who identify with Japanese heritage. Japan is a popular
holiday destination for Australians and is one of Australia’s important inbound markets for tourism.

Japanese is an important language for young learners in Australia, as Australia progresses towards a future
of increased trade, investment, educational exchange, research and development in science and
technology, and engagement with Asia. Students develop an appreciation for Japan and the place of
Australia within Asia, including the interconnections of languages and cultures, peoples and communities,
histories and economies.

Students studying the Japanese in Context course will be provided with the opportunity to explore their
identity and the values and traditions of Japan and Australia. Students explore how they can contribute to
society as a bilingual/bicultural or multilingual/multicultural individual.

The cultural, intellectual and social benefits of language learning reach beyond the individual to society as a
whole. Proficiency in languages is a national resource that serves communities within Australia and enables
the nation to engage more effectively with the global community.

The Japanese in Context course allows students to build on and further develop their language capability
through engagement with Japanese-speaking communities, locally and overseas, and through the study of
contemporary texts and issues. These experiences provide students with a level of language proficiency
that enables them to undertake further study and operate effectively in a range of local, regional and global
contexts.
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Place of the Japanese in Context Stage 6
Syllabus in the K-=12 Curriculum

Prior-to-school learning
Students bring to school a range of knowledge, understanding and skills developed in home
and prior-to-school settings. The movement into Early Stage 1 should be seen as
a continuum of learning and planned appropriately.
The Early Years Learning Framework for Australia describes a range of opportunities
for students to develop a foundation for future success in learning.

L 4

Early Stage 1 — Stage 3
Japanese K-10

L 4

Stage 4
Japanese K-10

100 hours of one language in one continuous 12-month period
(including Life Skills outcomes and content)

4

Stage 5

Japanese K-10
(including Life Skills outcomes and content)

¥

ELECTIVE STUDY

Stage 6

(Years 11-12)

Japanese Japanese Japanese Japanese
Beginners Continuers in Context and
. o Literature
Eligibility rules Eligibility rules apply. Eligibility rules apply.
apply. Refer to the Refer to the NESA Refer to the NESA
NESA website website website

Japanese
Extension

Year 12

1l

Community, other education and learning, and workplace pathways
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Aim

The study of Japanese in Context in Stage 6 enables students to use Japanese to communicate in a
range of contexts and understand language as a system. They strengthen their appreciation of Japanese
linguistic and cultural heritage, and make connections between Japanese and English and/or other
languages. Students develop an understanding of how culture and identity are created and expressed
through language and the importance of Japanese in a diverse and increasingly interconnected world.
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Objectives

Knowledge, understanding and skills

Interacting

Students:

» interact in spoken Japanese through the exchange of information, ideas and opinions, applying
knowledge and understanding of the relationships between language, culture and identity

Processing and responding

Students:

= process and respond in English or Japanese to texts in Japanese and reflect on the relationships
between language, culture and identity

Composing
Students:

= compose spoken, written, digital and/or multimodal Japanese texts, demonstrating knowledge and
understanding of the relationships between language, culture and identity

Values and attitudes

Students value and appreciate:

» the importance of Japanese as a world language

= the power of language to explore and portray the social, cultural, ethical, moral, spiritual and
aesthetic dimensions of human experiences

= the role of language in developing positive interaction and cooperation with others

= the diversity and aesthetics of language through literary and other texts.
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Qutcomes

Table of objectives and outcomes — continuum of learning

Knowledge, understanding and skills

Interacting

Students interact in spoken Japanese through the exchange of information, ideas and opinions, applying
knowledge and understanding of the relationships between language, culture and identity.

Stage 6 course outcomes

A student:

LJACB6-1 exchanges information, justifies and reflects on opinions and ideas in Japanese

LJACB6-2 uses features of spoken Japanese for a variety of purposes appropriate to different
audiences and cultural contexts

Processing and responding

Students process and respond in English or Japanese to texts in Japanese and reflect on the relationships
between language, culture and identity.

Stage 6 course outcomes

A student:

LJACG6-3 identifies gist, main points and specific information in texts

LJAC6-4 synthesises information and ideas from texts
LJACG6-5 analyses features of language in texts LJAC6-

6 responds to texts personally and critically

LJACG6-7 analyses the way in which values, beliefs, culture and identity are expressed in texts
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Composing

Students compose spoken, written and digital and/or multimodal Japanese texts, demonstrating knowledge
and understanding of the relationships between language, culture and identity.

Stage 6 course outcomes

A student:

LJACG6-8 uses knowledge and skills to compose a variety of texts in Japanese for a range of
contexts, purposes and audiences

LJAC6-9 applies knowledge and understanding of literary devices, and language and cultural
concepts to express meaning in texts in Japanese

Speaking, listening, reading and writing skills are integral for students who are developing their learning of
Japanese. For some students with disability, teachers will need to consider relevant and appropriate
adjustments to speaking, listening, reading, writing and communication experiences within the context of
the Japanese in Context Stage 6 syllabus.

Japanese in Context Stage 6 Syllabus(2023) Page 15 of 69



Stage 6 course structure and requirements

The Stage 6 course is intended to provide students with the opportunities to develop their communication
skills, knowledge and understanding of Japanese language, culture and identity through six modules and
related texts. Each module, with the exception of the sixth module, Personal Investigation, relates to a
single issue. Note that study of the sixth module may not commence until the beginning of the Year 12
course.

Modules

Each module in the Stage 6 course relates to an issue or in the case of the Personal Investigation module
can relate to any of the issues. The study of the issues is undertaken through a range of texts viewed from
personal, community and international perspectives.

In each module students have opportunities to engage with learning tasks involving the skills of listening,
speaking, reading and writing in isolation or in combination*. In the Personal Investigation module, students
explore an area of interest related to one of the issues. This study may not commence before the beginning
of Year 12.

* Some students with disability may require adjustments to access these learning tasks, or may need to
access an alternative task.

Stage 6 course (240 hours)

Modules Indicative hours

Young people and their relationships 40
Traditions and values in contemporary society 40
The nature of work 40
The individual as a global citizen 40
Australian identity 40
Personal Investigation (Year 12 only) 40
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Young people and their relationships

Issue: Students consider their relationships with family, their connections with friends and the
influence of international popular youth culture on young people.

Traditions and values in contemporary society

Issue: Students consider how the traditions and values of Japanese-speaking communities are
maintained in multicultural environments and in a changing society.

The nature of work

Issue: Students consider the opportunities afforded bilingual students in Australian and Japanese contexts
and how advances in communication technologies and changes in expectations and aspirations affect
future study and employment.

The individual as a global citizen

Issue: Students consider the notion of ‘global citizen’ and how this concept affects notions of environment,
migration and technology, and the impact of global events and trends on the individual in Australia and
elsewhere.

Australian identity

Issue: Students consider the changing nature of Australian identity, from the viewpoints of a range of
groups such as Aboriginal and Torres Strait Islander Peoples, those who have lived in Australia over
generations and migrant communities.

Students explore how identity and culture are expressed in a range of texts in both Japanese and English,
including texts relating to:

= Aboriginal and/or Torres Strait Islander histories and cultures composed or
endorsed by Aboriginal and/or Torres Strait Islander People(s),

= Australian/Japanese composers working in Japanese or English

= Japanese composers in Japanese-speaking countries.

They also investigate how ideas concerning identity have changed over time, and how these changes are
reflected in contemporary and/or historical texts. The texts should reflect an appropriate level of linguistic
difficulty for students and could include short stories, films, songs, poetry, digital texts and excerpts from
longer works.

Personal Investigation

The Personal Investigation allows students to reflect on their own learning and their personal and cultural
identity in Japanese.

For in-depth analysis, students choose an area of investigation relating to one of the course issues.
Students develop both a critical and a personal response to the area of investigation. In an extended written
response in Japanese, they investigate the context and development of the area of study, how attitudes to
the area of study have varied over time, how attitudes towards the area of study may vary in different parts
of the world, and how the area of study is reflected and explored in a range of texts selected by the student
to complement the research.

Texts are an integral component of the Personal Investigation and the investigation must include reference
to at least two texts, ie one from each of the fiction and nonfiction genres and at least one of which must be

Japanese in Context Stage 6 Syllabus(2023) Page 17 of 69



in Japanese. The number of texts is dependent on the nature of texts selected.

However, the number of texts must allow students to explore their chosen area of investigation in sufficient
depth.

Research into their chosen area of study may not begin before the commencement of Year 12. However,
throughout the course students should be provided with opportunities to develop the research, language
and evaluative skills necessary to undertake the Personal Investigation.
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Content

Content defines what students are expected to know and do as they work towards syllabus outcomes.

It provides the foundations for students to successfully progress to the next stage of schooling or post-
school opportunities.

Teachers will make decisions about content regarding the sequence, emphasis and any adjustments
required based on the needs, interests, abilities and prior learning of students.

Content in Stage 6 syllabuses defines learning expectations that may be assessed in HSC examinations.

Content including knowledge and understanding of linguistic structures and vocabulary and kanji should be
taught in an integrated way by providing meaningful learning experiences for students through relevant and
appropriate exercises, activities and tasks.

In general, the examples of content are learning tasks (see glossary) that involve the purposeful use of
language and the achievement of a devised or actual goal or purpose. They provide opportunities to draw
on existing language resources and to experiment with new forms in authentic or simulated contexts.
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Organisation of content

The following diagram provides an illustrative representation of elements of the course and their
relationship.

The course objectives express knowledge, understanding and skills that are demonstrated through
outcomes and content. Across Stage 6 these are applied within the context of modules, the study of issues,
and a range of texts.

Exchanging
and shaping

meaning in
Japanese
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Learning across the curriculum

NSW syllabuses provide a context within which to develop core knowledge, understanding and skills
considered essential for the acquisition of effective, higher-order thinking skills. These skills will underpin
successful participation in further education, work and everyday life, including problem- solving,
collaboration, self-management, and information and communication technology skills.

Learning across the curriculum content, including the cross-curriculum priorities and general capabilities,
assists students to achieve the broad learning outcomes defined in the NESA Statement of Equity
Principles, the Melbourne Declaration on Educational Goals for Young Australians (December 2008) and in
the Australian Government’s Core Skills for Work Developmental Framework (2013).

Cross-curriculum priorities enable students to develop understanding about and address the contemporary
issues they face.

The cross-curriculum priorities are:

= Aboriginal and Torres Strait Islander histories and culte¥2s
= Asia and Australia’s engagement with /3ia
»  Sustainabiity

General capabilities encompass the knowledge, skills, attitudes and behaviours to assist students to live
and work successfully in the 21st century.

The general capabilities are:

Critical and creative thinking &

Ethical understanding it

Information and communication technology capability [
Intercultural understanding &

Literacy 5=

Numeracy [

Personal and social capability #

NESA syllabuses include other areas identified as important learning for all students:

» Civics and citizenship #
» Difference and diversityx
=  Work and enterprise s

Learning across the curriculum content is incorporated, and identified by icons, in the content of the

Japanese in Context Stage 6 Syllabus in the following ways:

Aboriginal and Torres Strait Islander histories and cultures ¥

The study of Japanese provides valuable opportunities for students to make interlinguistic and intercultural
comparisons across languages, including Aboriginal and Torres Strait Islander languages and cultures, and
to develop their understanding of concepts related to the diverse linguistic and cultural landscape of
Australia.

Through the study of a range of texts in a variety of media, and through discussion and research, students
are provided with opportunities to develop their understanding and appreciation of the cultural expression of

Japanese in Context Stage 6 Syllabus(2023) Page 21 of 69



Aboriginal Peoples as the most sustained in the world. Texts include those about Aboriginal and Torres
Strait Islander histories and cultures and/or by Aboriginal and Torres Strait Islander authors that reflect this
priority in English or in translation.

When planning and programming content relating to Aboriginal and Torres Strait Islander histories and
cultures, teachers are encouraged to;

* involve local Aboriginal communities and/or appropriate knowledge holders in determining suitable
resources, or to use Aboriginal or Torres Strait Islander authored or endorsed publications

» read the Principles and Protocols relating to teaching and learning about Aboriginal and Torres
Strait Islander histories and cultures and the involvement of local Aboriginal communities.

Asia and Australia’s engagement with Asia €

There are strong social, cultural and economic reasons for students to engage with Asia and recognise the
contribution of Asian Australians to Australian society and heritage. Studying texts from Japanese-speaking
countries can assist students to develop an appreciation for the place of Australia within the Asia region,
including the interconnections of languages and cultures, peoples and communities, histories and
economies. Students explore the impact on Japanese language of social, cultural and intercultural
influences, such as media, technology, globalisation and popular culture from other Asian countries. They
are provided with opportunities to learn how Australia is situated within the Asia region, and how Australia’s
linguistic and cultural identity is continuously evolving, both locally and within an international context.

Sustainability -

Learning in the Japanese in Context course provides a context for students to develop their knowledge and
understanding of concepts, perspectives and issues related to sustainability in Japan, in Japanese-
speaking communities in Australia and the world. They engage with a range of texts, and analyse their
historical and sociocultural contexts to interpret and present information, ideas and opinions on concepts
such as environmental and social sustainability, climate, conservation, linguistic and cultural ecologies.
Through communication with others, negotiating meaning and mutual understanding, and reflecting on
communication, they can learn to live and work in ways that are both productive and sustainable.

Critical and creative thinking #*

The study of Japanese provides opportunities for students to analyse and evaluate issues and ideas
presented in texts. In both thinking about and creating their own texts, they recognise and develop
arguments, use evidence and draw reasoned conclusions. They analyse and manipulate the relationship
between language and meaning when translating a text. Students experiment with text structures and
language features as they transform or adapt texts for different contexts, purposes and audiences. Students
use critical thinking when they use their knowledge of Japanese to analyse a range of texts in relation to
their context, purpose, audience, and structural and language features.

They justify their personal interpretations when responding to texts, and understand the difference between
personal and critical perspectives.

Ethical understanding {I¢

Through the study of Japanese, students begin to develop an increased understanding of complex
contemporary issues and the questions surrounding rights and responsibilities and how these apply to our
modern world. Students are provided with opportunities to develop greater empathy for the attitudes and
opinions of others by interacting with a range of texts. Ethical understanding is explored through the
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selection of texts for study, for example when students engage with ethical dilemmas presented in texts,
considering reasons for actions and implications of decisions. They explore and question values, attitudes,
perspectives and assumptions in texts, examining how they are presented, their impact on audiences and
how they are reflected in their own responses. They are provided with opportunities to develop effective
and ethical research strategies and practices, and to become more aware of their own roles and
responsibilities as citizens.

Information and communication technology capability &

Information and communication technology (ICT) is an integral part of the study of the Japanese in Context
course. Students are provided with opportunities to maximise use of the technologies available to them,
adapting as technologies evolve and limiting the risks to themselves and others. They explore, analyse and
compose digital and multimodal texts, and evaluate the quality of information and ideas presented in
multimodal texts. They can develop skills in reading, viewing and responding to digital and multimodal texts,
and in analysing the effects of the use of different media on meaning and interpretation, including in new
and emerging textual forms.

Intercultural understanding @

The development of intercultural understanding is a central aim of learning languages, as it is integral to
communicating in the context of diversity, the development of global citizenship and lifelong learning.
Learning languages can enable students to develop their intercultural understanding as they learn to value
their own language(s), culture(s) and beliefs, and those of others. They are provided with opportunities to
understand the reciprocal relationship between language, culture and identity, and how this relationship
reflects the values and beliefs of a community. Students are encouraged to reflect on their own and other
cultures in ways that recognise similarities and differences, create connections with others and cultivate
mutual respect. Learning to move between languages and cultures is integral to language learning and is
the key to the development of students’ intercultural understanding.

Students studying the Japanese in Context course are provided with opportunities to understand that
language develops and operates in a sociocultural context. They are encouraged to make connections
between social and cultural practices and language use, identifying culture-specific terms and expressions
in Japanese and English, and making comparisons with other languages and cultures. They examine
differences in language use, traditions and behaviours, explaining variations according to context, purpose,
mode of delivery and the roles and relationships of participants.

Students are provided with opportunities to understand how cultural identity influences ways of
communicating, thinking and behaving. They study how cultural concepts, beliefs, practices and
perspectives are represented in a range of textual forms and for a variety of purposes and audiences.

Literacy &

Literacy is embedded in the Japanese in Context course. Students who are studying the Japanese in
Context course are provided with opportunities to continue their literacy development. Improving
competency in their first language or language of their cultural heritage supports and enhances the
development of literacy in English.

Students examine grammatical concepts that serve particular functions and represent part of the system of
language. They explore information and ideas that are communicated in the texts and consider the ways in

which the content, form and language of the texts have been composed and assembled.

Students identify main ideas and specific information in a range of spoken, written and multimodal texts,
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explaining and evaluating textual features and structure and their relationship with context, purpose and
audience. They convey information, ideas and opinions in a variety of text types and formats, and compose
a range of texts in different modes for a range of contexts, purposes and audiences, applying their
knowledge of grammatical structures, word order and sentence construction. Students translate texts using
resources for the school and wider community, making comparisons between Japanese and English textual
features, and linguistic and cultural elements. They apply knowledge and understanding of literary devices
and language concepts to express ideas in texts or convey the sense of texts in new or different contexts.

Numeracy &

Students use numeracy skills when they create and interpret sequences and spatial information, consider
timing and sequence in texts, draw conclusions from statistical information, or use quantitative data as
evidence in analytical texts. They construct tables, charts, graphs and diagrams to present information.

Personal and social capability f®

Students develop personal and social capability as they interact in Japanese in culturally appropriate ways
in a range of contexts and situations, developing understanding of the importance of communicating in a
respectful manner. Communication is enhanced through collaborative research, reflective practices, and
developing empathy with and appreciation of the perspectives of others.

Close and critical study of texts assists students to understand different personal and social experiences,
perspectives, challenges and emotions. Students identify and express their own opinions, beliefs and
responses by interacting with a range of texts. Students work collaboratively and also independently as part
of their learning and research endeavours.

Through formal study of the language, students learn to understand themselves, their personal and social
relationships as well as their cultural identity. As students examine the issues, they are provided with
opportunities to understand values and attitudes, and their roles in society, including the human experience.

Civics and citizenship ™

As students engage with the Japanese in Context course they develop the knowledge, understanding,
skills, values and attitudes for responsible, informed and active participation in Australian society and as
global citizens. In their study of Japanese, students have opportunities to respond imaginatively and
critically to a range of literary and other texts drawn from a range of contexts, including social contexts.
They continue to consider how civic and social issues relevant to their lives are represented. Students are
provided with opportunities to understand the concept of community identity within the context of
multicultural Australia. They explore the diversity of identities and cultural perspectives within Japanese-
speaking and other Australian communities and the diverse ways in which individuals and communities
may express their cultures and identities in Australian society.

Students examine the importance of tradition to a sense of community and national identity, and explore the
impact of social, cultural and intercultural influences such as media, technology, globalisation and popular
culture. They develop an appreciation for the richness of the Japanese language and culture, and the
significant social, economic and cultural contributions of Japanese- speaking communities to Australian
society and the world.

Difference and diversity %

Difference and diversity comprises gender, ethnicity, ability and socioeconomic circumstances.
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Through the study of Japanese in Context, students develop awareness, understanding and acceptance of
difference and diversity in their personal lives, and within the local and global community. Students are
provided with opportunities to learn about diverse values, attitudes, customs and traditions in Japanese-
speaking communities, as well as characteristics that are common to their own and other communities.
They have the opportunity to study ways in which issues related to such differences and diversity are
represented in literary texts, and in texts of other types.

The study of Japanese in Context fosters the ideals of respect for others and appreciation and acceptance
of diverse points of view, beliefs, attitudes and values. Students develop their understanding of issues such
as age, beliefs, gender, disability, language and ethnicity, and their appreciation of ways in which diversity
contributes to a deeper sense of community and national identity. The investigation of complex ideas and
emotions in texts encourages the development of thoughtfulness and informed views, and an
understanding of the features of a fair and just society that values difference and diversity.

Work and enterprise %

Students should be prepared for living and working in a world that is more technologically focused, globally
connected and internationally competitive. The knowledge, understanding and skills developed in Japanese
in Context provide opportunities to further develop many of the key skills required for effective participation
in work and higher-learning environments, for working collaboratively and individually, and for acquiring,
processing, assessing and communicating information in a variety of textual forms. Students consider the
opportunities afforded bilingual students in the Australian and Japanese contexts and how advances in
communication technologies and changes in expectations and aspirations affect future study and
employment. They learn about the living and working conditions of Japanese-speaking communities, and
are provided with opportunities to understand the impact of social and economic developments.

Through their learning, such as their Personal Investigation, students develop skills in communication,
collaboration, negotiation and problem-solving in a range of undertakings. These skills can equip them for
participation in a range of work settings, and can enable them to become more effective and valuable
members of the workforce. The ability to communicate in Japanese and English broadens future
employment opportunities for students in an increasingly globalised world. The study of a range of texts
also provides students with an empathetic understanding of the worlds of work and enterprise.
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Japanese in Context Stage 6 Course Content

Interacting

Outcomes

A student:

— exchanges information, justifies and reflects on ideas and opinions in Japanese LJIAC6-1
— uses features of spoken Japanese for a variety of purposes appropriate to different audiences
and cultural contexts LIAC6-2

Content (Years 11 and 12)

Students:

— exchange information and experiences relating to an issue by, for examles® & 5= & & &4
— sustaining interactions by asking for and providing details on a variety of significant events,
milestones and special occasions, eg 4 &* @ =

A IORTEATO—FEARZVTERMAIS>TEVETE, BARTRIBEAL L, A-ARFUT TR,
JUAN AL AT T,

B: BATI, &ILTEEADANKELD ?

— describing how a Japanese cultural tradition is celebrated in Australia, eg € &* @ % i@ % %
Eztt“litﬁ:wﬁ*ﬂb\l‘%‘ﬂﬂﬁl;ﬁ@m TEA-ARIUTILEATVS BROREEENLVREY P
* HE E%’C EJAE ?ﬂ— 2THEMNTIA WL, BEEIRD

—  contributing information to a Japanese youth blog about NAIDOC Week, eg & =¢ . = i #
BAROES G ZFELNS, RVDEBLTWEFE, PRUIZOEE SN+ AFELZIL !

— presenting information to the class on a popular youth culture phenomenon, eg @ #* M 5= { b

BEERNMTLREICESE, BEEEHTEEVELESEL, K20T0IPY-S AT (7

Ly LA Zb

CD>TWBLE 1D B BT & 2 0593 18 McH3L5TF,
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— conducting an interview with a migrant from a Japanese-speaking community on their
experiences of living in Australia, €9 g 4 @ i % %

AANBA-ANSUPEBELTHSS A TEEE—EIBYELER, ZO—ETRII—FEHLELE
Mo SETCORBNEDSSICTBBEZEAERBVNET,

— express personal views, and justify and reflect on ideas and opinions relating to an issue by, for
exampley. o* T ML @ & i % % #

— reflecting on opinions and ideas in a text relating to an issue from a radio broadcast, eg

O LE™db k¥
BB X LB RO DN Tk, BACHE B ENELAEEC > TLB5L:

Wo ROFIARBGET, BARILEI2EAMBICONTERY LT LD,

— collecting newspaper and internet articles on an issue over a period of time and justifying their
inclusion in a database, eg ,, # T eE

53k A AN IYEA TO S REN KIS 30 HE, HRIDAVI- Ry MISED THE, 105~
#yk LT, BAORYEARERODTERATNS LRGN TN Y, ABHEOBLONTIE
D‘UEZL'CL\*S TH. BAEARZZE R b, EREICHELIIC. EHAT(DHRU%HJ#L’)L\T% ipld
BHINBNEL, FREAVI- Ry TEES BRERR TN BB AN BN, BRICHEDTEE
BB BRI,

— presenting a review of a text written by an Aboriginal and/or Torres Strait Islander person
relating to an issue, and responding to teacher and student questions, g . & @ ¢* 4

FRUIZ PR ATEEEE B R ICE TS NAIDOC PREZALONT, J5ATERTHELER,
DZEINT, PRUIZOHKEEH NAIDOC OIITHA FORETEEARLTVES, PRUYZHE
SREET DI

— participating in a debate on national identity and racism, eg & &% [t @& 5= i &% %
4]
HAOBE | £ EROBENIBRADEINEET ORI LN B RILERE,

— communicate in a range of contexts for specific purposes and audiences by, for examp-#: € -i-

ﬁ‘*‘ = dh % ko
applying knowledge of sociolinguistic conventions to select language appropriate to a variety of
social situations, eg & @ &= i %
P Eh
WS CDA-ARSUT A AF~E LI A B LTI,

il

TE B Z0A-ARIUT AN AF-ZLICILBBICIT<IEERO TOET DY,
FELEE  ZA0A-ARSUT AP AF-ZLICIBEICTIE RS TE ?
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interacting in a forum to discuss the treatment of an issue in two texts, eg & -\ * @ 5= [ %

EREF AR SR EOL K- b BAOI1-ATHEESN T BHESRESE I-

(& L\<Dh‘®$ﬁ%)§73“%”)i§“ NEZOTLEYT-V3aVTHRBLET, Z0% T, ELTID&IER

BORMELEODONTHERLELL,

debating a topic relating to one of the issues from a youth podcast, eq #* i 5= ih 3%

FEEDHESA, RIEEBANIEBEDHIC, IENANDEELHBEOERNIIODANTVETA, &
ENEECE FTBBEPOXEPEAOEEEEZLT, J13127- YIVEENE BOIANKELLE

WET &, ZDEAI...

discussing an issue with younger audiences, eq #* it [, 5% db 5

INEREEDHESA, SREBREZOZROTLEYT-V3V-T-A&32%, SHIE ORYMEALS

o)iiﬁ‘t“@oto(:&(;Mou\ém\(:oL\t;%;ﬁbi‘g“ HAIET— %l COZEIIDVWTEZTHELLD

Content (Year 12 only)

Students:

apply relevant knowledge, understanding and skills to their Personal Investigation, including:

00" iM%

responding in either Japanese or English to questions relating to their Personal Investigation,
0 gL TETdEN

FDN=VFWAIRATAT =23V DREYITIN RAIBEDDF LW I 7Y YaV (LB LTNEZE
(COWTARELE, IR RICEITBEH HWEEEJLBS LizbEYITY,

explaining their Personal Investigation to different audiences, eg @ «* it @ &= & % &

RS/ =IFIWAIRATAT -2 3V T, BEOAEBR, FHCEAROZROGELHREDBRICONT
ARELz, INBA-ARSUTDZERTIIHTY EoNFHA, S HIT. BERDEERE tb\ﬂﬁf"ﬁ'ﬁﬁh\
ACRETBVEELBOEE. ZL TE0& LS RBOS Tl 0AEHERTE BN ET
WIBNCINT, BADHBEEDHEFALENEBIET,

reflecting on how their perspective has changed as a result of their Personal Investigation, eg
S PHTHE

FABLIV IV ADBEZZIRY B> THIEE TRUIZ P ABIESROAN 4 DESTEL
RERARN LY B TEELSCHRN'T B,
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Processing and responding

Outcomes

A student:
— identifies gist, main points and specific information in texts LJAC6-3
— synthesises information and ideas from texts LIAC6-4
— analyses features of language in texts LJAC6-5

— responds to texts personally and critically LJAC6-6
— analyses the way in which values, beliefs, culture and identity are expressed in texts LIAC6-7

Content (Years 11 and 12)

Students:

— identify information in texts by, for exans*ls=
— summarising key ideas in a text, eg #* &= [

DO 1-AT— BRI
— presenting a general overview of the ideas in a text, eg #* 5= [
EREROUR-MI LB, —BRIILEEEZEDIRNY M.

— responding to questions relating to the content of a text, eg #* 5= [ #
HNELDEB RS BT ZRE BT, %‘R@%‘gﬁﬁ%éﬁ%nt:“%ﬁF‘nEJ(:zB%ibi@“o
FIBEALEVER..

— apply their linguistic knowledge and understanding to locate information in a range of texts by,
for example: g =

— applying a range of strategies including the use of dictionaries to determine the meaning of
unknown words/kanji, eg #* 5%

EFEHZEEST ZRYDARANTES, ZOEFOZTAN —DITERN>TVBKFICEZS
WA BBED DD TVBRFCEIIESK WA EFOHAEEEE AN RN ICE
BB A TANSRES WA,

- using textual cues and the understanding of text structure to interpret meaning, eg #* &
AROXALIEAE L EEASY, ARANIFVERBBTE, SBUEVERBEEILFS, 23
Th, XEICT 4ok [ PIP- IO, AFARERTSIEL VBT LIRMNTEAES
IHBIEH KR,

— explaining visual representations of information, including graphs and charts, eg #* M. 5= [

RIEDNFENSKFEXTH—HICIVEI-F-ZFESRERERLEISTTY, IhiZkdL,
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B [ — B ISP A RRES TN BN DD VETH, T560MYTIICEBE . Z0350=
BRIEY- Vv AT TR - LI TNB LI TY,

— reorganise key information in arguments and texts by, for example: #* 5=
— summarising information from articles relating to one of the issues, eg € &* % ib

COREOILAR. EHLCEMNT 3 AEOREDENEALTNBENIZLY . EROTAELL

TWBEWIZETHB,

— identifying the main points in an argument for the purposes of rebuttal, eg #* it 4% ih

JO-NIAEICESTREARDXE AR DN B EHKICHS. LEDNELEA FAFTO-/UMEIZEST, 20

&
WOIEHRIBEBVET, BERS: -

— comparing and contrasting aspects of texts on similar topics and integrating these ideas into a
cohesive response, g . @ = [ % %

AABRET, BAALA-ANSUT ADN-TOBRAEENEELETATYTAT-EBHICLET
LEYT-Yav(C&de. BRI ERICEDOT7ATITATA-[LOVTELEZBELHDN, 280
—HUEBERTUE, OTEN5E, A-ARSUTICWBERA-Z FSUTHS TAOERDT, HHH
—JTHBIEEERBUBVA, BARICITLE, \=JERENBILEHY . BDDTATITATI-%.5
BT BIENLBBLILEAIVELE,

— use information and ideas from texts to create new textual forms by, for example: «* M. 5%
— synthesising information from multiple sources to compose meaningful and purposeful texts, eg

FOT

BATHMBIREREBRANY MR ERBAATAT T, BERAOEETHLOGICET
DHRENINTWVDS, INOOBEREL L. DBAKITESETRLYZ17 )V &/FoT,

— responding to information in a range of stimulus texts to complete a task, address an issue or
solve a problem, eg #* 5= [ #

BNGVEEMEZTVNRENIZ1-AV, 5IEZEYDFEDEMEVITENS. BROZ
DEENMEIAICE>TVNBEWSZEN DB, INEORBEZ RS I (L

— identify ideas, tone, points of view, values, attitudes and emotions from features of language in
texts by, for example: #* 5%

— identifying how a text relates to one or more of the issues, eg @ «* It B & &= £ % *
— explaining how language devices are used in a text to evoke emotions, eg =* df 5%

AAECHNT, BiEE LY ENCERT 30, LB ENEDNET, HIZ . X HE5

HREN, RVEREHIITHE | [ERBEI L. %@iﬂ‘l:’PUt()‘%tb\’)ﬁ%gb‘ﬁboféi?o

— identifying the tone of a text and explaining how this is achieved, eg - #* %
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B S RERGOAC-F Olt. 2T ¢ L WTSEREDNS, INI-kY. B ErEEs
Z5%p5
=7

TDNBES. BEELFZITNBILRDNB, S5Ic. BEFIELATBLA - $LE5)0, 348
NOBBINEE DI BREMEDNEBAIH. ELERBIFOHRICACEINITONBIENHH
R

— comparing the way in which ideas and values are represented in texts, eq &% @ 4=

FLEDBBA VI 1-Ic&DE . BAICEATNSAAAL YR BAOREHELREE NI
CEMBEEANZNEE, LAL. A-AFSUTTH RSN TNS A AAMIOBRECE. 207

VAN B BT B3R B ADAL R EHAN TS,

— respond personally or critically to texts or groups of texts by, for examps® &= i@
— responding personally to an Aboriginal and/or Torres Strait Islander cultural narrative, eg

a4 g

35L&
TRUIZOMN ABBEES RO THAAN-D-TUVTOWTE>TWNS, IRTOETRALN.,
. 55 o . N
EREICEEYDOPNTVBZLIFERERN, BARICEZDEIBEHNH S, HVED T, ALBEDT X
BEBDH YpdEd .
RIEICEBED. ZNIOHBOTREK RIRICLZEDT,
— selecting appropriate and relevant resources in order to investigate an issue, eg «* 5= [ %
L&l N N - . N
HAQZRCTENDHEZFEELEITRVNFEEN L LLICRIRT BIEICDNT, RYMTUY-FLI:
YEROIITYA R YL TR,
— undertaking research to explore, justify or represent a point of view, eqg &* it 5= [ i %
&5
B3, OUTWKBEREAREABZ0T, 13127-Y3Y77/09-0NN S ERIEAICON TN
saoT,
— expressing and justifying a point of view when responding to texts, eqg #* 5% i
1) . . .
VAIZULBEBARDEZRERICARNDELIT, FAOER TS
— preparing a presentation for the class on the sociocultural context of a text using ICT, eg

B @
51
HADITEIOWTOIITHAMILEE, OARYFHIEICLH>THRWANNED, ZOZEFE5HA -

DT AV TVEYT-Y 3V ([T DR EANLIEES,

— preparing a selection of articles on an issue with a personal introduction, eg € . &% @ 5= %
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A

B TEHERARLEET. AR £ ERAL L5223 D8 -o\T BIE 551, A 2
AFE=D0DEEE. ZNZEN ié_ 5 Eﬁ VY nﬁa LTW3,

— creating a text to analyse the impact of a variety of features in atext, eqg #* %=

Hor b EEAAYVE-IEEZBEDI. FE RS DILREREE TN, FIZIE.

— evaluating three texts from both a personal and a critical point of view to determine an order of
success and justifying the decision, eg g .. 4% =

AT I IRIBEA K B, £500T i REESHVWLOES, BANHLED & 5=
DOBERERNTHE, DEDBERLEADT R, ZUATAT LR, 530EBARORE &>
TEEBANE BEAOLEEIY-FLEEOR, HOBRTH...

— understand the ways in which diverse texts can represent aspects of culture and notions of

identity by, for example: J & &* @& 5% ib % £
— identifying cultural references or bias in texts, eg @ &* [t & 7 i % &

AACHAEBORDYIC TS [ HMEDNTNG, RENENBEUIC T8 6Zh%, RHSH &
EHESIONMEF LEE->TVBAEZ N,

— analysing the ways in which language and texts reflect and influence values and attitudes, eg
O B &%
ZVEES B

AR EW AR BWALCKERZEEFXS, KICFREELSOIIAZT-V3aVDHELTER
TLEST FBTVVADERCEATNBLILHBEIAENS, Z:)L\:)fﬁglﬂqﬂiﬁjtﬂ?lin\ z

05ZENE. LIBT3 BAIANEBEL, L TERERNILE,

— comparing and contrasting diverse cultural perspectives as expressed in texts, eg

THF oD
TRUIZEMABEES R, BAANEDLSCBATLEDOXLERRFL, RA T2 RON

EHBIREILCH LI,

— reflect on own and others’ values, beliefs, practices and ideas expressed in texts by, for
example:

O DTN

— understanding the use of authentic language, such as idioms and colloquialisms, eg @ #* @&
=&
AATHEYNET BB, [DESHNEOTINILERETH, CORBESEBIICEHT, [LB05
O] EFBDRNTLZEL,

— reflecting on and discussing diverse ideas, viewpoints and practices to deepen understanding
of self and others, eg & 4 @& &= i

R=YFIWAIRATAT =23V %S BELE T EABITENRL DL ECB AN BARANERELDN, &
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£5¢85

RB&I BTz, BIZIE, BADBREE 4 LRBRETIC ADYICEERATLEIR, H5H. HEAS
L, &85,

Content (Year 12 only)

Students:

— apply relevant knowledge, understanding and skills to their Personal Investigation, including:

4 o I WL @ & d A W
- engaging in wide reading about the area of interest, eg ¥ - &* B &=

L&

AL TV PITHREDEEL . Z1-YIRIT-LAMOTRY I =D EEOFELIONT
EHE LTW%,
— selecting appropriate and relevant resources in order to investigate an issue, eg
s Il
J-YFIAYRRTAF -3V A-ARSUTE BEOBRIOVTRR TS, UH-FIZRWBSH

Al A

BREE-TINS, FRIRED. BIFARTLTNE YA, TULEE. NSHPSasE, 20EN 06

%Aa)ﬁﬁmﬁa)J?Dt&ﬁgE%a)ﬁt%ﬁ *5;Ei?(LL;(L\%k
e undertaking research to explore, justify or represent a point of view, eg & g* Tt [, 5% (] b % %
., AAOFRTONLHIL, FUAARIBHSBER, CORMBEION TSROk E LB
S

BICTIT-beEe>T 20 p”ﬂ%ﬂ%én$'fﬁﬂ-§_ét_t(ubibto

— obtaining information from a range of sources and evaluating their relevance, eg

L EE Xl
AAREA-ANSUTTEEAHDZLTVNBRIEIDVNT, K=Y FTIAIRATAHT -3V ELTW\S, T4

ERDIBEHIC AVT-2y I\‘C‘%%LEU 1V9E1-%LIY, TIT-bee Y LR, TG0

— synthesising relevant material g ¢ -1 &% ¢ b 5= [ b o &
— reflecting on their chosen area of interest and the way in which it has been investigated in texts,
€ s G d %

B/ FIWAYRATAT -3V AT DERICEET 321, 2O TEDENAIONTHEEL

FL e N - -
Teo B, ZOFEWA BAROELLEIBRAHINEZTHLI,
— considering the area of interest from a number of perspectives, eg & »* @& &= i % %

UU;JB

IN=YFIWAIRATAT -3V TRADEREFICOVWTGARTNS, %"ﬁ(_ob\tlst, BRRHS...
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Composing

Outcomes

A student:

— uses knowledge and skills to compose a variety of texts in Japanese for a range of contexts,
purposes and audiences LJAC6-8

— applies knowledge and understanding of literary devices, and language and cultural concepts to
express meaning in texts in Japanese LJAC6-9

Content (Years 11 and 12)

Students:

— manipulate Japanese to communicate effectively by, for exams* el % i@

— using resources to build vocabulary and check grammar, eg &* %

— applying a range of vocabulary and grammatical structures, eg =* %

— applying knowledge of the conventions of the writing system, eg #* 5=

— using sequencing strategies to develop ideas coherently and logically, eqg #* &%=

BEWNIRTYTATEECS NS BDEAEIETT, £, - RIC, TR, o DL

— adapting linguistic features to compose an effective persuasive text, eg #* 5=
HRA-ANSUT AR ERES BTy Iv—ICDWTERLIERBYETD, A-ARIUTEHADNS
WATZE0. MADNTYAEIEEYBHNDEZTDE, BELWIEEEBWETH, FADE XTI

— understand how texts are structured by, for examps®* 5=
— applying the principles of text structure when composing coherent and logical texts, eg =* &=

RO AN EX L EFEIEDEEREHRS W, ZNICHAIL BAH S TR LE
WNIIEZ TWKADERBRE B B1255, o - fammE L TR, BEETEEHRXLEZRY ANBIE
FBREIBETHEEWIIEL,

— analysing the structure of a text, eg #* &~

CDEETE A-ARIUTEBARTOIANINEBFHROEEANMBNAINTNS, FIZE. B
ROFEELTEHDHNEONOEED, BIEIAELITNBEIAEEELLTHLD,

— understanding how context and audience affect language choice, eg #* &

A-ZARSUTOERTOERRIIONT, BAOSREDH CTLEVELARTNERSBLAT,
LT, MREEPRELLSDRICLEEDZTTIC, TA-NIEIEEENTATINEBILRIALE
ATEYBEZ,

— compose texts for different contexts, purposes and audiences by, for examps® &=
— varying the structure and format of texts for different contexts, purposes and audiences, eg #*

&&=

BIZIE. BEo Y BSERT I, KOE : HUNES, L7 BYREITRNET,
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— composing a formal speech arguing for or against a topic relating to one of the issues, eg ©

F BT

A TEETERTOE I, BEORENEA T THEEETE. BHDOANMICHRIIZZS
CUICERTY, COAE-FTC, OB REZFOERICOVTRRENEBNET,

— adapting a fairytale or myth for a chosen audience and commenting on the nature of any shift in
the values represented, eg & it &*

AAQESETH. BHEEHESNTENS W, FIZIE. LY EE 218 BEIHGD 10
T —E—ELABE N2 Bt TLE T, CHRIEDEE LT, BBsRZALIIAETH
BNESE, EOBINEEDEDIfE TV BBAOBE S E T, 230\ IMEEERALL LSS,

— structuring a set of ideas to create an effective argument =* &
— reworking an article for a primary school audience, eg #* &=

BAREA-ARSUTOUYAIIVIZEET BLR-betEolz, YHAIIVICEET BLIR-bE/NEETE
DNB&ICEBEICER T,

— using ICT to adapt a text «* M, 4=

Content (Year 12 only)
Students:

— manipulate Japanese to communicate their Personal Investigation effectively, includ#*y@®
— using resources to build vocabulary and check grammar, eg #* =

Z1-AEFOOICRICZDOFEYAMEAYIFIVYTROFEDT, BALIEBS, HIATIEIVE
1-F-DRDEDRENER R TN BN SERT,

— understanding the principles of sequencing to develop ideas coherently and logically * =
— applying the principles of text structure when composing #* 5%
— editing drafts &* %=
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The Study of Japanese

Grammar

Grammar has been referred to as a way of describing language. In terms of this syllabus, grammar is the
system and structure of a language. It consists of syntax, morphology and phonology.

Students may already have acquired an understanding of the function of grammar in Japanese through
prior knowledge, experience or study of Japanese.

Developing students’ ability to convey meaning effectively in a range of contexts will, however, necessarily
involve extending students’ awareness of the system of structures that underpin the language, as well as
their ability to apply and adapt this knowledge.

Students studying Japanese are expected to recognise and use the following grammatical items by the end
of the course. They should be read in conjunction with the content of the syllabus.

Japanese grammatical content

Plain forms

Verbs Adjectives The verb ‘to be’
~%:BN% ~\ARL ~f AL

~E ~% LR

~1E D BARL ~LIRL ARSI ~TlE (Lp) &L RTE

EHHL ~TlE (Lv) BL: LIHTER (Ce) &L
(Lp) %L

~Bhof ~LIBhk L Rk ~TlE (L») Bhof : KT
BRABMNT ~TlE (Lp) Bk LEH | (Le) Bhok

EDBHL TlE (Lv) BASLE

~&5 1 BRES ~W\EAD L RVEAS ~13A3  KEAS

~25: B3 ~1£35 1 LEDESS
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Polite forms

Verbs Adjectives The verb ‘to be’
~%9  BRET ~WTY : KWTY ~TY : ATY
£239 ~T9 : LINTY
~FLI: ~WfkTY L RADETT ~TLk t ATLE:
BARZELE ~TLE: LINTLE
£EELE
~FtA: ~(BWTT L REKBWTT ~TlF (Lv) HYFEEA AT
BAEEA ~BYUERA  FLBYEEA (Lv) BYFHA
EZFHA
~TlE (Lv) HYFEA:
LINTIE (Lv) HYFEEA
~FXBATLE ~LBIOTY L REBADETT ~TlE (Lv) HYFEATLE
BAERATLE ~CBUFBATUL S A<BY | KT (Uv) BUERATLE
EEXEATLE FEATLE
~Tl& (U») BHETT :
LINTIE (Cv) BHMETT
~TlE (Lv) HYFEATLE:
LINTIE (Lv) HYFEATLE
~FL&D: ~WTL&I t BELAWTLED ~TL&D P ATLLD
BRELELD
EF{WS)

~TL&S : LIDTLLD
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Keigo forms

Honorific form Example

honorific forms PEFBICEYETH
£3FCERENELNET

lexicalised N

exicalise B L £ AHTEs)
EIICEENNSHLPVNET

Humble form Example

humble forms AT
IITBELLET

lexicalised FENSBEHPFEVNEEEELE
BHREEORISOSMNET

EYA)
NI ¥ )
~7T form

Function/Use Example
~T linking ideas -
BTCT-TC BeiE 2R &S
e HIF N
TH&E<T B ALWWTT
~TH<REN requesting BCRTCEEN
~T+WET expressing what you are doing FLPEBETVNET
~T+HET expressing what you are trying | BAZETEL(HET
to do
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Form Function/Use Example
~T+LEVET * expressing that you BNLEBANTLEVELE
do something
Lip<EL hy
completely EH & B ncLanELE
e expressing that you do
something undesirable,
unexpectedly or
regrettably
~THFWIEEA forbidding FRBOTUEVWIEEA
~T+ELWWNTY giving permission RO TELWLNTY
~T+% expressing a condition (even FEANTEFERDWTT
i
f) ECTEEVET
~T+h5 * sequencing events WoEfaEL o7 LEE RET
e expressing when you
do something (after)

~"C form and verbs of giving and receiving

Form Function/Use Example
~T+HLEENET expressing that a superior SRR TEENELE
does you a favour
~T+HNET expressing that someone does i
you a favour BRABANSAEE>TNELE
~T+BTEe expressing that you do a E5THIFELLIN
favour for someone
~T+EH0ET expressing that you receive a KEBICE2TEBVELTE
favour from someone
~T+ VRS expressing that you receive a EECALTWVEREELE

favour from a superior
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~f=., ~f=, ~1f=Y forms

Form

~F+F5HRNNTT

Function/Use

offering advice

Example

#Ea L EINWNTT

~f+ZENBYET relating your experience REIATRIENBYETH
hig * sequencing events AEELEKTTLVERELE
e expressing whenyou
do something (after)
~FY~F1) expressing thatyou dovarious | HEEH(ZZRTTLEEBERYA
activities or that conditions .
alternate TAIULES
#o &8 EWAA
= hofth EhokY KZE TY
~T5 expressing a condition AHBEISESENTCEEN
BNWLLBATELBARLBLTELL
TY
Finite form

Form

Function/Use

Example

Finite form+%Z3T% reporting what someone HhSABRANREZITY
else said o o
K70 EFLZ5TY
Finite form+2EYT9Y expressing what you intend JBIT<OEYTT
to do
Finite form+ &, /&, &1 expressing when you do A T o0
something (when, while, _
HMTBHT...

Finite form+ &V

making a comparison

TUEERBRYARETL 5D
LWTT
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Finite form+AELNEHEA indicating possibility AHSAETNELNERA

Finite form+ TL&> indicating probability FBBTLED

Finite form+ (39" describing an expectation AR EARY YA KIFEREDS
ThEESHALRESTY

Finite form+ A% indicating an obligation UBLINTBRETT

Finite form+&¢S0\F9

guoting what someone said

HPSAZEERICRE2EENE
L=

else thinks

Finite form +£BW\EXT expressing what one thinks HLWERBWEY
Finite form +&B->TWEY expressing what someone HLWEBLTWET

Finite form+7=6

indicating purpose (occurs
after a volitional verb)

RZPIEABTDIC—EITADHL
ERLET

Finite form+ &3(C

¢ indicating consequence
or result (occurs after a
non- volitional verb)

e conveying indirect speech

DMEEDDRNES A AELE
FCEZETBELIICE TS

Finite form + L

linking statements or reasons

LESAEPESLLLEENLTE

e clarifying
e justifying
e persuading

Finite form + noun describing using a clause HAPSANGARA...
2w
E05 AR i .
Finite form+®,/ATY e explaining BEIrNVEWATY

Finite form+ 955

expressing when you do
something (while)

MR RBENIBILRYELED

Finite form+ ®DIC

linking ideas (even though)

HARLCITEIENEVWDICHE A
ENEFTY
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Finite form+ %5

expressing a condition

HABIITEOREITEXT

colloquial)

(contextual)
Finite form + 5L\ expressing how something ZITRPYTELTWVESLNTY
- appears (subjective L ‘
Noun +5L0\ judgement) HOIEELZNSLNTT
Adjective + 5L
Finite form + 7\ expressing how something BIBEAENTIR
appears (objective and
Noun + &7\ YAZHEWELEEDTT

Finite form + £3T9 expressing how something SHEARADEITT
- appears (objective)
Noun D&3CYF
~Z9 base

Form Function/Use Example

Base + &) expressing a command AEEHLE

Base + Z3C9 expressing how something THIYZESTT
appears (subjective . -
impression) BULEITIN

Base+h'fz expressing how to do T-FOEYAEBZ TKIEEN

something

Base + [CKW\TT

saying something is difficult
to do

O-YF@ZEHKWTT

Base + PIWN\TY saying something is easy to OGP REFEAPTVTT
do
Base + -\ CF expressing what you want to A EENTT
do
Base + =L\ BoTWET expressing what you would FEI-OYNICITEREVNEES
like to do
[AEY)
Base +(C indicating purpose REICRWVCTERT
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Form Function/Use Example

Base + 15 indicating actions done T AERXLEASHRLET
simultaneously

Base+ %7 indicating that something is BRTET. BEMNNENTT
excessive . L
IDIVEI-F-BEIEET

Base + 143 indicating that you begin to do REEHEHELTE
something

Base + &% 3 indicating that you finish doing AEEHKZFLE
something

~73L\ base

Form Function/Use Example

Base +RBIFNIEBYEHEA indicating necessity ELBINEBYEEA

Base +4<TELLNTT indicating that you don’t have TFHECTEVWNTS
to do something

Base + B\ TS requesting not to do HETHEIBNTEIY
something

Base + B\ T linking ideas FUEER BV THIELAREL

Base +ABULEIANANNTY offering advice BEEHHYTREVENVNTT

~(£ Conditional form

Function/Use

(8L) ~ZlE/ ~niE expressing a condition BUTHIBERIATVER A
RINFENET
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~R%,/~bN3 Potential form

Function/Use Example

~2%/~bN3 indicating that you can do EFCRDES
something SLAPBALNET

~&5,/ &5 Volitional form

Function/Use Example

~83/5+ 85 expressing an intention BAAITISEBNET
BRESEBVNET

~HN3,/~bN3 Passive forms

Form Function/Use Example
o« ~HN3,/6N3 e general COfRL (I TFFERICETEN
e adversative L1
e spontaneous
KEREDEIDESNELE
shL .
HEOZEABNHENET
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~Ht3,/ ~3H3 Causative forms

Function/Use

Form Example

~H83,/583 general BEFEEIOKERFEELE
~HET/SHTUESH asking permission TR TS
~HET/SHTESS receiving permission THETEBLVELE

~HtEoN3,/ ~3H5N3 Passive/Causative form

Function/Use

Example

~HEoNns EELNS

expressing something you

were made to do

FLERIBRCKERZIEONK
Lk

Imperative forms

Function/Use Example
~Z/3 command BT
BR3 |
Finite form + % prohibition ZABIEERE |
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Negation

Function/Use

Example

TIEBW

basic negative

INEARLETEBHYEEA

~DTRFEWL

explanatory negative

RELIPPEZ0OTEHYEEA

~DITREL/~EFATEHN

denying a logical conclusion

AL K3 LTLBhITTlBY
A,

BT B ANEYETA

a5

partial negative

2 FLE~1 BILERHTHBYEEA
~ 1L (3B) B double negative (hesitant o
positive with reservation) PHLEERNTY
~1WZ AR W ~
BLZL(/B)aL 20 205 psH0zE AN

~BUDFIZEEND B IR, B TEIHA

~BLDEITRBEN ZOI-FAVIIHBEWDIFIC
FVEFHA
TERVWDEITRAEND, BRI
PHMVET

~ETERL not necessary to do ZNEESFTERNTY

~hFAEL no reason for/to ZABIENHEZIDINBYFEA

~ETHEN not supposed to sht .
AP SANERTBETNHBYE
th

~hFIZFEND N no way to/cannot do 5 HIET<OIICEVEE A
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Particles

Particle Function/Use Example
(& topic marker hEIERETT
(& contrast CD BHYEIA REHYZEA
7 subject RBZIEVELE
i subject in subordinate A S AN EE...
clause
A focused subject Enstskxan
HAARSANEEY
A object of stative YASHIZETT
predicate (verb or .
adjective) HAZENTCEXID
ANFEHET
HENENTY
KD ERANTT
BENEVET
)} possessive (of, ‘s) OARTT
) possessive pronoun ZFNEHONDTT
) adjectival BADETYT
BERAZOINATY
) locational HWADELHYET
) optional alternative to A in AKEHSADEWFHREZTH
adjectival clauses L
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I place of existence (in, at, on) ZZCEBENBYET
I destination (to, into, onto) BIIC{TE%d
- indirect object FEICHIELTEEN
- point of time ZRFFCITERLLS
s purpose -

BREZ R [CITEXT
A direction (to) ANEDHTLESY
5 direct object 1-5%8HET
% span of motion (along, CDEBEFOITEEY

through)
T place of action 55
FRCT EBWELE

T by means of BRULTERZEY
b linking nouns (and) K )-FEBWELE
» linking nouns (and etc.) AP/ - EBVELE
A stating alternatives (or) +REANMEEBRICITEXLLS
A with interrogative nouns EnpseELin
£ too, also HBITEET
5 both PEp3

JUTybE BB £4FETT
£ with negative ‘neither ... nor’ SHEEEFEEVNEHA
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£ with negative ‘not even ...’ N
Z0 #BE (LI WIEHYEEA
TLE

£ with interrogative nouns i
f] [B] BITEELE

£ with quantitative words WLEBYERA

£ with interrogative + negative ENEERFtA

Words indicating extent

Function/Use

Example

s since (a point of time) SEASEEBETTYT

o from (a place) 15T HERELE

¥T until (a point of time) BRABTCEEET

FAC to, as far as (a place) ERECHXZET

£TI by (a point of time) +HELTIRYES

>3 approximate point of time SEBZARYET

VAT approximate HEBEABGNNET
amount/time/ length

LA extent + negative (only) FALABYEEA

FHULAWEEA
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13 extent (only) — AP Te
&Y comparative (than) JLRZEKYBNTYT
ZIE&UILOAN RV TT
= /‘:t " superlative (the most) INR—BFETT
- =53
ok BB L .
REAON ZVEPHFERRTY
Fe (not as) ~ TAFEFCAFERCGENEEA
as~ to the
extent of e e bk
RREFEICEONGETIEHY
Hh
kD) extent (nothing but) HEVEDENYBRTIIWT
FHA
HEVEQEEANTUIMWTS
WIEEA
L3 just about to do something SWMNFREZATT
¢T3 be in the middle of doing SPREBANTNBEZATT
something
kA have just done something LacEL B
STEE D22 fceIATT
e emphasising noun _
INIZARHD RATY
Xz adding emphasis (even) -
INFESZSIM LTVET
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Compound particles

Word Function/Use Example

_ ok indicating target/theme SAEESEAEL  hh

LB LT SRR C B LT/ D3

(s %)

5558
v B4R AT ZLELE

(34 LT
NAZESEALL W N
RIBMREISH U THEBRA DY XS

OFT classifying LCOMEQHT...

2&oT indicating means/cause/ base ok .

55 AABORBRICEIO TR YKL

@ LT .

(C&BE FEEBUTHIVEWELE

[CHEINT

ELLlC LUk
Z1-AICLBE REMA THE
HHYFLE
Z0F-HIEINT LR
HELE

OBHITT cause (positive) Bumo  5<
T7/0I9-0OBNTFTERN &
[CRYZELE

DEWNT cause (negative) ‘ Lo
FLDIZADEWT HE [CHIELE
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ZHVT

b5
2 LT
RET

&
B bhd
(Chhh5d
BUIC (<L
) BLT

indicating
situation/
circumstances
indicating
context

=1
>
El

) Ly

£ HZ CBLT WhiE kS
¥

ctt

AEL
=]
RAIE

&+
Al

LE3EL31 05 UT 5k 0ELL5
K B& RE TIHHETH
ShpEd

BLEMANT. H3LIATHREL

S h D

& 8 Ichnhsd B LTdE
()

FEQEIN B/ BLTA
2TRILIEEA
BIINMWELT, —7 ALEI DR
K oLt
Conjunctions (follow non-final verbs)
Conjunction Function/Use Example
) linking (but) USHRRASTVEI AERIE
MYUEEA
e reasoning (because, since) IPNENSEINET
XQ reasoning (because, since) AR EOTCITEFBATLE
¢ conditional (when, if) MHRBETTLEYET
& quoting [OAVERAIEEWELE
oI linking (even though) MRS LDIATEELE

Japanese in Context Stage 6 Syllabus(2023)

Page 52 of 69




Nominalisers

Nominaliser Function/Use Example

) nominalisation (the one) FOOEEEN
BNBONFETY

e nominalisation TFZENTEET
I BUEY
1I<CElCLEY
T EICBYET

Sentence final particles

Particle Function/Use Example

n/ Nz confirming/seeking agreement WWBERSTIR

& assuring/giving information BELAWV-LTT&

N gently persuading WoL&ITT-LELES&

n question marker ENTeh

) soft question marker EIAFTLD ?

) soft sentence ending s RN E INAT)

h mild emphasis (feminine) NnLED

z emphasis (male) 5z
CDERHL 8 5%

X mild emphatic sentence HERET R

ending
't strong assuring (male) £53AT3EE
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Affixes

Function/Use

Example

e

changing nouns to adjectives

i1 N CAEDTE TS50 ELED
suffix 9 BRI EEAT (LR
TY
suffix & changing adjectives to nouns .
CDOHELASIABEAICE 2
MICKWTT
suffix 1’& changing nouns to verbs niEed L\—D@AE LTWEY

,,
suffix It (+93)

making compound nouns

t<ELp IS
EE 1 E AELE

suffix 7' changing adjectives to verbs FLEEBEEPEELIVELE
for the third person
. SEAES ULEILE B WG
5;[_5 /3[% /;E /% /[)%: changing words to the R e S RBAR
prefixf~ neqgative GHECA  HAELAE
g mEE /KB
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Characters

A list of characters will be provided in a separate document. It is expected that students will be able to
recognise and use the characters on the list as well as understand a wider range of characters relevant to
the content of the course.

In school-based assessment and in the external written examination, characters may be included that are
not on the list. In such cases the phonetic guide (furigana) will be used only if it is expected that students
may not be familiar with them.

Texts and types of texts

The term ‘text’ refers to any form of communication — spoken, written or visual, or combinations of these.
Texts are sometimes usefully grouped as ‘types of text’. For example, texts such as a letter, an interview or
a report share a certain generic structure that is not arbitrary, but reflects the purpose for which the text has
been produced. Each type of text has defining characteristics of which students should be made aware.

Students read, listen to and view a range of texts and types of texts in Japanese relevant to the issues.
Texts may be authentic or modified to allow students with differing linguistic backgrounds to engage with
the contemporary issues at a level appropriate to their needs and interests. English language texts may
also provide a perspective on the issues being explored. In addition, students are expected to construct a
range of texts appropriate to a variety of contexts, purposes and audiences.

Students analyse and evaluate texts from linguistic perspectives (language forms, features and structure),
and cultural perspectives (thematic, contextual, social and political), and consider the relationships between
linguistic and cultural perspectives. Students analyse and evaluate the ways in which texts convey their
message and have an impact on their audience. Students examine the ways different types of text use
different devices to convey meaning.

Students develop skills in listening, speaking, reading and writing. They also develop skills in critical literacy
by reflecting on their own and other cultures, and by making connections between Japanese and English
and/or other languages. Students will also create a range of texts relevant to the content of the course
appropriate to a variety of contexts, purposes and audiences.

Some students with disability may require adjustments to access texts and/or to communicate across the
modes of listening, speaking, reading and writing. In some cases, alternative texts may be required.

Dictionaries

Students should be encouraged to use dictionaries to support their learning. In classroom settings, these
can include print, electronic and online dictionaries. It is expected that teachers will assist students to
develop the necessary skills and confidence to use dictionaries effectively.

A list of suitable editions of dictionaries will be provided on the NESA website. Students may use
monolingual and/or bilingual print dictionaries in the external written examination. Students are also allowed
to use print character dictionaries in the external written examination.

Information regarding the use of dictionaries in the HSC examination will be found in Assessment and
Reporting in Japanese in Context Stage 6.
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Assessment and Reporting

Information about assessment in relation to the Japanese in Context syllabus is contained in the [Language]
in Context Stage 6 Framework. It outlines requirements regarding:

— Year 11 and Year 12 school-based assessment requirements
— Year 11 and Year 12 mandatory components and weightings
— external assessment requirements, including HSC examination specifications.

This information should be read in conjunction with requirements on the Assessment Certification
Examination (ACE) website.

Additional advice is available in the Principles of Effective Assessment.

The key purpose of assessment is to gather valid and useful information about student learning in order to
monitor student achievement in relation to outcomes, guide future teaching and learning opportunities and
to provide ongoing feedback to students to improve learning. School-based assessment is best used to
evaluate outcomes that are not as effectively measured in the final examination.

NESA continues to promote a standards-referenced approach to assessing and reporting student
achievement, and the importance of assessment for, as and of learning as essential components of quality
teaching and learning. These approaches are used individually or together, formally or informally, and over
time to collect evidence of student achievement against specified standards. This provides opportunities for
teachers to facilitate and monitor students’ progress using syllabus outcomes to improve learning.
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Glossary

Glossary term Definition

Aboriginal and Aboriginal Peoples are the first peoples of Australia and are represented
Torres Strait by over 250 language groups, each associated with a particular Country
Islander Peoples or territory. Torres Strait Islander Peoples are represented by five major

island groups, and are associated with island territories to the north of
Australia’s Cape York which were annexed by Queensland in 1879.

An Aboriginal and/or Torres Strait Islander person is someone who:

e s of Aboriginal and/or Torres Strait Islander descent

¢ identifies as an Aboriginal person and/or Torres Strait Islander
person, and

e s accepted as such by the Aboriginal and/or Torres Strait
Islander community(ies) in which they live.

Activity A game or other teaching strategy that is used to rehearse learned
language. Playing a game of Bingo, singing a song, or writing and acting
out a role-play are examples of activities where language is modelled
and practised. ‘Classroom activities’ is a generic term used in the
syllabus to describe any planned occurrences within a language
classroom and includes exercises, activities and learning tasks.

Adjective A word that modifies or describes a noun or pronoun, eg astonishing in an
astonishing discovery.

Adverb A word class that may modify or qualify a verb, an adjective or another
adverb, eg beautifully in she sings beautifully; really in he is really
interesting; very and slowly in she walks very slowly.

Adverbial A word or group of words that functions as an adverb, eg at the speed of
light.

Aesthetic Relates to a sense of beauty or appreciation of artistic expression.

Audience Intended readers, listeners or viewers.

Authentic Texts or materials produced for ‘real-life’ purposes and contexts as

(texts/materials) opposed to being created specifically for learning tasks or language
practice.

Author A composer or originator of a work, eg a novel, film, website, speech,

essay, autobiography.
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Glossary term

Definition ‘

bias In argument or discussion, to favour one side or viewpoint by ignoring or
excluding conflicting information; a prejudice against something.

bilingualism An ability to use two languages.

characters (i) graphic symbols used in writing in some languages
(i) assumed roles in dramatic performance

character Individual elements of a written character which have a separate linguistic

components identity.

clause A grammatical unit that contains a subject and a predicate (verb) and
expresses the complete proposition.

cohesion

That quality in a text determined by its parts being related and
contributing to its overall unity. Cohesion is achieved through various
devices such as connectives, ellipses and word associations. These
associations include synonyms, antonyms (for example study/laze about,
ugly/beautiful), repetition (for example work, work, work — that’s all we
do!) and collocation (for example friend and pal in My friend did me a big
favour last week. She’s been a real pal.)

communication

A mutual and reciprocal exchange of meaning.

complex sentence

A sentence with more than one clause. In the following examples, the
subordinate clauses are indicated by square brackets: | took my umbrella
[because it was raining]; The man [who came to dinner] is my brother.

composing

A process of producing spoken, written, graphic, visual or multimodal
texts in oral, print, visual or digital forms.

conjunction

A part of speech that signals relationships between people, things,
events, ideas, eg Sophie and her mother might come and visit, or they
might stay at home. The conjunction and links the two participants, while
or links alternative options.

context

An environment and circumstances in which a text is created or
interpreted. Context can include the general social, historical and cultural
conditions in which a text exists or the specific features of its immediate
environment, such as participants, roles, relationships and setting. The
term is also used to refer to the wording surrounding an unfamiliar word
that a reader or listener uses to understand its meaning.
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Glossary term

Country

Definition

Country is a space mapped out by physical or intangible boundaries that
individuals or groups of Aboriginal Peoples occupy and regard as their
own. It is a space with varying degrees of spirituality.

create

Develop and/or produce spoken, written, graphic, visual or multimodal
texts in oral, print, visual, or digital forms.

culture

In earlier models of language teaching and learning, culture was
represented as a combination of literary and historical resources, and
visible, functional aspects of a community group’s way of life such as food,
celebrations and folklore. While these elements of culture are parts of
cultural experience and organisation, current orientations to language
teaching and learning employ a less static model of culture.

Culture is understood as a framework in which things come to be seen as
having meaning. It involves the lens through which people:

e see, think and interpret the world

¢ make assumptions about self and others

e understand and represent individual and community identity.

Culture involves understandings about ‘norms’ and expectations, which
shape perspectives and attitudes. It can be defined as social practices,
patterns of behaviour, and organisational processes and perspectives
associated with the values, beliefs and understandings shared by
members of a community or cultural group. Language, culture and identity
are understood to be closely interrelated and involved in the shaping and
expression of each other. The intercultural orientation to language
teaching and learning is informed by this understanding.

de-centre

A capacity to step outside familiar frames of reference to consider
alternative views, experiences and perspectives and to look critically and
objectively at one’s own linguistic and cultural behaviour

dialect

A variant of a language that is characteristic of a region or social group.

digital media

Various platforms via which people communicate electronically.

digital texts

Audio, visual or multimodal texts produced through digital or electronic
technology. They may be interactive and include animations or hyperlinks.
Examples of digital texts include DVDs, websites and e-literature.

directionality

A direction in which writing/script occurs, eg from left to right, right to left.
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Glossary term

Definition

ellipsis Ellipsis is the omission of words where:
e words repeat what has gone before and these terms are simply
understood, eg The project will be innovative. To be involved [in
the project] will be exciting.
e aword like ‘one’ is substituted for a noun or group, as in There
are lots of apples in the bowl. Can | have one?
e acohesive resource that binds text together and is commonly used
in dialogue for speed of response, eg [Do you] Want a
drink?/Thanks.
[I would like a drink]
¢ three dots (also known as points of ellipsis) are used to indicate such
things as surprise or suspense in a narrative text or that there is more
to come in an onscreen menu
e the points of ellipsis take the place of sections of text when quoting
from a source.
exercise A teaching strategy that is used to practise learned language. Matching
exercises, sentence completions, true/false statements, grammatical
manipulations are examples of exercises.
fiction

Fiction refers to literature created from imagination. It include novels,
traditional tales, poetry, plays and multimodal texts such as film or stories.
(See genre).

form-focused
language
activities

Activities designed to rehearse, practise, control and demonstrate
particular language structures, forms or features, eg drills, rehearsed role-
plays/dialogues, games and songs, set sequences of language patterns.

formulaic language

Words or expressions which are commonly used in fixed patterns and
learned as such without grammatical analysis, eg Once upon a time
(story-starter); G’day, how are you going? (greeting in Australian
English).

forum

A meeting or medium where ideas and views on a particular issue can be
exchanged.
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Glossary term

genre

Definition

A category used to classify text types and language use; characterised by
distinguishing features such as subject matter, form, function and intended
audience. The two main genres of literature are fiction and nonfiction.

e Genres of fiction include novels, traditional tales, poetry,
plays, multimodal texts such as film or stories.

e Genres of nonfiction include advertising, articles, biographies,
debates, descriptions of natural phenomena, documentaries,
essays, explanations, instructions and directions, news bulletins,
reports, recounts of events, rules, speeches, and websites.

In describing language, attention is paid to both structure (form) and
meaning (function) at the level of the word, the sentence and the text (see
text types).

gist

The general meaning or most important piece of information in a text.

identity

A person’s conception and expression of individuality or group
affiliation, self-concept and self-representation. Identity is closely
connected to both culture and language. Thinking and talking about the
self is influenced by the cultural frames, which are offered by different
languages and cultural systems. Identity is not fixed. Non-background
language learners’ experiences with different linguistic and cultural
systems introduces them to alternative ways of considering the nature
and the possibilities associated with identity.

idiomatic
expressions

A group of (more or less) fixed words having a meaning not deducible
from the individual words. Idioms are typically informal expressions used
by particular social groups and need to be explained as one unit, eg | am
over the moon, on thin ice, a fish out of water, fed up to the back teeth.

Indigenous
Cultural and
Intellectual
Property (ICIP)

Includes objects, sites, cultural knowledge, cultural expression and the
arts, that have been transmitted or continue to be transmitted through
generations as belonging to a particular indigenous group or indigenous
people as a whole or their territory.

Indigenous
Peoples

Internationally recognised term for the first people of a land. In NSW the
term Aboriginal person/People(s) is preferred (see Aboriginal and Torres
Strait Islander Peoples).
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Glossary term

intercultural
capability

Definition ‘

An ability to understand and to engage in the relationship between
language, culture and people from diverse backgrounds and experience.
This involves understanding the dynamic and interdependent nature of
both language and culture, that communicating and interacting in
different languages involves interacting with values, beliefs and
experiences as well as with words and grammars. An intercultural
capability involves being open to different perspectives, being flexible
and curious, responsive and reflective; being able to de-centre, to look
objectively at one’s own cultural ways of thinking and behaving, and at
how these affect attitudes to others, shade assumptions and shape
behaviours.

Characteristics of an intercultural capability include cognitive and
communicative flexibility and an orientation and ability to act in ways that
are inclusive and ethical in relation to diversity and difference.

intercultural
language teaching
and learning

An orientation to language teaching and learning that informs current
curriculum design; framed by the understanding that language and
culture are dynamic, interconnected systems of meaning-making; that
proficiency in an additional language involves cultural and intercultural as
well as linguistic capabilities. The focus is on developing communicative
proficiency and on moving between language—culture systems. It
includes the reflexive and reciprocal dimension of attention to learners’
own language(s) and cultural frame(s).

interpret In the context of second or additional language learning, interpret refers to
two distinct processes:
¢ the act of translation from one language to another
e the process of understanding and explaining; the ability to
conceive significance and construct meaning, and to explain to
self or others.
intonation

A key component of communication, involving patterns of pitch and
melody of spoken language that can be used like punctuation, eg to
express surprise or suggest a question, to shade, accentuate or diminish
emphasis or meaning, and to regulate turn-taking in conversations.
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Glossary term Definition

language A human cognitive and communicative capability which makes it possible
to communicate, to create and comprehend meaning, to build and
sustain relationships, to represent and shape knowledge, and to imagine,
analyse, express and evaluate.

Language is described and employed:

e as code — comprising systems, rules, a fixed body of knowledge;
for example grammar and vocabulary, sound and writing systems

e as social practice — used to do things, create relationships,
interact with others, represent the world and the self; to organise
social systems and practices in dynamic, variable and changing
ways

e as cultural and intercultural practice — means by which communities
construct and express their experience, values, beliefs and
aspirations

e as cognitive process — means by which ideas are shaped,
knowledge is constructed, and analysis and reflection are
structured.

language features Features of language that support meaning, eg sentence structure, noun
group/phrase, vocabulary, punctuation, figurative language. Choices in
language features and text structures together define a type of text and
shape its meaning. These choices vary according to the purpose of a text,
its subject matter, audience and mode or medium of production.

language patterns Identifiable repeated or corresponding elements in a text. These include
patterns of repetition or similarity, such as the repetition of imperative
verb forms at the beginning of each step in a recipe, or the repetition of a
chorus after each verse in a song. Patterns may alternate, as in the call
and response pattern of some games, or the to-and-fro of a dialogue.
Patterns may also contrast, as in opposing viewpoints in a discussion or
contrasting patterns of imagery in a poem.

language systems Elements that organise how a language works, including the systems of
signs and rules (phonological, syntactic, semantic and pragmatic) that
underpin language use. These systems have to be internalised for
effective communication and comprehension.
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Glossary term

learning task

Definition ‘

Learning tasks are relevant and significant learning experiences that
involve purposeful language use. Unlike form-focused language
activities and exercises, the learning task involves the achievement of a
devised or actual goal or purpose. Learning tasks provide opportunities
to draw on existing language resources and to experiment with new
forms.

The learning task may be authentic, eg to conduct a Japanese-speaking
person around a school or to participate in an experiment; or simulated,
eg to compose an email to a Japanese-speaking friend or read a friend’s
blog.

Learning tasks provide the organising structure and context for meaning-
focused language learning.

macro skills

Four major language skills of listening, speaking, reading and writing.

mediatexts

Spoken, print, graphic or electronic communications created for a public
audience. They often involve numerous people in their construction and
are usually shaped by the technology used in their production. Media
texts studied in different languages can be found in newspapers,
magazines and on television, film, radio, computer software and the
internet.

metalanguage

A vocabulary used to discuss language conventions and use (for example
language used to talk about grammatical terms such as sentence, clause,
conjunction; or about the social and cultural nature of language, such as
face, reciprocating, register).

metaphor A resemblance between one thing and another is declared by suggesting
that one thing is another, eg My fingers are ice. Metaphors are common in
spoken and written language and visual metaphors are common in still
images and moving images.

mode Various processes of communication: listening, speaking,
reading/viewing, signing and writing/creating. Modes are also used to
refer to the semiotic (meaning-making) resources associated with these
communicative processes, such as sound, print, image and gesture.

monolingual Using only one language.

multilingual/ An ability to use several languages.

plurilingual
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Glossary term

multimodal text

Definition

A text which involves two or more communication modes; for example the
combining of print, image and spoken text in film or computer
presentations.

narrative

A story of events or experiences, real or imagined.

nonfiction

Nonfiction refers to literature based on fact. It includes advertising,
articles, biographies, debates, descriptions of natural phenomena,
documentaries, essays, explanations, instructions and directions, news
bulletins, reports, recounts of events, rules, speeches, and websites.
(See genre).

noun

A part of speech that includes all words denoting physical objects such as
man, woman, boy, girl, car, window. These are concrete nouns. Abstract
nouns express intangibles, such as democracy, courage, success, idea.

off-Country

Taking place away from Aboriginal land or Country of origin.

on-Country Taking place on Aboriginal land or Country of origin.
orthography Writing words with correct letters or characters according to common
usage.
pragmatics A study of how context affects communication, eg in relation to the status
of participants, the situation in which the communication is happening, or
the intention of the speaker.
prefix A meaningful element (morpheme) added before the main part of a word
to change its meaning, eg ‘un’in unhappy.
preposition A part of speech that precedes a noun, noun phrase or pronoun, thereby
describing relationships in a sentence in respect to:
e space/direction (below, in, on, to, under — for example she sat on
the table)
e time (after, before, since — for example | will go to the beach
after lunch)
e those that do not relate to space or time (of, besides, except, despite
— for example he ate all the beans except the purple ones).
Prepositions usually combine with a noun group or phrase to form a
prepositional phrase, eg in the office, besides these two articles.
processing In the context of Language syllabuses, ‘processing’ refers to accessing,

using and/or transforming information.
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Glossary term

Definition

productive One of two aspects of communication through language (see receptive

language language) involving the ability to express, articulate and produce
utterances or texts in the target language.

pronoun A part of speech that refers to nouns, or substituting for them, within and

across sentences, eg Ahmad chose a chocolate cake. He ate it that
evening (where he and it are personal pronouns; and that is a
demonstrative pronoun).

pronunciation

A manner in which a syllable is uttered.

guestion

A commonly employed prompt to find out information. A key element of
scaffolding to support learners’ use of language and to encourage further
contributions. Different types of questions provide different prompts:

e closed questions are questions for which there are predictable
answers, eg What time is it? These are typically used as prompts for
short answers, as a framework for testing comprehension or
reviewing facts, and for routinised interactions. They are frequently
used to scaffold early language development.

e Open questions are questions with unknown and unpredictable
answers that invite and support more elaborated and extended
contributions from learners, eg How do you feel about that? What
do you think might happen next? They are used as stimulus for
discussion, reflection and investigation.

Questions are an important element of intercultural language teaching
and learning. The quality of questions determines the quality and
substance of the learning experience. Effective questions relating to the
nature of language, culture and identity and the processes involved in
language learning and intercultural experience guide the processes of
investigating, interpreting and reflecting which support new
understanding and knowledge development.

receptive language

One of two aspects of communication through language (see productive
language): the ‘receiving’ aspect of language input, the gathering of
information and making of meaning via listening, reading, viewing
processes.

register A variety of language used for a particular purpose or in a particular
situation, the variation being defined by use as well as user, eg informal
register or academic register.

script A writing system in which characters or symbols represent components of

language (letters, syllables, words).
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Glossary term

Definition ‘

speak Convey meaning and communicate with purpose. Some students
participate in speaking activities using communication systems and
assistive technologies to communicate wants and needs, and to comment
about the world.

stereotype A widely held but fixed and oversimplified image or idea of a particular
type of person or thing.

stress An emphasis in pronunciation that is placed on a particular syllable of a
word, eg she will conduct the orchestra; her conduct is exemplary.

suffix A meaningful element added after the root of a word to change its
meaning, eg to show its tense: -ed in ‘passed’. Common suffixes in
English include -ing, -ed, -ness, -less, -able.

sustained An exchange of information, ideas and/or opinions consisting of a series

Interaction of questions, responses or comments.

texts Communications of meaning produced in any media that incorporates

Japanese. Text types and conventions have developed to support
communication with a variety of audiences for a range of purposes. Texts
include written, spoken, visual, digital and multimodal communications of
meaning (see multimodal text).

text structure

Ways in which information is organised in different texts (for example
chapter headings, subheadings, tables of contents, indexes and
glossaries, overviews, introductory and concluding paragraphs,
sequencing, topic sentences, taxonomies, cause and effect). Choices in
text structures and language features together define a text type and
shape its meaning. Different languages/cultures structure texts differently
in many instances.
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Glossary term Definition ‘

text types Categories of text, classified according to the particular purposes they are

designed to achieve, which influence the features the texts employ, eg

texts may be informative, imaginative, evaluative, persuasive or
reflective; or can belong to more than one category. Text types vary
significantly in terms of structure and language features across different
languages and cultural contexts.

¢ Informative texts — texts whose primary purpose is to provide
information through explanation, description, argument,
analysis, ordering and presentation of evidence and
procedures.

e Imaginative texts — texts that represent ideas, feelings and mental
images in words or visual images. Imaginative texts are
characterised by originality, freshness and insight.

e Evaluative texts — texts that use positive or negative language that
judges the worth of something. The language used in these texts
provide a particular perspective (for example judgemental,
emotional, critical) in order to influence how the audience will
respond to the content of the text.

e Persuasive texts — texts whose primary purpose is to put forward a
point of view and persuade a reader, viewer or listener. Persuasive
texts seek to convince the responder of the strength of an argument
or point of view through information, judicious use of evidence,
construction of argument, critical analysis and the use of rhetorical,
figurative and emotive language.

o Reflective texts — texts that represent personal thought processes.
These processes are drawn from an understanding and
appreciation of ones’s own learning from experiences, situations,
events and new information. Reflective texts use descriptive,
emotive, evaluative and analytical language.

textual Structural components and elements that combine to construct meaning
features/conventio and achieve purpose, and are recognisable as characterising particular
ns text types (see language features).

translation A process of translating words/text from one language into another,

recognising that the process involves movement of meanings and
attention to cultural context as well as the transposition of individual
words.

verb A part of speech which expresses existence, action, state or occurrence,
eg they watch football; she is exhausted; the day finally came.

Auxiliary verb — a verb that combines with another verb in a verb phrase
to form tense, mood, voice or condition. For example they will go, | did
eat lunch, she might fail the exam.
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viewing Observing and comprehending a visual text, for example diagram,
illustration, photograph, film, television documentary, multimedia. This
sometimes involves listening to and reading accompanying written text.

word borrowing A practice of incorporating words from one language into another, eg the
use of Chinese words such as yum cha, tai chi in English and the use of
ICT terms in many languages. The increasing frequency of borrowing
between languages reflects intercultural contact, contemporary cultural
shifts and practices in a globalised world, issues of ease of
communication and efficiency and technological specialisation.

Link to NESA Glossary of Key words
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