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Introduction

Rationale

Communication is a human imperative. Communication in Japanese involves interaction to convey
meaning as well as imagination, creativity and a broad understanding of ourselves and others.
Language learning provides the opportunity for students to engage with the linguistic and cultural
diversity of the world and its peoples, and to reflect on their experience in various aspects of social
life, including their own participation and ways of being in the world.

Learning Japanese broadens students’ horizons in relation to the personal, social, cultural and
employment opportunities that an increasingly interconnected and interdependent world can offer.
The interdependence of countries and communities means people in all spheres of life are required
to negotiate experiences and meanings across languages and cultures. A capability solely in
English, despite its status as a world language, can limit global opportunities. A bilingual or
plurilingual capability is the norm in many parts of the world.

Learning Japanese develops learners’:

e communication skills
e literacy skills in their first and additional languages
e intercultural capabilities

e understanding of, and respect for, diversity and difference, and openness to different
experiences and perspectives

e understanding and appreciation of how culture shapes worldviews, and extends their
understanding of themselves, and their own heritage, values, culture and identity

e  critical and creative thinking.

Japanese was first taught in Victoria at tertiary level in 1919. It has been taught at school level
since 1935, predominantly as a second or additional language. It is the official language of Japan
and widely used by communities of speakers in Hawaii, Peru and Brazil. Large nhumbers of
students in China, Indonesia, South Korea and Australia learn Japanese as an additional language.

Victoria has an established Japanese-speaking community, and Japanese culture influences many
areas of contemporary Australian society, including the arts, design, technology, fashion, popular
culture, sport and cuisine.

Australia is a close strategic and economic partner of Japan, and there is ongoing exchange
between the 2 countries. Learning Japanese provides opportunities for students to engage socially,
culturally and economically in many domains, such as business, trade, science, law, education,
tourism, diplomacy, international relations, health and communications. Japan is an important
nation within the Asia-Pacific and a significant contributor to economic, cultural and diplomatic
relations in the region.

Aims

The 4 interrelated aims of the Japanese curriculum are to develop knowledge, understanding and
skills to ensure students:

e communicate in Japanese
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e understand the relationship between language and culture
e  develop intercultural capabilities

. understand themselves as communicators.

Structure

Pathways

Japanese has been developed as a Second Language Learner Pathway, which caters for students
learning Japanese as a second or additional language.

Sequences

Japanese is presented in 2 sequences that offer different entry points into language learning:

e F-10 Sequence, for students who begin to learn the language in Prep and continue to Year 10

e  7-10 Sequence, for students who begin to learn the language in Year 7 and continue to Year
10.

The VCAA acknowledges that these 2 sequences do not necessarily represent the variety of entry
points into the curriculum. Teachers can use the sequences flexibly to meet the needs of their
students by making appropriate adjustments to differentiate learning experiences and cater for
learners of different backgrounds.

The F-10 Sequence is presented in 5 curriculum bands, beginning with Foundation to Level 2,
followed by Levels 3 and 4, Levels 5 and 6, Levels 7 and 8, and Levels 9 and 10. The 7-10
Sequence is presented in 2 bands: Levels 7 and 8, and Levels 9 and 10.

Strands and sub-strands

Content in Japanese is organised under 3 interrelated strands, each with a number of sub-strands
(as shown in Table 1).

Table 1: Strands and sub-strands within the Japanese curriculum

Engaging with Communicating Understanding
Japanese Language Meaning in Japanese | Language and
and Culture (F-2 Culture

only)

Sub-strands Engaging with Interacting in Understanding
Japanese language Japanese systems of language
Engaging with Mediating meaning in | Understanding the
Japanese culture and between interrelationship of

languages language and culture
Creating text in
Japanese

Page 2
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Engaging with Japanese Language and Culture

This entry level strand appears in Foundation to Level 2 only. It involves students’ early exploration
of and play with language learning. There are 2 sub-strands.

Engaging with Japanese language

Developing receptive language skills in the classroom environment; exploring, noticing, listening
and recognising, and then progressing to responding and using oral communication.

Engaging with Japanese culture
Exploring and noticing connections between language and culture.

Communicating Meaning in Japanese

This strand involves students learning to use language for communicative purposes in interpreting,
creating and exchanging meaning. There are 3 sub-strands.

Interacting in Japanese

Communicating and exchanging ideas, opinions, experiences, thoughts and feelings in non-verbal,
spoken and written interactions; participating in planning, negotiating, deciding and taking action.

Mediating meaning in and between languages

Locating, obtaining, interpreting and conveying information through a range of spoken, written,
viewed and multimodal texts; moving between languages and cultures non-verbally, orally and in
writing; recognising different interpretations.

Creating text in Japanese
Creating a range of spoken and written texts for specific contexts, purposes and audiences.

Understanding Language and Culture

This strand involves students learning to analyse and understand language and culture as
resources for interpreting and shaping meaning in intercultural exchange. There are 2 sub-strands.

Understanding systems of language

Understanding the linguistic features of the language, including sound, writing, and grammatical
and textual conventions.

Understanding the interrelationship of language and culture

Analysing and reflecting on the role of language and culture in shaping meaning and identity.

Achievement standards

Achievement standards describe what students are typically able to understand and do, and they
are the basis for reporting student achievement.

In Japanese, students progress along a learning continuum. The learning sequence undertaken by
students will determine the number and progression of achievement standards:

e F-10 Sequence — the first achievement standard is provided at Level 2 and then at Levels 4,
6, 8 and 10
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e 7-10 Sequence — the first achievement standard is provided at Level 8 and then at Level 10.

Content descriptions

In Japanese, content descriptions sequence and describe the knowledge, understanding and skills
that teachers need to teach and students are expected to learn.

Elaborations

Elaborations are examples that provide guidance on how the curriculum may be transformed into a
classroom activity or learning opportunity. They are provided as advisory material only.

Learning in Japanese

Japanese is pitched to second and additional language learners, who are the dominant group of
Japanese language learners in the current Australian context.

Students of Japanese in Victorian schools come from a wide range of backgrounds. Most students
will be learning Japanese for the first time, while others may have existing connections to Japanese
through early learning experiences or as background Japanese speakers.

Japanese language

Japanese is a phonetic language. Japanese pronunciation follows consistent rules and is
predictable.

Japanese uses 3 scripts for writing: Hiragana, the basic phonetic script representing the sounds of
Japanese; Katakana, the companion phonetic script that is used predominantly for loan words; and
Kanji, Chinese characters that represent meaning rather than sound (ideographs). The 3 scripts
are used interdependently.

Students first experience written Japanese by learning to recognise some simple Kanji that
represent introductory topics such as numbers, as well as pictographic concepts such as mountain,
river or tree. Hiragana is typically the first script that students learn to write. Selected Katakana and
Kanji are introduced in context, then taught systematically, contributing to script knowledge and
competence. Many loan words from other languages expressed in Katakana reflect the impact of
globalisation, technology and popular culture on Japanese language and culture.

Japanese grammar is relatively uniform, with few irregularities, no grammatical gender, and
predictable and systematic conjugation of adjectives and verbs. There are some differences such
as word order between Japanese (subject+object+verb/copula) and English (subject+verb+object).
Sentences can be enhanced by the addition of details such as adjectives, adjectival nouns or
relative clauses, usually placed before the main items. As the Japanese language is highly
contextual, it is not always necessary to articulate the subject, direct object or indirect object of a
sentence, and pronouns are not used as frequently as in English. Japanese expresses the plural
very differently to English, and counting involves using counter classifiers that reflect the nature of
the item. Japanese also uses particles, which are short words that identify the grammatical function
of words in a sentence.

An element of Japanese that may be unfamiliar to some learners is the system of plain and polite
forms of language, which reflect respect, status, positioning and hierarchy in social and
professional relationships. Plain and polite forms are represented in both spoken and written
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language. For example, there are shortened sentences, abbreviated plain forms and some omitted
particles in informal conversations. In writing, plain form does not only denote ‘impolite’ or ‘informal’
language, but is the accepted form for a number of text types such as picture books, diary or
journal entries, social media posts and newspaper articles.

Macro skills

The macro skills of listening, speaking, reading, writing and viewing — also known as language
modes — are interrelated. The learning of one skill often supports and extends the learning of
others. To acknowledge these interrelationships, content in the Languages curriculums
incorporates these macro skills in an integrated and interdependent way.

Teaching and learning contexts will necessarily draw from more than one of these skills to support
students’ effective learning. For example, students will learn new vocabulary, such as words,
phrases and expressions, through listening, reading and viewing. They will apply their knowledge
and understanding in their speaking and writing, as well as in their comprehension of spoken,
written, viewed and multimodal texts.

The macro skills are strongly aligned to all 3 strands in the Japanese curriculum (as shown in Table
2) and are implicit in the content of the sub-strands and across the content descriptions.

Table 2: The relationship between macro skills and the strands within the Japanese curriculum

Strand Macro skills

Listening  Speaking Reading Writing Viewing

Engaging with a a a
Japanese Language

and Culture

Communicating a U U U a

Meaning in Japanese

Understanding a a u a a
Language and Culture

Texts

Students use a wide range of texts designed for language learning, such as textbooks, teacher-
generated materials and online resources. Learning is enriched by exposure to a range of authentic
Japanese texts, such as websites, films, stories, songs, television programs, advertisements and
magazines.

Texts can be spoken, written, viewed or multimodal, and in print or digital/online forms. They
include all forms of augmentative and alternative communication; for example, gestures, real
objects, photographs and images. Multimodal texts combine different modes of communication
such as images and written or spoken language.

Texts provide important opportunities for learning about languages and cultures. Purposeful
activities can be organised around texts to meet the needs of the students in the classroom. Many
of the tasks that students undertake in and out of school involve understanding and producing texts
in everyday and workplace contexts.

Page 5
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Teachers are best placed to guide the selection of texts for students to listen to, read, view, write
and create. The texts and resources will become increasingly sophisticated and varied as students
progress through their schooling.

Teachers in government schools should refer to the Department of Education social media use
policy if using social media texts, such as blogs, with students. Teachers in Catholic and
independent schools should refer to their sector authorities for advice on social media policies.

Intercultural understanding

In the Languages curriculum area the focus is on both language and culture, as students learn to
communicate meaningfully across linguistic and cultural systems, and different contexts. This
process involves reflection and analysis, as students move between Japanese, English and/or their
own existing language(s). It is a reciprocal and dynamic process that develops language use

and intercultural awareness and understanding.

The use of Japanese and English

Students should use Japanese to communicate whenever possible in classroom, local or digital
environments. The use of English provides opportunities for students to reflect on, explore and
discuss ideas, and to use metalanguage to talk about and compare languages and cultures.
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Curriculum — F-=10 Sequence

Foundation to Level 2

Band description

In Foundation to Level 2, Japanese language learning builds on the Victorian Early Years Learning and Development Framework and each student’s prior
learning and experiences with language. In the early stages, the focus is on engagement through imagination and play-based learning. Students first engage
with the language and culture through listening, speaking and action-related learning activities. They participate in shared listening and viewing of multimodal
texts that reflect the language and cultures of Japanese-speaking communities.

Students learn to communicate with others, and a focus on play is a strong feature throughout this band. They imitate the sounds, shapes and patterns of
spoken Japanese, and receive extensive support through modelling, scaffolding and revisiting their learning as their understanding develops. Learners
explore the written language, beginning with recognising simple, frequently used Kaniji, Hiragana and some Katakana, and progressing to reading a variety of
texts. They create their own simple texts about their personal world as they develop their linguistic skills.

Through engaging with texts, students are given opportunities to expand their linguistic repertoire. They develop their vocabulary, and identify and explain
their understanding of language and grammatical features using simple metalanguage.

Culture and language are intertwined throughout every facet of language learning, and students discover that what is familiar to one person can be new to
another.

Achievement standard

By the end of Level 2, students identify the different sounds and rhythms of the Japanese language by listening to and viewing a variety of texts. They
compare these sounds with other languages, noticing how pronunciation changes and discovering how languages are influenced by each other. They explore
Japanese through play, first imitating sounds and patterns, then replicating expressions and phrases, before producing responses using formulaic and familiar
language. They recognise that Japanese uses 3 scripts: Hiragana, Katakana and Kaniji. They can match words with images and combine them to create
meaning. They develop and expand their vocabulary, from simple sounds to frequently used words and phrases, using the pronunciation and intonation
patterns of spoken Japanese. They expand their repertoire of Japanese words and phrases through listening and reading, and then progress to creating
simple sentences and responses using modelled language.

Students identify familiar words and phrases to obtain meaning from a variety of multimodal texts relating to their personal world. They begin to explain their
understanding of the features and grammatical structures of Japanese using simple metalanguage. They start to develop written competence by copying
simple, frequently used Kaniji, then Hiragana and then some simple Katakana to produce words and phrases with support. They respond to texts using
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frequently used words, phrases and sentence patterns in both written and spoken language. They apply their understanding of some of the conventions and
features of the written Japanese language. They use common grammatical structures to create their own simple texts, with the support of visual and/or

spoken cues.

Students explore and recognise the influence of culture on language and identity. They recognise that Japanese is spoken in communities and regions in
Australia and around the world, and relate this to their own language(s) and culture(s).

Page 8
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Content descriptions and elaborations

Strand: Engaging with Japanese Language and Culture

Sub-strand: Engaging with Japanese language

Content descriptions
Students learn to:

Elaborations
This may involve students:

notice that Japanese
looks and sounds
different to other
languages

VC2LJ2E01

e creating or using visual flashcards with Kanji and/or Hiragana, comparing them with alphabets and other writing
systems from around the world, and noticing how Japanese looks and sounds different from other languages

¢ singing familiar nursery rhymes such as ‘Mary had a little lamb’, ‘Head, shoulders, knees and toes’ and ‘Twinkle, twinkle,
little star’ in Japanese, and discovering differences and similarities in how they sound, even though the lyrics may share
the same meaning in English

e listening to audio recordings of basic Japanese words such as colours, phrases such as greetings, nursery rhymes and
animal sounds, and developing active listening skills by noticing the different sounds and pronunciation compared to
English and/or other languages

e practising gestures such as bowing during Japanese greetings, and exploring the different types of bows used in
various situations

¢ playing with and using tactile materials to create Japanese scripts, for example, forming Kanji numbers or Hiragana
using plasticine, chalk writing on the pavement, or painting with water, and making pictures out of characters to be
displayed around the classroom

¢ noticing differences and similarities among the English alphabet, and Hiragana, Katakana and Kaniji, through visual
cues and prompting from the teacher, for example, ‘Hiragana looks curly’; ‘Kanji has straight lines and different parts’

¢ recognising symbols and how pattern systems work, understanding how sound can be represented in different writing
systems, for example, pointing to the text while reading a story to the class

¢ discussing familiar words of Japanese origin that they may have heard before (e.g. sushi, karate, anime), and how these
words sound and look in Japanese and English

¢ participating in a guided group activity, naming some similarities and differences between Japanese and English (e.g.
appearance, sound, scripts, politeness), and viewing the responses collated by their teacher in a Venn diagram or
image to display in the classroom

¢ responding to Japanese versions of familiar children's stories and folktales, identifying expressions and key points in
the story, comparing them with the English-language versions, and re-enacting the stories with puppets, props or
actions
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Content descriptions
Students learn to:

Elaborations
This may involve students:

develop oral
language skills
through exploring
and listening to the
sounds and patterns
of the language

VC2LJ2E02

¢ playing and experimenting with language through participating in songs, dances, rhymes and games, and creating
mnemonic devices

¢ copying gestures and facial expressions, for example, recognising personal space, sitting in seiza pose, bowing, using
both hands to give and receive, waving their hand for ‘'no’ or to come, pointing to their nose to indicate ‘me’, counting
on their hands using the Japanese gestures, and diverting eye contact

¢ responding to spoken language and instructions through movement or creative expression, for example, counting with
their fingers to a number song, or acting, gesturing or miming to respond or match meaning

e participating in guided group activities and simple tasks such as games, crafts and role-plays, using movement,
gestures, props, toys, images and/or digital tools to support understanding and convey meaning

e engaging in shared listening, reading and viewing of texts, and discussing their reactions and the themes, familiar
keywords and phrases

* listening to and retelling Japanese folktales and well-known children’s stories such as TAKZE&H3Ry , DR,

TWoFAIESL1 and THH73 5] , and noticing the rhythm, intonation and vocabulary of the Japanese language

e sitting in a circle on the floor and using Japanese words to describe the colour(s) of random objects given to them

 sounding out words displayed by their teacher in simple Kanji characters (e.g. X, A, W, JIl, @) to learn the vocabulary
in Japanese

e locating familiar keywords and information in activities such as group reading, matching flashcards, drawing lines to
images or objects, colouring, or filling in the blanks

¢ linking movement to meaning by creating a dance or actions that match spoken language or songs
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Content descriptions | Elaborations

Students learn to: This may involve students:

recognise and * using Japanese for everyday routines and interactions, for example, &L\, WE T  LWWZR. WEEA forroll call, and W
respond to greetings, 7c72E 9 and HLVL LY during meals

instructions and ¢ using appropriate forms of address and formal/informal greetings in games and everyday routines, for example, B A

language relating to U BRIESITTVET, E—F—TA. BIEED; TE5G5; NINA1; CAICEIF
their personal world | e greeting each other at the beginning and end of class using appropriate gestures such as bowing and simple phrases
using one- or 2-word suchas BIFELSTTVET, CAICBIF, HOHES, NM/N1and TL5A5

responses and/or ¢ responding to images of different times of the day, greeting others at different times, and verbalising which greeting is
single-idea phrases most appropriate and why
VC2LJ2E03 e participating in games such as guessing and matching simple words, and responding in Japanese, for example, 7R A T

ITHe ~TTo ;~TIDH6 EW /BHVET,

e surveying each other to discover their likes and dislikes in Japanese, for example, D ACHFE TEH. 1L\ FET
o LVWWR. FELHABWVWTY, orsimply responding with (L), WWX or iFE 47 E L% AL

¢ playing movement games (e.qg. fruit basket, 4 corners), listening to the teacher pronouncing Japanese words and
practising saying them aloud during the game

¢ recognising and responding to language in everyday scenarios, for example, setting up a pretend grocery store where
the shopkeeper greets customers with L\5 > L % L EH, and the customers respond with simple one- or 2-word
requests suchas Cfi. <7ET L)

¢ recognising and responding to Japanese in everyday routines and interactions using simple phrases spontaneously,
such as IZL, WWZ, HDOHES, HSVWohWand §AHFEHA

¢ responding with a simple phrase or word to describe pictures of different activities in a day, for example, W/c72E ¥ 9
/S THESEETLT:to apicture of someone eating, or CHARTLY,FTAHFHA to a picture of someone apologising
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Sub-strand: Engaging with Japanese culture

Content descriptions
Students learn to:

Elaborations
This may involve students:

explore connections
between language
and culture through
play and/or
imagination

VC2L)2E04

¢ acknowledging and celebrating linguistic and cultural diversity, for example, listening to the different sounds and ways
of saying common expressions in different languages, or celebrating different events

e participating in whole-class discussions about the meaning of ‘culture’ and ‘identity’, talking about their traditions,
practices, and what is important to them and their way of life

e recognising that Japanese is another language, and understanding that it is spoken by people in Japan and other
countries, including Australia

e identifying items in Australian culture that come from Japan, for example, food, art, origami, martial arts such as judo
and karate, and popular culture such as anime and manga

¢ exploring common Japanese symbols, mascots (k% ¥ + =), emblems and characters, and how they relate to culture,
tradition and beliefs, such as the origami crane, cherry blossom, samurai, Kumamon, Miraitowa, Maneki Neko and
kimono

e engaging actively in, and sharing the enjoyment of, language, culture and texts in a range of ways, for example,
listening and responding to stories, cultural displays and experiences

¢ observing similarities and differences between classroom interactions in Japanese and English, for example, referring
to the teacher using only AW

« celebrating holidays and festivals such as € D3 A, 0@ EDD, CEHDH and 7% IL 7, and exploring the associated
traditions and Japanese terms, for example, while discussing Children’s Day, learning words such as koi, colours to
describe carp streamers and numbers to count them, the festival month (Z#%2) and simple phrases (e.g. =D L W&
WLWTY9)

¢ using their imagination to immerse themselves in a cultural experience, for example, pretending to travel in Japan on a
bullet train, buying a & >3 or X A, and practising polite language in various situations (e.g. D& > TAHAFHE
A)

e participating in a whole-class discussion about the differences between their own culture(s) and Japanese culture,
sharing insights about how they celebrate events such as birthdays, Christmas and New Year, and comparing this to
how they are celebrated by Japanese speakers
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Strand: Communicating Meaning in Japanese

Sub-strand: Interacting in Japanese

Content descriptions
Students learn to:

Elaborations
This may involve students:

communicate using
formulaic and
modelled language
relating to aspects of
their personal world

VC2L)2C01

« greeting others by bowing, and using simple language, phrases and appropriate gestures, for example, &L > W
FI/BRES; CAICBILEDLBL; TEO5B5Fehb Lt /Uy Elch/ N1NA

¢ using culturally appropriate titles, forms of address and levels of politeness in everyday interactions with others, for
example, ~HFAB W~ A/I~ESA~TA; BIFESTTVET /BIFLS

e listening and responding to simple oral instructions in class when playing games, completing work, or getting ready for
or finishing class, for example, e > TL LY, THO>TLLEEL,; TVWTLKETL, A TLETL,; EF-oTLETW

¢ recognising and responding to Japanese in everyday routines and interactions using phrases, for example, (&L, L&
T/0WWR. WEEA fortheroll call; WE2E X9, B L Wand T5 %5 & % wheneating; Wo TEFFF and 72V E
when entering and leaving the class; I&\LYand LW X for yes and no; 9iE5 LW ! and iMoWL L ! for reactions; D11l W
to express feelings; 17 L M~ to indicate ownership

¢ introducing themselves in a ‘first meeting’ scenario using appropriate gestures such as bowing, using the appropriate
formulaic phrases for the situation, such as IEC® & L T, [family name, given name] T3, £2€&3 L <, and
specific pronouns H7= L /1% <, exchanging a created ® L\ L and indicating themselves by touching their nose

¢ using modelled structures to share basic personal information (e.g. name, age, nationality, family details) with others,
for example, NJ—T9, Z—XFZUFATY, ETWVWTT,

e engaging in games such as swat it, using a fly swatter to swat greeting flashcards that match the words called out by
the teacher

e using digital tools and rehearsed language to match words and phrases to images such as animals (e.g. L\sh, 13 2),
fruits (e.g. HH,D A D), or numbers and quantity (e.g. IcZ, A Z, ETWVWTY, <K IFAATY)
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Content descriptions
Students learn to:

Elaborations
This may involve students:

participate in a range
of guided language
activities using
formulaic
expressions, and
visual and spoken
cues

VC2L)2C02

e participating in language-focused board games, using formulaic expressions, and responding to visual and spoken
cues, for example, expressing excitement (X o7z !') or disappointment (FARA ! /FI(F7=!), and using D& to
indicate the next player’s turn

¢ responding to simple statements about themselves and their friends, likes/dislikes, family and pets, for example,
making groups according to statements (e.g. ST WVDA; DM ESHADA)

e participating in games, tasks and activities that involve guessing, matching and choosing cards or objects (e.g. bingo,
snap, go fish), using modelled questions and responses, for example, KRTIH; IFLV/ WVWWZ; IFL. RTT  LWWZ, R
CxR2WTTY

¢ engaging in role-plays and using formulaic expressions and cues for different situations, for example, using common
phrases and visual cues to act as customers and servers in a restaurant, suchas W5 > L WEHE; ~Z <72E Ly XL
5%

¢ singing and responding to action songs in a group, for example, singing TETATUOS5WVWTY ; THIFLWVWEAL ; TE
5F51FL] ; TRAEBRDDKRDTTY ; HlcFRD OSSRV ] ; TNYRSTEF.O7 3]

e practising tongue twisters such as BFCEF R EXCHBRFLFT T and HHND v IS NTvIEH» /NP ¥V

e participating in < # 7z\L\€ 5 to practise counting numbers and using simple words such as #, &, & and Hi

e engaging in a < &#7cW\\& S (group exercise routine) with a ‘leader’ repeating words and exercises, or making their own
routines in groups using simple words, numbers and movements

e taking part in a guided role-play or skit in a shop or at the market, for example, NFF+Z < 72&\W; IFLW. A+XATT;
S8, HOHESTTVET

¢ teaching a song or simple game to a buddy class or visitors, using familiar language and actions, for example, C% A7
AIFEA
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Sub-strand: Mediating meaning in and between languages

Content descriptions
Students learn to:

Elaborations
This may involve students:

locate key
information in a
variety of texts with
the Hiragana chart as
support, and respond
using gestures,
images, words
and/or formulaic
phrases

VC2LJ2C03

« listening to and/or locating information in texts, such as colour (e.g. 1", %, L 3, < 3, TL\3), size (e.g. KEL, /T
L)) and shape (e.g. £3%, TAH K, LHK), and using it in guided drawing, building or collecting activities, for example,
building a tower with coloured blocks in the order of colours they hear

« developing reading strategies by comparing words within a wordlist (e.g. D'\, &L, LA LY, < 3L, FL\B3 W),
identifying known Hiragana, and using the context to support the making of meaning

¢ reading short texts or passages that include Hiragana, using the Hiragana chart to help understand unfamiliar words
and find important information in the text, and playing the Hiragana hunt game to find as many Hiragana as they can
in the text, for example, ‘Find all of the I in the text’

e listening to a Hiragana sound and identifying words that contain that Hiragana character within a text

* exploring frequently used Kanji (e.g. —, =, =, lL, JIl, K, #, 7, B, B, O, X, 2\, [@), and creating posters or flashcards
using mnemonic stories and images to remember the shape, sound and meaning of the Kaniji

¢ recognising keywords and points in a variety of texts, helping their understanding with visual cues such as gestures
and facial expressions, for example, listening to a teacher or older student read a book out loud and responding to
questions (e.g. I, BRA, WD, £, FEN)

¢ demonstrating understanding of a text through gestures, for example, acting out scenes or performing actions that
represent key information or events from the text (e.g. DACZTREXT; I3ZANITXT, HZTXT; BFET)

e identifying words and characters written in Japanese, and then playing digital or card games (e.g. snap or memory) that
involve matching images with their corresponding words in Hiragana

e listening to a song or story with some unfamiliar language and guessing the meaning based on the context, for
example, ‘What do you think IZA & 5 IZ might mean?’

¢ using information from print or digital texts and sequencing pictures, keywords or simple sentences in chronological
order, or retelling a story by creating a storyboard, diagram or digital display
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Content descriptions
Students learn to:

Elaborations
This may involve students:

explore and make
meaning from
sounds, words and
phrases for familiar
objects or terms in
Japanese through
play, and discover
how languages
influence each other

VC2L)2C04

creating Kanji stones by writing the Kaniji character on one side and drawing the meaning on the other, and then
playing games with the stones

playing games using familiar objects or words in Japanese, for example, matching words with pictures or objects,
saying the words aloud as they match

discovering loan words or borrowed phrases in Japanese from other languages and discussing how they are similar or
different in pronunciation, meaning or usage

creating a simple poster or mini-booklet to help remember words and phrases related to the unit of work

playing digital, card or board games (e.g. memory, ninjas and castles / snakes and ladders, sugoroku) to practise saying
and reading new Kaniji, Hiragana and vocabulary

participating in a nature hunt, walking around the school grounds identifying insects or objects, and describing them in
Japanese (e.g. LA\ cloud; #&' D D tree; KE LY worm; /NE LY ladybug), and drawing their discoveries in a table under
the heading KEL),//hE W

engaging in playful activities such as guessing games to explore sounds in Japanese, for example, imitating animal
soundssuchas —v——¥—orJ>7J >

playing onomato-match: listen to onomatopoeia, matching them to the images based on the sound, and creating hand
actions or gestures to match, for example, T< TK (person walking); & C & C (insect scurrying); @ L ®D L (crocodile
lumbering)
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Sub-strand: Creating text in Japanese

Content descriptions
Students learn to:

Elaborations
This may involve students:

create spoken and
written texts using
words, familiar
phrases and
modelled language
that include
Hiragana, some
simple Katakana and
frequently used Kaniji

VC2LJ2C05

¢ using simple language structures and supporting images or actions to describe and respond to imaginary characters or
experiences (e.g. BT/ B/ Dol TehE/LSHWNTT)

¢ creating and illustrating a ‘Big Book’ with the class by drawing pictures and writing using simple, modelled structures
about familiar topics such as favourite animals (e.g. B’ 2% T9; #¥E' D T), and practising reading aloud

¢ drawing pictures showing their daily routines, and adding words that match each activity, for example, &ld& S in the
morning; CAIZ5 I at lunchtime; We7eEE 9 and TH5 €5 T X TL K at meals; & S57%5 or /N1 /XA after school

e learning about characters from a story by talking or writing about them, for example, describing the characters’ names,
appearance or roles in the story using simple words, practising writing the names using different scripts (Hiragana,
Katakana or Kanji)

¢ using craft items (e.qg. string, rice, playdough) or digital tools (e.g. interactive whiteboard) to make, trace or copy
Hiragana words and Kanji characters

* beginning to copy or write individual Hiragana and Kanji (e.g. A, K, W, A, B, =) and short Hiragana words to construct
simple texts such as comic strips, labels, captions and posters

¢ creating a personal profile or an ‘about me' poster supported by images or photos, using simple, guided sentences (e.qg.
FNEUEF~TT ~TWVWTT, ~HFEFTY, ), and practising reading them aloud

e creating their own short print or digital story modelled on shared reading, for example, a 2% £ & A story with images
and labels in Hiragana

¢ using some simple expressions, formulaic language and techniques to enhance texts, for example, speech bubbles, basic
onomatopoeia and exclamation marks

e creating a mini-scroll using simple calligraphy (e.g. B, XL, & ® H) and decorating it with related images
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Strand: Understanding Language and Culture

Sub-strand: Understanding systems of language

Content descriptions
Students learn to:

Elaborations
This may involve students:

imitate the
pronunciation and
intonation of spoken
Japanese, and use
the Hiragana chart to
understand how
sounds are produced
and represented

VC2LJ2U01

e listening to and imitating Japanese speakers or recorded audio passages to practise pronunciation and intonation in
Japanese

¢ singing songs or repeating language after the teacher with a focus on practising and pronouncing the 5 vowel sounds
and consonant+vowel sounds, using the Hiragana chart and flashcards as support

¢ clapping out the number of sounds in Japanese words which can be recognised as syllables in English (e.g. saying the

&<

word &9 L and clapping 3 times), and recognising the concept of mora (E—7Z or #H ), the basic unit of sound in
Japanese, for example, clapping out each mora in a Japanese word and guessing the number of moras by closing their
eyes and holding up one finger per mora (e.g. 3 claps for LWL X, which has 3 moras)

¢ understanding that when pronouncing Japanese, it is important to pronounce each mora as one beat, practising with
tongue twisters such as #HN\T v Y. NI v Y. 5 /NP vY

» understanding that the independent nasal sound A has a mora of its own, for example, C AIC5 14, and playing a game
of L D &b with a list of familiar words such as animal names, trying to avoid ending the game with a word finishing in
A

¢ learning that statements and questions have different intonation patterns, and using gestures to indicate the
intonation patterns they hear, for example, moving the arm up as the intonation rises

e using or creating their own mnemonic devices to remember the sounds and shapes of Hiragana by associating them
with pictures (e.g. C for coin), understanding that one Hiragana represents a mora, for example, showing on the
Hiragana chart how each character represents one sound
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Content descriptions
Students learn to:

Elaborations
This may involve students:

identify sound
combinations to
produce simple
words, and then an
increasing number of
frequently used
words and phrases

VC2Lj2U02

¢ playing games to identify sound combinations and create simple words, for example, combining Hiragana cards or
blocks to make words

¢ guessing similar-sounding words on the whiteboard or a worksheet to learn sound combinations and simple words, for
example, after learning how to read ", gathering words that start with the ka sound and combining them with other
sounds to form words (e.g. &, Hh&®, K43, H F), and highlighting all the H

e following instructions such as # 7T, WL, W T and & AT, and adding < 72 LY once they are familiar with the
words

e participating in craft activities, such as creating simple origami cats, dogs and fish, while learning the Japanese words
W&, 1 and EH7R

* learning simple phrases such as D H & 5 and 13 & 5, and once they are comfortable with them, creating the polite
form by adding CTWE T

e completing word searches for frequently used words, starting with easy words and then gradually more challenging
ones

¢ playing word or scavenger hunts, where they search for specific words or phrases in books, magazines or other written
materials

e combining Kanji to create new meanings and exploring how the sounds change, for example, X and 1L = X1L; 17 and

M = Tk
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Content descriptions
Students learn to:

Elaborations
This may involve students:

recognise and
explore how
Hiragana, Katakana,
Kanji and features of
language are used to
construct meaning in
Japanese

VC2LjJ2U03

e engaging in activities that involve recognising Japanese scripts (Hiragana, Katakana and Kanji) through visual aids (e.g.
flashcards, interactive whiteboards) showing authentic visual texts (e.g. billboards, shopfront signs, advertisements,
labels), and discussing their meanings

¢ creating drawings or illustrations that represent the meaning of specific Kanji characters, for example, drawing a
picture of a tree to match the character K

¢ understanding that Japanese uses 3 different scripts for varied purposes, that each script looks different, and that the
script is chosen depending on word origins and context; and viewing a children's picture book to search for the
different types of script

¢ recognising that adjectives are used to describe people, places and things, for example, matching simple adjectives to
pictures (e.g. KE L), /hELY)

¢ applying basic stroke order, with support, when copying, tracing and writing some Hiragana and simple Kaniji, for
example, numbering strokes or using different coloured pencils

¢ using basic particles as part of formulaic language, and recognising particles written in Hiragana

¢ noticing that Japanese texts can be presented in different ways, for example, exploring examples of texts that are read
from right to left then top to bottom, or from top to bottom then left to right

e counting in Japanese from 1 to 20, and using numbers with counter classifiers to express the ages and number of
family members (e.g. ~&LY; ~A)

e using Cf1 and h* as formulaic language to ask and respond to questions, for example, CHUFBATITH\. NIRRT
ER

e recognising some familiar words in Hiragana, Katakana and Kaniji, for example, numbers and pictographs (e.g. LU, JII,
A, B, L), and using visual and oral clues to predict the meaning
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Content descriptions
Students learn to:

Elaborations
This may involve students:

identify that written
and spoken Japanese
has grammatical
structures and other
language features
that may be similar to
or different from
English and/or other
languages

VC2LJ2U04

¢ recognising and naming the 3 Japanese scripts, and understanding that English uses a different alphabet with its own
rules for writing and pronunciation

e recognising the many loan words from English and other languages (e.qg. 77—, E> 7, 7= X, NP v ¥, EH, 35 %),
which are written in Katakana and pronounced differently in Japanese

e recognising that simple statements in Japanese end in T and questions end in A\, similar to the way that English uses
a question mark at the end of a question

e comparing Japanese and English sentence structures, highlighting different types of words using coloured pens or
highlighters, noticing patterns in the grammar, and discussing the similarities and differences between them in word
order, verbs, conjunctions or nouns

e creating a table or T-diagram that compares English words with their corresponding Japanese words in Katakana

e comparing basic word order, and writing or saying English sentences in Japanese word order, for example, ‘The dog
brown is’ or I soccer play’

¢ reading familiar texts in Japanese and comparing them with English, noting the structure, presentation, writing
orientations, page progression and use of rhyme (e.g. ‘Once upon a time’'vs. THh LT H L)

¢ brainstorming Japanese words that they may use or hear outside the Japanese classroom (e.g. tofu, manga, anime,
emoiji, tsunami, karaoke), comparing the pronunciation in English and Japanese, and, with support, making a class
poster of the words in Hiragana and/or Katakana
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Sub-strand: Understanding the interrelationship of language and culture

Content descriptions
Students learn to:

Elaborations
This may involve students:

reflect on how
language, culture
and identity are
interconnected and
discuss how
Japanese-speaking
communities are
similar to or different
from others

VC2LJ2U05

¢ exploring the meaning of ‘culture’, and understanding that it includes things we can see (e.g. how people eat or
symbols used in flags), as well as things we cannot see (e.g. how people live, their thoughts about themselves and
others, and how they interact with their environment)

¢ noticing that in Japanese, there are different ways of speaking for formal and informal interactions, for example,
hearing the difference between DA S5 and HOHE S TITVET

¢ imitating the body language used by Japanese speakers in their everyday lives, for example, pointing to themselves and
saying #h 1<

¢ understanding that culture and cultural behaviours are woven into languages and cannot be separated from them, for
example, it is possible to bow without a spoken greeting in Japanese culture, but not to greet without bowing

¢ becoming aware of Japanese ways of showing respect and politeness, and making comparisons with their own
language(s) and culture(s), for example, using titles such as & A L), bowing, and giving and receiving objects with
both hands

e comparing the lifestyles of children living in Australia and Japan, such as games (e.g. U % A/lF A), mealtime etiquette, or
addressing family members and friends
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Content descriptions
Students learn to:

Elaborations
This may involve students:

identify where
Japanese is used
around the world and
recognise that there
are many different
languages spoken in
communities
throughout Australia

VC2LJ2U06

¢ using a world map or globe to locate the countries where Japanese is spoken, and discussing how Japanese is used
beyond Japan's borders, such as through judo, manga, anime and J-pop

¢ noticing how local names of streets, places and landmarks can have their origins in the language(s) of Aboriginal and
Torres Strait Islander Peoples, identifying the meanings of these place names, for example, 'You Yangs' comes from the
Wadawurrung words Wurdi Youang, meaning ‘big hill’, and then exploring some Japanese place names and other place
names and their meanings such as AP, which also means ‘big hill

¢ sharing their own backgrounds and the languages spoken at home by creating a chart that lists frequently used
phrases (e.g. for ‘hello’, ‘excuse me’, ‘thank you'), or their favourite traditional or festive foods

¢ recognising that languages and communities have different protocols regarding the use of terms of respect, for
example, there are ways of addressing Aboriginal and Torres Strait Islander Peoples using familial terms (e.g. ‘Uncle’ or
‘Aunty’) depending on the relationship, and comparing these terms with Japanese and/or other languages

e interacting with a guest speaker from the local Japanese community to discover that Japanese is used and valued in
different places

e participating in cultural days with Japanese-themed events to learn about Japanese culture

¢ researching symbols and colours used by Aboriginal and Torres Strait Islander Peoples and by Japanese-speaking
communities in a range of contexts, for example, identifying the colours on a range of flags from different countries
and communities in Japanese language, and discussing what the colours represent in English
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Levels 3 and 4

Band description

In Levels 3 and 4, Japanese language learning builds on each student’s prior learning and experiences with language. Students communicate and work in
collaboration with their peers and teachers through purposeful and creative play in structured activities that involve listening, speaking, reading, writing and
viewing. They use Japanese to interact with their peers and teachers and to participate in activities in familiar settings that reflect their interests and
capabilities. They use local and digital resources to explore Japanese-speaking communities. They continue to receive extensive support through modelling,
scaffolding and repetition, as well as the use of targeted resources.

Students develop active listening skills and use gestures, words and modelled expressions, imitating the sounds, pronunciation and intonation of Japanese.
Students read and write Hiragana, some simple Katakana and frequently used Kaniji with support. They locate information, respond to and create texts using
written and spoken Japanese. They access authentic and purpose-developed Japanese-language texts such as picture books, stories, songs, digital and
animated games, timetables, recipes and advertisements. They recognise the interconnected nature of language, culture and identity.

Achievement standard

By the end of Level 4, students use Japanese to initiate structured interactions and share information related to the classroom and their personal worlds. They
use modelled language to participate in spoken and written activities. They locate and respond to key items of information in texts, using strategies to help
interpret and convey meaning in familiar contexts. They use modelled language and basic grammatical structures to create texts. They use Hiragana and
some simple Katakana and frequently used Kanji with support, appropriate to context.

Students imitate the sounds, pronunciation and intonation patterns of spoken Japanese. They demonstrate their understanding that Japanese has non-verbal,
spoken and written language conventions and rules to convey meaning. They recognise that some terms have cultural meanings. They identify patterns in
Japanese and make comparisons between Japanese and English, using simple metalanguage. They understand how aspects of language and culture
contribute to their own and others’ identity.
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Content descriptions and elaborations

Strand: Communicating Meaning in Japanese

Sub-strand: Interacting in Japanese

Content
descriptions

Students learn to:

Elaborations
This may involve students:

initiate exchanges
and respond to
modelled
guestions about
themselves,
others and the
classroom
environment,
using formulaic
expressions

VC2LJ4C01

* interacting with others in social exchanges including previously learnt greetings (e.g. BI&& 5 ZTWVET; CAICHIR),
asking BIFAZTTI N, and answering L\ IFAZTTT, /VWOVR. IFAZTL»HBWVWTY, FHEHTT, ~FAIF?

* using formulaic expressions to express praise or encouragement, for example, while playing a game, ® o7z ! ; TAHRA ! ;
EOHCEDT 1 EUAA L BIBW! Xl ;7DD 27?5 F2VWE & 5.3 7; Oh, that was fun, TH T 7. ; Anne
T A, thatwas L !

¢ responding to and beginning to use modelled classroom instructions to play games, complete work or get ready for class,
for example, role-playing teacher-student games, giving instructions as a teacher, for example, 7> TL 72T, §H->TKL
TV VTSV, HTLETL,, FATLKESL, FRICKR2>TLRESTW

* using appropriate formulaic expressions and gestures for different contexts, for example, asking for clarification (e.g. $ & &
A HSSVBLELLTL TV negotiating turn-taking (e.g. 5 & 2 & £ > TL TV, DF; Matilda SADIFA. £D5F);
entering the classroom (e.g. L 2L\ L £ 9); asking for permission (e.g. B8RH VWL FT; FAELL. A LICITT2THLWVWT
TH, KZDATHLWTT DY

e introducing themselves using formal, spoken, modelled language and appropriate non-verbal communication such as
bowing and eye contact, for example, IFC®HFEL T, DL /IFKDABFRXIE~TT, ATWVWTT, ABRAEWVWTT, ~XLT
To BADKDTFETT, AUDHFELHBVWTT, LAET vy H—TT, / Tyh—%&LFT. E53FLBLI(BRAVL
£9)

e exchanging information and learning new words and set phrases by using cue cards about themselves and their friends or
family, for example, asking M€ < (FAIATI DY, ; Ry bHWVWETH. and replying using the information on the cue card, H
ZLUIINATT . 5 BV Ry bBWVET, VWWR Ry bBVWEE A

¢ developing vocabulary by playing a game to find a partner who has a matching vocabulary or information card

e conducting a survey activity to ask personal questions and collect information about members of the class, for example, 3
WZWHFETID. /L&D TITD. [FL HFETTT, /VWLR FELRBWVWTT, ; L&D TIR. WX AKLT
Fo ;3 LoAIIAITID. LoAHETVIWNTT,
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Content
descriptions

Students learn to:

Elaborations
This may involve students:

participate in
activities that
involve expressing
interests and
exchanging
information, using
a range of familiar
phrases and
modelled
structures

VC2L)4C02

» working collaboratively to make decisions and organise an activity, for example, planning a class party by asking and
answering questions (e.g. WD, N—=FT 4 —ZLETH HLT. LET. /~AICLET. ; BICELETH. T—FZTRZE
9o )

e creating a simple role-play, using appropriate gestures and modelled formulaic expressions, for example, creating a script
for a shopping role-play, buying and selling items such as vegetables or stationery (e.g. W52 L WEH; ChELZTL; W
KBTI IEFL. 58, HDHML S TETVET), and spending a set amount of money (e.g. 500 HTY)

e taking responsibility for {55 & < (classroom duties) by assisting with roll call by acting as the teacher and calling out
names (e.g. ~F A ~< A« WETH), with students responding appropriately (I&L\. WE 3 LWEHEA), distributing work,
and commencing or ending lessons (e.g. DD, NL\, B HETF)

e developing language activities for their peers or a buddy class, for example, playing the game 723 £& & L, teaching the
order of colours (e.g. HH. TLA. HH"), and modelling language for the game (e.g. ¥ o7 ! ; o7 | BAIE->T!)

e participating in guided tasks involving instructions and peer cooperation such as group/pair games and sports, for example,
creating a dance to a Japanese song in groups, or participating in group reading activities requiring turn-taking

e preparing for and contributing to shared presentations and performances, for example, a Japanese item for a school
assembly or a digital presentation about a class event

e participate in role-plays that reflect cultural differences or influences, for example, formulaic expressions used before and
after meals (Wc/72 & F9; 55 T FTL ), and leaving or returning home (7c72WE; EHZ DR T W)
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Sub-strand: Mediating meaning in and between languages

Content descriptions | Elaborations

Students learn to: This may involve students:

locate and respond e locating important details in real-life texts such as advertisements, catalogues, menus and packaging, for example,

to key information looking for information such as the product name, quantity and price; discussing their findings; or recording the
related to familiar information in English and/or frequently used Kaniji or Hiragana

content obtained e translating simple texts such as manga and responding to them verbally or in writing

from spoken, written, | ¢ viewing an image (e.g. the front cover of a picture book), brainstorming words in Japanese that relate to the picture,
viewed and and putting the words together into sentences to describe the image and predict events in the story

multimodal texts e viewing or listening to a short weather report, recognising keywords such as days of the week (e.g. B& S5 HIZ< HD T
VC2LJ4C03 97), and drawing pictures to match the weather

* responding to both spoken words and gestures, for example, replying to the teacher's question X AUDHH D £IH
by nodding and saying L), 4 D £ 79 or using a hand gesture to indicate that they do not have it

¢ using print and digital tools to gather and respond to information about their peers’ home lives and activities, for
example, conducting surveys on pets, sports, families, likes and dislikes, and using graphs or images to display the
results

¢ viewing images of ¥ % ¥ + 3, identifying features of the characters that indicate what or where they represent, and
then creating their own unique ¥ % % + > and describing its features to the class

¢ viewing or listening to a song or a story in Japanese, and then comparing it to the English version to understand the
similarities and differences, for example, exploring a story about finding a green sheep and learning how to ask # ' D
DVDLIFE T ?, and then comparing language features such as word order and particles with English

¢ developing strategies and processes to locate key points of information in texts (e.g. a story) and make meaning, for
example, through the use of pictures, clues and diagrams and the recognition of familiar keywords
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Content descriptions
Students learn to:

Elaborations
This may involve students:

develop strategies to
comprehend and
produce Japanese,
adjusting language
to convey meaning
and/or intercultural
understanding in
familiar contexts

VC2LJ4C04

¢ explaining features of Japanese language such as the use of formulaic expressions (e.g. W> TE X7 ; 7=72LVX) or basic
counter classifiers, and the indication of politeness by using ~T3 and ~%¥9

¢ noticing differences in the ways in which speakers of Japanese, English and other languages communicate, for
example, noticing differences in communication with young children, unfamiliar adults or elderly people (e.g. i &k S
vs. BIEEL S TET VX T), the absence of the suffix ~ & A after a family member’s name, and the dropping of first-person
pronouns (H7=L, I£<)

¢ creating flashcards or a poster with Japanese words and expressions that do not translate easily into English, for
example, FLOHEL T LA LLKBERDPVLET;, WIZEEET;, THEZTEXTLIG BPAE>T, LWoTEXT; LWooL»
WEt

¢ taking on the role of a character from a story or situation to create and present a skit that conveys language and
cultural information using non-verbal and verbal communication, for example, pointing their finger at themselves and
saying 7= L /1% < in a role-play

e listening to Japanese stories or folktales and retelling what they have heard, to convey vocabulary, phrases and cultural
facts in their own words
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Sub-strand: Creating text in Japanese

Content descriptions
Students learn to:

Elaborations
This may involve students:

create and present
spoken and written
texts using formulaic
expressions, simple
phrases and
sentences and
modelled textual
conventions, using
Hiragana with the
chart as support, and
some simple
Katakana and
frequently used Kaniji

VC2LJ4C05

¢ creating an imaginary friend and describing them through performance, digital display, drawing or visual
representation, for example: 25 5F~5%ATd, BHARKIWVTT, IDOLWVWTT, hNEVWTT, ¥—FHEFSTY,

e creating a chart, diorama, page of a ‘Big Book’, or digital presentation to showcase elements of their Japanese language
learning to others

e creating short bilingual versions of familiar texts such as songs, picture dictionaries, or captions for images, displays or
photo stories

e creating and/or presenting a set of simple written instructions or steps for a peer or the class to follow, for example,
drawing a monster in response to prompts such as —ldA : < B5EZHVTLETV. KEWVWTT, ; ZIFA [ HAHZHWVT
<IEEV. NEWVTT,

¢ creating informative texts, for example, describing themselves and their own family members or a friend's family
members, indicating the relationship by using expressions such as &, & & A, using modelled language and support
resources, for example, ERTADBREZIZT > TT, PEW I EHANKHHFTT, PETLVLATY,

e incorporating onomatopoeic sounds or expressions (e.g. 7> >; ETEY; R oTc ! TeWAA; BN ?; BAIE-T!)
into written and spoken texts to enrich texts and entertain others, for example, using speech bubbles, captions and
simple expressive interjections

e creating a poster or mini-book, or using digital tools to explain their daily routine and home life, for example, drawing a
picture of themselves waking up in the morning, writing the caption &l&&k 5 &LV £ 9 underneath, and adding a label
with the time (e.g. )

¢ creating scaffolded texts using Hiragana, including Hiragana with diacritic marks, long vowels and blended sounds as
formulaic language, as well as some Kanji relevant to the context (e.g. X, )\, K, 7, 7K)
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Strand: Understanding Language and Culture

Sub-strand: Understanding systems of language

Content descriptions
Students learn to:

Elaborations
This may involve students:

recognise sound
combinations, and
use patterns of
pronunciation and
intonation to form
words, phrases and
simple sentences,
using the Hiragana
chart for support

VC2LJ4U01

¢ recognising that there are 5 vowels (q, i, u, e, 0) and 19 distinct consonants in Japanese (k, g, s, sh, z,j, t, ch, ts, d, n, h, f,
b, p, m, y, r, w), and that vowels can be attached to most consonants to produce a kana (i.e. Hiragana or Katakana), by
showing and using a Hiragana chart or flashcards, or listening to and singing along with a Hiragana song

¢ recognising sounds and pronouncing Hiragana characters and words, including some long vowels (e.g. & 2> A, &
Z L)) voiced sounds (e.g. B € <, 7eRE 97) and blended sounds (e.g. T & 5, TL & 5), with reference to support
resources such as the Hiragana chart, classroom word lists, personal dictionaries, or interactive audiobooks

e learning tongue twisters to practise the pronunciation of sounds, suchas 223UV & CU& . AUL U & T bt
TU& U &, CUP&IV& T

e practising the pronunciation of loan words in Japanese and their English originals in spoken texts, for example, /X7 7
WK STID Ry bBVWETD LwHdHyHh—TT

 recognising some variations in intonation, for example, rising intonation in questions (e.g. CNIXZHRA TYHY),
instructions, commands or requests (e.g. 7c > T< 72 & L)), and using these intonation patterns in their own speech

¢ noticing some frequently used Kaniji that may have more than one reading or ‘sound’ (e.g. T, IZ5 and T for H), and
creating mnemonic stories and images to remember the different sounds

¢ using the Hiragana chart to create or ‘crack the code’ for words, such as‘m3, r1,s1, k2’ for 5T &

¢ practising clapping out the moras of Japanese words to understand their rhythmic structure, starting with simple words
and gradually moving to more complex ones, for example, clappingout C5 %5 I & as CebeFeDeTeFK to
demonstrate the phrasing pattern

¢ recognising the concept of the minimum unit of rhythm in a Japanese ‘foot’ (7 ' k) and that one foot in Japanese often
consists of 2 moras, for example, Z5 % 5 & £ is pronounced as a 3-foot word C5«F Se& X

¢ writing Japanese words or phrases and marking the breaks between feet using the « symbol, for example, writing L\ 7c
72E X9 as W72 F£ 7, and then reading it aloud
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Content descriptions
Students learn to:

Elaborations
This may involve students:

recognise and use
Hiragana, some
Katakana and
frequently used Kaniji,
as well as modelled
language, formulaic
phrases, simple
grammatical
structures and
language
conventions to
convey meaning

VC2Lj4U02

¢ recognising and using the rules of simple Japanese word order (subject+object+verb/copula) with support, playing
games such as reorganising sentences using sentence strips

e developing their understanding of the present tense ~ & 3 form with particles Z and |, and beginning to use them in
texts, using gestures to support learning, for example, ¥ L 7ZREXT; B> SICITEFET

¢ describing people, animals, places and things using adjectives (e.g. %L LV T ) or adjective+noun phrases (e.g. B
LW 5 T &), and playing a game such as swat it, where students swat a card showing the image/animal/character that
matches the adjective called out by their teacher

¢ understanding that stroke order is important for Japanese scripts, and practising numbering strokes in order when
writing Hiragana, Katakana or Kanji on paper or when playing games such as Kanji whispers, writing Kanji on each
other's backs with their fingers to guess the characters

e recognising the function of particles and using them in sentences (e.g. | after the subject, @ to indicate ownership, 1
for questions and A% in formulaic expressions such as ~H'F & T9), in response to images or flashcards to describe
their interests (e.g. DA THIFETY; AHADFE L% HRUWLWTT) or ownership (e.g. b7z LDWh; HF-LD X ATD)

* recognising some Japanese writing conventions and different ways of presenting texts, for example, observing the
layout and direction of texts (i.e. 7=TH' E, & ZH'E), and the use of squared paper and punctuation (e.g. Japanese-style
comma and full stop)

e recognising and using basic counter classifiers in Japanese for different purposes (e.g. ~A, ~F, ~H, ~C, A, ~¥),
playing a game by matching cards with numbers and corresponding images, or playing the higher/lower game to
guess the number/age of people or the temperature

e counting from 1 to 100, using a 100s chart in Kanji to locate numbers, and noticing the patterns in numbers across the
rows and columns

e seeking information using question words (e.g. &1, 78 A, LD, ¥ C, 7£1) and the sentence-ending particle 7" within
modelled sentence structures (e.g. fAIDFE TIH AIF TI D AMATIH; LWDTTHY, for example, playing a guessing
game by asking questions to eliminate incorrect answers

¢ noticing the systematic and logical nature of Japanese grammar, and then playing a grammar hunt, comparing English
and Japanese sentences, noticing patterns, and comparing the location of different grammatical features
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Content descriptions
Students learn to:

Elaborations
This may involve students:

recognise and
compare familiar
Japanese language
structures and
features with those
of English and/or
other languages,
using simple
metalanguage

VC2L)J4U03

e discussing the sounds of Japanese compared with English and/or other languages, for example, noticing the need to

adapt to limitations when writing some loan words or foreign words (e.g. adjusting to the absence of the r sound when
writing a name such as ‘Peter’ in Japanese), or comparing words in different languages with similar meanings

¢ developing metalanguage for communicating about language through the use of correct terminology for parts of

speech (noun, verb, particle, adjective), and creating a table, poster or graphic to display differences between
languages, for example, producing a chart to show scripts, word order, conventions, grammar and pronunciation in
Japanese, English and/or other languages

¢ applying literacy knowledge in English or other known languages to recognise different elements in texts that
pplying y g g guag g

contribute to meaning-making, for example, examining the layout, title and illustration in a picture book or speech
bubbles in a manga, or becoming ‘punctuation detectives’ and finding examples of punctuation in a text

e comparing familiar texts in Japanese, English and/or other languages, for example, songs, tongue twisters or poems,

and noticing any similarities or differences in the words, sentence order or structure of the text, for example, ‘Mary had
CwsicAtns BBRT3 ¥ &

a little lamb’; ‘Silent night’; T+A+1 ; C&EU/\EEE

e comparing onomatopoeia in Japanese and English and/or other languages, such as animal sounds, and noticing how

they are similar or different to the sound that they represent

¢ playing a digital online or card-matching game using Hiragana words and matching picture cards (e.g. karuta, memory,

snap)

¢ recognising features of familiar genres of Japanese texts (e.g. picture books, digital books, commercials, manga),

reading shared texts, and comparing elements such as punctuation and layout with those in similar texts in English or
other languages



https://f10.vcaa.vic.edu.au/copyright-statement

Japanese — Victorian Curriculum F-10 Version 2.0

Sub-strand: Understanding the interrelationship of language and culture

Content descriptions
Students learn to:

Elaborations
This may involve students:

identify connections
between personal
identity, language
and aspects of
culture

VC2LJ4U04

¢ learning to discuss culture and language by responding to prompts (e.g. ‘What do you notice?, ‘Why do you think that
..7", 'How is this similar/different ...?") or using thinking strategies (e.g. T used to think / Now I think’)

e creating a ‘language portrait’ of themselves through the use of a whole-body silhouette, where students represent their
personal experiences of language and culture by adding colours, shapes and words within and around the outline

¢ discussing the importance of respect and politeness in Japanese culture, for example, using specific titles, gestures and
language, and noticing that the suffix ~& A can be used with anyone’s name (except their own), regardless of gender,
age or status

¢ noticing how politeness, humility and respect are conveyed in different ways in Japanese language and behaviour, such
as how body language and gestures can replace words, for example, bowing as an apology or as a request to be
excused

¢ understanding that language used in particular interactions can vary between cultural contexts, for example, noting
the use of titles and suffixes in Japanese (EAE W, ~T A, ~E» A, ~< A)

¢ learning Japanese customs and traditions, such as how to use chopsticks, table manners, and what to do when visiting
shrines or shopping in Japan

¢ viewing a map that shows Aboriginal and Torres Strait Islander languages, noticing how many languages are
represented in Victoria, and then learning about the diversity of languages that students in the classroom have a
connection to

e identifying the Aboriginal and Torres Strait Islander Country on which they live and incorporating this into their self-
introduction in Japanese

¢ recognising and practising common language and behaviours that reflect Japanese culture and traditions, for example,
when viewing excerpts from digital texts, listening for keywords and familiar phrases, and interpreting cultural
expressions and behaviours to identify ways of accepting compliments or praise with L\L\ X instead of % D ht& 5,
expressing humility and respect by not going first, or not using ~ & A to refer to themselves

¢ exploring elements of ‘culture’ (e.g. what is valued in different communities, contexts or environments; different
approaches to teaching and learning in school), and understanding formulaic expressions and terms that reflect
cultural values, for example, 2Z 27T, EE5LCLLHA; Tw S L &K<
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Levels 5 and 6

Band description

In Levels 5 and 6, Japanese language learning builds on each student’s prior learning and experiences with language. Students communicate and work in
collaboration with their peers and teachers in purposeful, creative and structured activities that involve listening, speaking, reading, writing and viewing. They
interact in Japanese to exchange information and ideas within their school and local environment, and engage with Japanese-speaking communities. They
work independently and in groups, with ongoing support from modelling and from digital and print resources.

Students engage with a range of spoken, written, viewed and multimodal texts that may include stories, posters, images, notes, invitations, video clips and
procedural texts. They identify language structures and features of Japanese, and use simple metalanguage to reflect on their understanding. They use their
knowledge of Hiragana and familiar Katakana and Kanji to obtain meaning from texts. They recognise that some words and expressions are not easily
translated, and reflect on how diverse cultural practices, behaviours and values influence communication and identity.

Achievement standard

By the end of Level 6, students initiate and use strategies to maintain interactions in Japanese that are related to their immediate environment. They use
appropriate combinations of sounds, intonation and rhythm in spoken texts. They collaborate in spoken and written activities to share information, preferences
and ideas. They use strategies to locate and interpret information and ideas in texts, and demonstrate understanding by responding in Japanese or English,
adjusting their responses to context, purpose and audience.

Students use modelled structures when creating and responding in Japanese. They create texts, selecting and using a variety of vocabulary and sentence
structures to suit different contexts. They use conventions appropriate to text type. They use Hiragana and familiar Katakana and Kanji appropriate to context.
They apply rules for pronunciation and intonation in spoken language, and apply conventions of Hiragana, Katakana, Kanji and punctuation in written
language. They compare language structures and features in Japanese and English, using familiar metalanguage. They show understanding of how language
and culture are interconnected and consider how this is reflected in their own language(s), culture(s) and identity.
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Content descriptions and elaborations

Strand: Communicating Meaning in Japanese

Sub-strand: Interacting in Japanese

Content
descriptions

Students learn to:

Elaborations
This may involve students:

initiate and
sustain modelled
exchanges in
familiar contexts
related to their
personal worlds
and school
environment

VC2L)6C01

e conversing with others using greetings, culturally appropriate formulaic expressions and simple questions and answers,
for example, LDONWL X T, ; CAICBIF. BIFAZITTD. ; TLDIEFEDITLED WAATLE. ; LD FDICfA%Z
LELehs yh—Z=LF LT

e communicating with others using a range of strategies such as active listening, turn-taking cues, requests for clarification,
and respectful language, for example, WL\ £33 TIHI IFALDITIN; B&2EVLWWVWTIH; LD 27T

¢ using appropriate language, actions and gestures to participate in interactions such as interrupting or asking for
clarification or permission using formulaic expressions, for example, ft4. THEEA; BL2EDMDFEA; B> D(H
RBOEVWLFED), BELB>TITAHAEEA; ~ZD2D>THLWVLTITH

e using basic & \L\-J%5 (conversational interjections), including body language such as nodding and appropriate interjections
(e.g. N—; Z— ;5 A 1FL; 5F ;3L 1) inrole-plays of simple conversations in pairs or groups

e conducting C C L & 2 ALY using familiar expressions, body language and gestures, and requesting information, for
example, [FCHFL T, FAELIEF~TTo AL &SHIFB~ATY, ~D5FFLTo PADZELTY, BRTALEETA
EBRTALIEFLTY . LpdAE~TT. Ry FHAVET, Ry MEL ~TT, LBLLERAVLET,

¢ recounting and exchanging information with members of the class or other Japanese-speaking students, about their
school or home routines, leisure activities, interests or preferences, and popular culture or sport, for example, %v 1—%
LEITHN VWOLEITH EELSBICHYH—ZLET, Gy A—DHFESTIN, IF<HHFS T, TLS5HICEHRBESHICTT
TFELT

¢ exchanging simple correspondence such as greeting cards and messages based on modelled language, for example, &7:
ALESEBHTESITVET, HITELTEDTESTEVET, JVLEEZE |, XU—JURIR; BBTA. HDOHES;
~A. ~&D
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Content
descriptions

Students learn to:

Elaborations
This may involve students:

participate in
activities that
involve discussion
with others, using
language that
expresses
information,
preferences and
ideas

VC2L)6C02

* stating their preferences in a range of activities and interactions (e.g. ~HFETY; ~HFEF L% BWVWTT; ~HEFS5VTT;
~HEVWFETY; ~H7EVWE S5 TT) and reacting to others (e.g. IZFA LS ?#H !), or responding to &5 5HHFEI TITH
to express a preference between 2 things

e making a request or asking and seeking permission to do something, for example, b1 LIZIT> THLWWTITH; KZ DA T
HLWTIH; RAUDZNLTLETL

* taking on different roles and responsibilities in the classroom as & 5 IX A, such as recycling, calling the roll, identifying the
date, describing the weather or giving instructions, for example, X% <728\, /—hERZLT; ABZUHFA7ILLTLET
L, EODL L. B (& &, using appropriate gestures

e playing different traditional Japanese games and activities (e.g. ITATCE; A<D HB L, B FH L L; &3 DEA) and
helping each other by giving instructions or feedback, for example, (ZC& !; &L, LWWE; 5HAAVET

* sharing their thoughts and experiences in Japanese during and after activities and games, for example, 7= LW\ 7=D L
Mol TTHLWVW S TTHhLD o7 IWAATE ST

» playing a guessing game by giving descriptions of an object to be guessed, for example, E> 2V T3, 1% T3%, INLT
9o as clues for sakura (cherry blossom)

e practising a Japanese song or poem by giving each other instructions, for example, beginning a song with (FU&® F L & 5
/' 27T-WEL & 3, and then counting —. Z. =, and using phrases such as W5I|$A, IZIFA and T AIFA to talk about
lines and verses to sing or practise

¢ conducting digital, simulated or face-to-face shopping experiences with online catalogues or menus, comparing prices and
values, and discussing their intended purchases using formulaic expressions suchas 5 £ > & 7cHhWVWTT, TH. hLITcW
T9,

¢ responding to and using classroom instructions to lead games, complete work or get ready for class, for example, role-
playing teacher-student games by giving each other instructions (e.g. > TL 2TV, $H>TLETL, EVWTLKETWL B
TLEETL,; FATL IS L BVWTL7ZE W), leading younger learners in an 5 A X 3 'L\ event or game

e participating in an activity for a school assembly or class performance, using language related to places, people, items,
time and numbers to create promotional materials, for example, producing a poster or video to encourage recycling (e.qg.
Ry bRMLZUBATZILLTLETY)
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Sub-strand: Mediating meaning in and between languages

Content descriptions
Students learn to:

Elaborations
This may involve students:

locate information
and ideas in arange
of spoken, written,
viewed and
multimodal texts,
and respond in
different ways to suit
purpose

VC2L)6C03

e identifying and responding to language and cultural points of information in authentic texts (e.g. advertisements,
letters, conversations, brochures, announcements), for example, decoding, locating prices and ordering from a
Japanese menu; finding a particular greeting on a card; recording a phone number or the time

e accessing, organising and presenting information relating to aspects of Japanese culture (e.g. fashion, places, festivals),
using supporting resources and providing a structured summary, for example, LAHDAEA T, IEPWVWTT, HHLY
LAWTT, ; ALEATY, 1cHhWVWTT, ELT. BIHWVWTY, NUTT,

¢ looking at images of Japanese woodblock prints such as Hokusai's Thirty-six views of Mt Fuji, describing what they see
using adjectives and nouns, and writing simple captions for the images

e listening to a simple community announcement (e.g. a weekly weather forecast) and writing a short message to a
friend, using modelled sentences, for example, inviting a friend with T&XK S5 BIZIENTT. TOXAICITEEL LS DS
cDOLWTT, +LICITEEL &S,

* viewing a Japanese LH'A 1D (school timetable) and describing it in Japanese, for example, —CHhA®IFZ WV TT,
4LDADIFCKITTY, BUVBPTAICVDIRAZIRNET, HEUVFT, €5LZLFT,

¢ extracting key points from a range of spoken, written or digital texts on topics such as healthy eating, school lunches,
home or school routines, and discussing findings and comparing opinions, for example, BATFEHIE. o2 5D%F
SLZELET. Z—XLJFUTDFEDIF B> T5DFESLZELEFEA.

¢ using a range of print and digital tools, surveying and compiling simple information about people’s interests and
preferences (e.g. favourite things, leisure activities), and presenting their findings in a range of formats (e.g. flowcharts,
graphs, diagrams, oral presentations)

¢ looking at a manga and identifying aspects of the image (facial expression, body language, background), matching
these to features of the text (language, speech bubble shape, type of script, font style), and then discussing how both
the image and text contribute to the meaning

¢ reading a cherry blossom forecast map (e.g. dates, places, weather, temperatures) in Japanese, answering questions
and writing information, for example, ‘The cherry blossoms will bloom from 18 March until 4 May. The first place it will
bloom is Okinawa, and the last place it will bloom is Hokkaido. In Tokyo, the capital city of Japan, it is predicted to
bloom on 27 March.’
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Content descriptions
Students learn to:

Elaborations
This may involve students:

apply strategies to
interpret and convey
meaning and/or
intercultural
understanding in
Japanese in familiar
non-verbal, spoken
and written contexts

VC2LJ6C04

¢ exploring Japanese words and expressions that capture unique cultural concepts and do not have direct translations in
English, and showcasing or discussing their meanings, cultural significance and appropriate usage in different
contexts, for example, IFCHFELT; BEDZD; WS 2L WVWEE; THEESTF; LLAAIFAE, RAIEST

¢ collecting, using and explaining Katakana words and Japanese words used in their own language(s), for example,
understanding the origin of the words ‘tsunami’ and ‘typhoon’

e differentiating when to use formal and informal language to suit the context and audience, for example, 7% ¥ Z [3%:
IC? to childrenand £ X X IX%BA TS D to ateacher or adult

e engaging in games or role-plays and responding appropriately, using both non-verbal and verbal language, for
example, playing Simon says to promptly act out the given words or instructions in Japanese

¢ recognising the systematic nature of Japanese scripts and grammatical rules, creating personal notes and resources
such as flashcards and tables, and applying these to generate new language for a range of purposes

e identifying and highlighting, circling or colouring nouns, verbs, adjectives, pronouns and conjunctions in a sentence or
a simple reading text

¢ using strategies to help interpret and convey meaning, considering the advantages and limitations of each resource,
for example, accessing a bilingual dictionary, online translator, resource or application, or creating their own word
bank

e acting out a role-play and responding appropriately using non-verbal and verbal forms of communication, for example,
an earthquake or tsunami drill, lunch at a Japanese school, or cheering at a sports day

¢ performing a role-play or skit for a class or school assembly, using Japanese for the performance and English for
supporting explanations, for example, performing a skit in Japanese and explaining it afterwards in English, or having
the host speak in Japanese with English subtitles displayed on a screen for the audience

¢ creating a skit, performance or action game to share with a buddy class to teach aspects of Japanese language and
culture, for example, introducing Hiragana, individual words, expressions or behaviours, such as bowing appropriately,
or giving and receiving a gift with both hands
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Sub-strand: Creating text in Japanese

Content descriptions
Students learn to:

Elaborations
This may involve students:

create and present
spoken and written
texts, using a variety
of vocabulary,
modelled sentence
structures and
conventions
appropriate to text
type, using Hiragana
and familiar
Katakana and Kanji

VC2L)6C05

e writing a letter to students in Japan introducing themselves using Hiragana, Katakana and Kanji as appropriate, and
demonstrating the use of punctuation marks such as full stops and commas, as well as grammatical conventions, for
example, [FL®HEL To 1EFKIEP 32 TY, +—TVWTT, DN ELCIFEATT, REBLIFKTT, Ry MHVET, KD
HFEZXIFI3TY,

e creating a presentation about an imaginary experience, such as a dream trip to Japan, using the polite form in past or
present tenses, for example, EHEIMTITETE Lo LANAETATITEEL e ENWARLAZRFLT.

e creating a profile poster for their favourite anime character or ¥ % % + 5, and presenting it to the class, for example, <
FEVTY, WB3FVYITY, CEFEVIRBKETT, KBVTYo FUVANFETY, <EFDELMSTFLT

¢ designing and presenting an advertisement for a sustainable, environmentally friendly product likely to appeal to their
age group, for example, designing a reusable cutlery or bento set, and presenting the idea using a range of words (e.g.
I, UHA147I)

¢ planning and creating texts (e.g. charts, posters, storyboards, menus), and experimenting with the use of Hiragana,
diacritic marks, long vowels, double consonants and blended sounds and some topic-specific words in Kanji (e.g. &, 17,
B, L) and Katakana (e.g. R—/N\—, V)XY X, F3dL—h)

¢ developing their understanding and applying some features and conventions of familiar texts, for example,
experimenting with set expressions and language devices such as rhyme, rhythm, imagery and onomatopoeia, to
entertain and engage target audiences

e producing a 4-frame comic strip (4 O & A1) to depict daily events at home or school, incorporating onomatopoeia
for a more authentic feel

¢ producing and presenting a picture book, ‘Big Book’, mini-book or short, scripted scenario for members of the class,
incorporating elements of Japanese language and culture that are likely to be unfamiliar, engaging or challenging

¢ producing a rap, song or haiku poem that involves experimentation with rhyme and rhythm, for example, completing a
cloze activity, where groups take responsibility for different verses incorporating their own language, rhyme and
gestures to support meaning

¢ using familiar and modelled language to create informative texts, such as a photo story, ebook or personal profile, for
example, profiling a member of their family or friendship group, or a famous Japanese-speaking character or person
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Strand: Understanding Language and Culture

Sub-strand: Understanding systems of language

Content descriptions
Students learn to:

Elaborations
This may involve students:

apply combinations
of sounds, syllables,
pronunciation and
intonation patterns
to develop fluency in
words, phrases and
sentences, using the
Hiragana chart for
support

VC2LJ6U01

¢ pronouncing all the sounds in the Hiragana chart, including voiced and unvoiced sounds, combined and long vowel
sounds, blended sounds and double consonants (e.g. "> Z 5, L &)

e recognising and discerning differences between sounds in Hiragana, for example, 72T vs. 7c> T

¢ using the Katakana chart as reference, pronouncing some common loan words, using them in texts (e.g. 71 X2 1) —
L, 1 > & —=w k) and playing games such as ‘Katakana search’ where students are racing to find all the Katakana
within a specified section of text

e building their knowledge of Kaniji, including their origins, common radicals and compounds, understanding that some
Kanji can be pronounced differently when combined with other Kanji (e.g. A can be read as O & on its own, ICA in 7%
A,or LA in BAEA), and creating a chart or poster of different examples

¢ recognising that the Hiragana used for some particles does not match its pronunciation, for example, the particles (&
(wa/ha), /\ (e/he) and % (o/wo), by creating mnemonic stories or images to match the shape and sound of the Hiragana

¢ experimenting with a keyboard with rémaji input settings to type words or short sentences, and typing the correct
Hiragana or Kanji in typing races where the teacher calls out a phrase or sentence

¢ understanding the use of furigana as a reading and pronunciation aid, and practising its application with worksheet
tasks that involve writing furigana on top of Hiragana, Katakana, Kanji words or short sentences, using the Hiragana
chart for support

¢ noticing the relationship between stress, pacing and meaning, and applying appropriate intonation patterns in familiar
language to express excitement, make statements or ask questions, for example, demonstrating fluency in paired
speaking activities, reading a familiar story aloud, or using lines or arrows going up or down to indicate intonation in
questions and statements
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Content descriptions
Students learn to:

Elaborations
This may involve students:

recognise and use
Hiragana, some
Katakana and
familiar Kanji, and a
range of modelled
grammatical
structures to respond
to and create simple
texts using
conventions
appropriate to text

type
VC2L)J6U02

¢ using picture/word flashcards to sort or display on a student-created word wall, recognising that there are 2 groups for

adjectives, LY and 7%, and using both types of adjectives to describe a range of nouns (e.g. TNL\AIEZR, HbH LW D)

e using flashcards to sort colours into 2 groups, and understanding that primary colours and shades (e.g. % 5") can take

the addition of L)that secondary and tertiary colours (e.g. E>2%7), which are considered descriptive nouns, require the
addition of @ to convert them to the adjectival form, and that these additions are required when describing a noun
with colour (e.g. BNV D, EVIDRL X, BEXWVWAWVK, HEVWE LS55 &)

e practising basic Hiragana, Katakana and Kaniji stroke order, for example, recognising the order from top to bottom, left

to right; that the horizontal stroke often goes first; and that [0 is made up of 3 strokes, for example, using water
calligraphy paper to practise writing frequently used Kaniji

¢ understanding and using a range of particles in simple compound sentences (e.g. \, T, IZ, &, ¥, ) by playing

‘particle races’, matching particles to words that would match them, for example, LADEA + T, &bHiEE + &, &5
T&5+IC

* exploring the use of H* /IC %D £9 LV £ T to refer to inanimate/animate objects by playing a game to match image

cards with W9 %D £ cards

e using language such as ZH, M, H1 and €41 by matching a phrase in word bubbles to a pair of images in a manga
g languag y gap p g g

according to their location

e using conjunctions such as € LT and €715 to link and sequence ideas in modelled oral and written language tasks

by joining sentence strips together with conjunctions

¢ applying the language features of different types of texts, for example, using appropriate wording when opening and

closing emails or letters (e.g. ~F AN; ~& D), or when starting simple phone conversations (6 L& L)

¢ writing a short script about what they are going to do or what they did during their holidays using present / present-

negative / past verb forms with the teacher’s support, for example, 9§ &IC. BAERICITESE T 1T FHATEELT;
ALTAZREFT RFELARFLI TLETARSZIRNETT TRFEATRFLE

« identifying and using elements of different sentence structures including location words, prepositions (e.g. £, ),

directions and the use of particles in modelled structures (e.g. LADMAEBATITETE L, RAUDIEDKZDLETY), or
having a treasure hunt in the classroom by following clues, for example, EAEWVLD DK ZDTIS; R7D S LB

* using some counter classifiers in Japanese (e.g. ~ A, ~F, ~U& VO & UE, ~A, ~H, ~HM) and understanding

Japanese numerical place order (—, +, &, T, /)

¢ understanding and using some conventions associated with (FA Z 3 & 5 L, for example, considering the size and

position within the square of diacritics, small characters such as -, and punctuation marks such as &%, and practising
writing sentences in grids
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Content descriptions
Students learn to:

Elaborations
This may involve students:

compare Japanese
language structures
and features with
those of English
and/or other
languages, using
familiar
metalanguage

VC2LJ6U03

¢ arranging colour-coordinated flashcards for nouns, verbs and adjectives to create sentences in both Japanese and
English, and identifying the similarities and differences between the sentence structures of Japanese and English

¢ discussing why some words are written in Katakana and why these words cannot be pronounced identically to the
original language they were borrowed from (e.g. Z7/— X k> 1) 77), and trying to spell some words using the Katakana
chart

¢ understanding that some words originate from Aboriginal languages from different areas around Australia, for
example, 27 7 (koala) from the Dharug word gula, meaning ‘no water’, or 7« > 3 (dingo) from the Dharug word din-
gu, and comparing these words to English and/or other languages and discussing their historical context

¢ expanding the metalanguage for communicating about language, using the correct terminology for parts of speech
(noun, verb, adjective), and additional terms such as pronoun and conjunction, for example, identifying parts of speech
in a reading text

¢ identifying different parts of speech by indicating the adjective or verb conjugation pattern in a sentence, and
translating sentences word for word to compare differences in word order and punctuation in Japanese and English
(e.g. subject+object+verb vs. subject+verb+object), for example, circling or colouring different parts of speech in a
sentence

e comparing features of familiar genres of Japanese texts (e.qg. picture books, digital books, games, video clips, songs),
for example, reading shared texts and noticing and comparing grammatical elements such as the use of tense, word
order and sentence structure

¢ using an online digital translation tool to convert simple lyrics from English to Japanese, and noticing how the words
and structures change

¢ understanding the Japanese number system and comparing it with other numerical systems (e.g. —, +, B, T, /), and
recognising the order for writing the components of the date and time in Japanese (~&~8~H; ~& 5 H; ~E~%),
including reference to the use of the £ A3 A (abacus) vs. calculators

« exploring idioms and expressions in Japanese, for example, & 3 HAKH 5 H 5 % (‘Even monkeys fall from trees’), and
then discussing and comparing idioms and expressions in English and other languages
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Sub-strand: Understanding the interrelationship of language and culture

Content descriptions
Students learn to:

Elaborations
This may involve students:

recognise that
language reflects
cultural practices,
values and identity,
and that this has an
impact on verbal and
non-verbal
communication

VC2L)J6U04

¢ using the cultural ‘iceberg model’ to identify and examine the visible and invisible aspects of their own culture(s) and
identity, and Japanese culture(s) and identity

¢ learning cultural customs and etiquette, for example, learning how to bow at different angles and for different
durations based on the situation and level of formality, or understanding the appropriate use of honorific language
when speaking to someone of higher status or age

* understanding that the use of the suffixes ~& A and ~% % A is not fixed or attached to the gender of the person, but
is dependent upon social context, the status of the speakers, and the relationship between them

¢ exploring examples of traditional and contemporary images or texts in print and online, and discussing how identity
and gender are represented in the language

¢ understanding the gift-giving culture in Japan, especially during oseibo and ochidgen, and practising how to wrap a gift
using furoshiki, and what to say and do when giving or receiving gifts

e discussing traditional methods that Japanese speakers use to preserve language and culture, comparing these with
examples of cultural artefacts (e.g. dance, songs, artwork, artefacts or traditions) from a range of different cultures,
and identifying how they strengthen connections to values and identity, for example, discussing the significance of a
possum-skin coat for some Aboriginal Peoples, and sharing similarities and differences between cultural artefacts in
other languages and cultures represented in the classroom

¢ imagining potential challenges for a visiting Japanese student spending time in an Australian home or an Australian
student visiting Japan; identifying phrases, expressions and behaviours that may need explaining; and demonstrating
instances of intercultural miscommunication through a text or role-play, for example, knowing what to do and say
when entering a Japanese house (taking off one’s shoes and saying £ L % £ L £7), the challenges of bath time, the
use of personal space, loud voices that may be considered inappropriate, and expressions suchas £ 5% and §A4 &t
A

¢ explaining how Japanese language and behaviour demonstrate values and traditions, for example, considering a
reluctance to volunteer or compete for attention in class, the response to compliments (C & 53 T313, LWL\, ),
prioritising others rather than oneself (& &2 5 #) and vague answers rather than a clear 'no’ (6 & > & )

¢ considering how Japanese language and interaction patterns are based around familiar routines such as mealtimes,
and how greeting others reflects values associated with respect and caring for others, for example, using formulaic
expressions suchas WicleEE T, WoTEET; LWoTH oLV lEVWEK; AR D

¢ understanding that people ‘translate’ intercultural experiences in different ways depending on their cultural
perspective, recognising the validity of different perspectives, and questioning notions of ‘right’ or ‘wrong’, for example,



https://f10.vcaa.vic.edu.au/copyright-statement

Japanese — Victorian Curriculum F-10 Version 2.0

Content descriptions | Elaborations
Students learn to: This may involve students:

viewing a digital image of someone asleep on a train or someone lifting and drinking directly from a bowl

Levels 7 and 8

Band description

In Levels 7 and 8, Japanese language learning builds on each student’s prior learning and experiences. Students use Japanese to interact and collaborate, in
person or virtually, within and beyond the classroom. They listen, speak, read, write and view to exchange information, ideas and opinions about their world.
They work independently and in groups, and continue to receive feedback and support from their peers and teachers.

Students use all the Hiragana and Katakana and an increasing number of Kanji. They access a range of spoken, written, viewed and multimodal texts from a
variety of authentic sources, which may include audio and video clips, magazines, advertisements, images, stories and articles. They use their knowledge of
metalanguage in an increasing range of contexts to reflect on similarities and differences between Japanese, English and/or other language structures and
features. They recognise that language choices reflect cultural values, beliefs and identity.

Achievement standard

By the end of Level 8, students initiate and maintain Japanese-language interactions in familiar and some unfamiliar contexts related to a range of interests
and experiences. They use Japanese to collaborate and problem-solve, and adjust their language in response to others. They interpret information, ideas and
opinions in texts. They demonstrate understanding of the similarities and differences between languages, in both familiar and some unfamiliar contexts, by
adjusting and reorganising responses. They sequence information and ideas, and select and use vocabulary, sentence structures and expressions to create
texts in Hiragana, Katakana and some Kaniji, which are appropriate to context, purpose and audience.

Students apply the conventions of spoken Japanese, including intonation and phrasing patterns, and continue to enhance their fluency. They demonstrate
understanding of the role and function of Hiragana, Katakana and some Kaniji, and that spoken, written, viewed and multimodal texts use different
conventions, structures and features to convey meaning. They comment on structures and features of Japanese text, using some metalanguage. They reflect
on how the Japanese language, culture and identity are interconnected, and compare this with their own language(s), culture(s) and identity.
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Content descriptions and elaborations

Strand: Communicating Meaning in Japanese

Sub-strand: Interacting in Japanese

Content
descriptions

Students learn to:

Elaborations
This may involve students:

initiate and
sustain exchanges
in familiar and
some unfamiliar
contexts related to
their experiences,
feelings and
views, adjusting
their language in
response to
others

VC2L)8C01

e conversing with others, using greetings and culturally appropriate formulaic responses to information phrased in different
ways (e.g. W< DTEH vs. AlF TIAHY), or recognising informal questions using intonation clues (e.g. L < D or {a]F) and
adjusting informal/formal responses

e conversing with teachers and students, using greetings, culturally appropriate gestures and formulaic responses, and
adjusting their language to use formal greetings such as &ld &k 5 Z &L & 7 with teachers and informal greetings such as
E13 & S with their peers

e conversing with others about family, using culturally appropriate kinship terms, for example, asking a question about
someone else’s mother using the polite kinship term (e.g. 8 T AIEAIF TI HY) and responding with the humble kinship
term (B1& 35 F T9)

e participating in 2 role-plays, one between local peers and another between global peers, exchanging information about
their personal worlds, showing some adjustment of language to pay respect when responding, for example, ¥ E 7% h'H <
@2 T5H<e LeHh ICHTHEDIBLIE?HH. HH <, (between local peers), FERAHLIXATT D T5HLK T
To HBHESTID. TR IIHTHDBLIFETI D DK TT, (between global peers)

¢ using language spontaneously to show interest in, praise, respect and concern for others, for example, using respectful
language for praising (e.g. IEA X DIC?; ES5TIH, $TWVWTIA; FIE5 LW ), showing concern (e.g. ENUETZWLANAT
9 1), disagreeing (e.g. R X & **; 5& 2 & ), agreeing (e.g. €2 T9M. €5 L FL & 5), encouraging (H*AIF>T)and
indicating thought (X X &)

e sustaining interactions through the spontaneous use of formulaic language and &%\ 2% to express feelings and
reactions, for example, . IFA LD ?; DN, R X TITHLLV; TcdD L o F; TEF between students; and using
formal language with the teacher when showing feelings, such as DHO"ME L7, DD FEA; TITHLWVWTT; §AFE
A HOVWBELEWVWSTLKREEL, TEXLLE

* using cohesive devices to sequence and elaborate on ideas (e.g. £& D BICHAWVWHDIZITE X T, 7EH56. IR EETF
9, ), using vocabulary associated with sequencing, suchas WL & IZ, DFIC, #Anr5 and €L T

¢ sharing and requesting personal information with others and/or with real or imagined visiting students from Japan or a
partner school (e.g. R7R—Y, FETHRHD, RIEH, NA T &£ ), using culturally appropriate gestures, eye contact, and a
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Content
descriptions

Students learn to:

Elaborations
This may involve students:

variety of sentence structures

e engaging in various modes of communication with local and global peers about shared interests and experiences (e.qg.
sport, food, study, music), using phrases suchas 5 TZ L FTH\. LWWR. TH. NS THHFET T, ;sharing opinions
and expressing preferences (e.g. 33 WK ELFTHLWVWTITH. H I TY) recounting experiences such as holidays or
events (e.g. N & /N\—T 1 —A{TE £ L7cHY); sharing and comparing information about teenage life, such as daily
routines and responsibilities (e.g. FAlFRIEB ENZATERICITE X))

e interacting via different modes of written communication in print and digital form (e.g. letters, text messages, emails) to
exchange personal information, views or feelings, for example, L 9 A TI D LpAIFIFTALE ST, AN ?IFAED
TIH TTVTTRe ; CABRTZADFITID, FEFRTZAXIE~TY, ~IFFTLIDLVTY, TH. DLW TT,

use language to
negotiate and
problem-solve
collaboratively to
plan projects and
events

VC2L)8C02

* seeking permission, or asking for information, for example, 1 LICIT> THLWTITH, OvA—ATT>THVWWTTH,; T
A bEWOTTH

¢ using a range of formulaic expressions, anticipating and resolving differences in opinion or preferences by eliciting the
opinions of others, for example, ~FA. B&SHIFESTIH; L. NATITEELLDD, TALRIFESTTD

¢ planning activities involving authentic or simulated transactions that involve negotiating and making shared decisions, for
example, planning social/cultural events or holidays, purchasing goods, and role-playing scenarios related to travelling in
Japan(e.g. B&SHICHRDL A RS UIITEEL & DD ALSHIE. B&2E - Ledh. KESHIBESTI D, )

e participating in a role-play involving ordering food at a restaurant and asking for information about ingredients, sizes or
prices, for example, CHUIRITIT DG ICKDDESDTIH. RPEIVDD ESDTT, ; WK BTIH, ; THUIATDTLIL &<
TIhe TARSDTVLELTT, ; ENHVBIFABEVWLESTTD. s @ICLETH. NIN—H—IZLEXT,

¢ considering and clarifying options (e.qg. size, colour, quantity) when buying, ordering and selling, for example, CO T >+ %/
LA XTI 5LE2ERZTWVWTT, MYAXZLEEV ;75— LD/ ZHDWVWEWTT, ZFATY, EhH—IFARL
LSERAS

e participating in a speaking game called ‘keep the conversation chain!’, creating a chain conversation in pairs, where each
person adds a link to the conversation each time to form a chain, for example, inviting a partner to go and see a movie, H
&S BHICZVWHAZEREFEAD, to which the partner declines by saying, WA TEH\. XWLWAUEE & o &+, and then adding
another chain, L% %. BELWHDIZITE FHE AN, and so on, to find out how long each pair can keep the conversation going
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Sub-strand: Mediating meaning in and between languages

Content descriptions
Students learn to:

Elaborations
This may involve students:

interpret
information, ideas
and opinions in a
range of spoken,
written, viewed and
multimodal texts,
and respond
appropriately to
context, purpose and
audience

VC2LJ8C03

accessing information from a range of authentic and/or modified texts across a range of modes and text types, for
example, viewing signs, weather reports, print advertisements, menus, packaging, brochures, websites and phone
messages; obtaining, interpreting and evaluating information, opinions and ideas; and identifying important elements
or text type features

viewing a food pyramid to discuss healthy food choices, for example, IC< EDRTVWETK SABREFL LS

engaging with authentic Japanese commercials, video clips, songs or cartoons, and using known keywords, visual clues,
context, target audience and prior knowledge to help infer meaning and guess the main idea, gist and purpose
watching an authentic TV commercial, creating a promotional poster by using the key information drawn and
extracted, and synthesising all relevant information to suit the target audience and purpose

interpreting key details, taking notes from a range of texts, and recording a simple summary of essential information,
for example, viewing or listening to another student’s school routine, and then creating their weekly timetable
conducting surveys or interviews with others on familiar topics such as hobbies, studies, social media and opinions
about issues, and presenting the information in chosen formats (e.g. written, digital), for example, 75+/X—t > DA
IFEBLCWITATT

extracting data from a chart or diagram about daily routines, and presenting a summary to the class, for example, 15 A
6B E . 20 ANIFHTRICE T FT,

watching an episode or a clip from a sitcom, and identifying the main plot or describing the key characters or message
after watching a short clip of a comedy such as the manzai duo Hyogo Boys or a folktale, creating a sequel, ending or
alternative ending

discussing the ways words can be misinterpreted, for example, the naming of the Barwon River in English
(Wadawurrung word Parwan for ‘magpie’), or the Yarra River (Wurundjeri term Yarro Yarro, meaning ‘it flows’), and
identifying commonly misunderstood terms and phrases in Japanese that can cause miscommunication
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Content descriptions
Students learn to:

Elaborations
This may involve students:

apply strategies to
comprehend and
produce non-verbal,
spoken and written
language to convey
meaning and
intercultural
understanding in
familiar and some
unfamiliar contexts

VC2L)8C04

¢ recognising the systematic nature of Japanese adjective and verb conjugation, creating charts and tables for reference,
and applying this knowledge in creating texts

¢ reading a short text in Japanese and responding orally, adjusting language appropriately, for example, reading a letter
about proposed changes to school rules or uniforms, and then responding in a speech to be delivered to their peers

e comparing translations of short Japanese texts (e.g. signs, conversations, audio messages, digital texts), and identifying
their tone and style and other language features and how they influence meaning, for example, a poster that says &
HoTKNTHBOHE S, SABRREFTH>TRNDEL &6

e participating in a game called ‘tennis’ when learning the family terms, in which one group throws a ball by saying &
and the other group catches the ball by saying $X & A

* recognising the use of the prefix $ or Z with some common words (e.g. ERAL S and NA L 5; HlEL and IFL),
comparing images with captions to discuss the differences, and noticing how the level of formality changes

e listening to informal spoken language that may have deviations from standard grammar (e.g. changes in word order,
omissions of words), and predicting meaning or noticing differences between written forms, for example, C#1. £ 3 L)
for ChigTIHNLWVTT

e creating 2 comic strips, one showing a dialogue between 2 students, and the other showing a dialogue between a
teacher and a student, adding speech bubbles saying % D ' 5 in the former and the polite DA 5TV T in
the latter, and explaining why

¢ viewing and reading a manga screenshot or an anime clip, analysing the examples of colloquial, abbreviated language
or onomatopoeia, for example, 77— > or 7 E — > to express shock, and %7 & & to abbreviate the New Year's greeting
BHITELTEDTESTEIVET
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Sub-strand: Creating text in Japanese

Content descriptions
Students learn to:

Elaborations
This may involve students:

create and present
spoken and written
texts, sequencing
information and
ideas, selecting
vocabulary,
expressions and
grammatical
structures, and using
combinations of
Hiragana, Katakana
and some Kaniji
appropriate to text
type and context

VC2L)8C05

¢ producing bilingual texts (e.g. captions, menus, messages, stories, instructions, subtitles) for specific purposes and
audiences, considering language that may not translate directly

e creating texts, selecting Hiragana and Katakana (including elongated vowels, double consonants and contractions), as
well as high-frequency Kanji for verbs (e.g. TTE &9, R 9, ELE Y), nouns (e.g. o4, K, &, BE, 58, FX), adjectives
(e.9. KEL, /NTL, bWV, BB LAV, H7=5 L LY, 333\, 17 F), interrogatives (e.g. fi]) and the pronoun #A

e constructing a speech script about their family, friends and pets, and presenting it to members of the class

¢ creating personal or informative multimodal texts about their personal world, such as a brochure about their town, an
origami house with figurines for family members with a description, or a friend's profile card

¢ using elements to enhance textual cohesion, such as paragraphing or conjunctions (e.g. € L C, T h'5, TH, £Hh5,
N T, €M) to sequence and link ideas, and maintain the flow of expression

e creating an introduction to the school and/or neighbourhood for Japanese-speaking visitors, using appropriate digital
tools and including timetable information, a labelled map, staff lists and the school rules

¢ producing an informative text introducing an aspect of their immediate environment or personal worlds, for example,
creating a tour of their school, a guide to their favourite place, an explanation of Aboriginal and Torres Strait Islander
place names, or a history of their town

* creating informative texts, such as a brochure about a Japanese cultural event (e.g. ®E £20D, L £ 5 H,1ER),
sustainability efforts, rubbish sorting or the ‘zero-waste’ town Kamikatsu, with factual and interesting points

¢ understanding and using features and conventions of familiar texts (e.g. emails, conversations, speeches, stories,
songs), noting how they are typically constructed and how emotion is expressed, for example, writing dialogue or
composing an editorial (e.g. ' 2 < D LF LK !; TARATLY o7 XV T?)

¢ using a range of familiar language in contextually appropriate ways to suit the audience and purpose, for example,
writing a simple email to a host family, a simple narrative for children of different age groups, or a script for how to
answer the phone, and comparing with similar texts in English
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Strand: Understanding Language and Culture

Sub-strand: Understanding systems of language

Content descriptions | Elaborations
Students learn to: This may involve students:

apply conventions of | e accurately pronouncing all combinations of Hiragana and Katakana, including voiced and unvoiced elements, and all

spoken Japanese to combined sounds (double consonants and blended sounds), for example, reading aloud the 46 Hiragana and 46
enhance fluency, and Katakana characters, blended sounds with small ya, yu and yo (e.g. &%, & ¥, & &), double consonants with small tsu
to respond to and (e.g. T >7T, o), diacritics (e.g. 37z, TARHB)and long vowel sounds (e.g. ENHBTA, BEDTA, BEHEET W), as well
create texts in as combinations that are unique to Katakana, such as 7, 7« and the long vowel mark (—)

familiar and some e reading Japanese tongue twisters with small ¥, ¥ and &, for example,

unfamiliar contexts MRB. P&l P&l & Uk Uk

VCZLJ8UO1 HnHhHET. UJ: e UJ: C N UJ: o UJ: :;OI’

EBRDDERLLIFILNETLSERLT

e pronouncing polite kinship terms by using long vowels appropriately when talking about someone else’s family (e.g. &
RTEA, BETA)

e recognising that in the copula T3 and the verb suffix £ 7, the u sound is devoiced in normal speech

¢ applying knowledge of the sounds of Japanese by using a keyboard with rémaji input settings to type sentences and
short paragraphs, selecting Hiragana, Katakana or Kanji appropriate to context

¢ using available combinations of Katakana to experiment with the Japanese pronunciation of unfamiliar loan words (e.g.
RIA MR—F)

e approximating unfamiliar words in Katakana by applying an understanding of Japanese sound

¢ understanding how to make appropriate pauses and allow for interjections, for example, dividing up a sentence into
cohesive chunks to allow for the use of simple L\ D5 (e.g. DA+ £5TT1)

¢ understanding the connection between the written representation of tone and emotion and verbal expression, for
example, observing how particle use shifts tone as well as meaningin €5 T34 and €2 T3 H

¢ using furigana to support the reading of unknown Kaniji
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Content descriptions
Students learn to:

Elaborations
This may involve students:

use Hiragana,
Katakana and some
Kaniji, and apply
understanding of
grammatical
structures and
formulaic
expressions to
respond to and
create a range of
texts using
conventions
appropriate to
audience and text

type
VC2L)8U02

e comprehending the role of different scripts to represent meaning, depending on context (Katakana for loan words and
onomatopoeia; Hiragana supporting Kanji through furigana and okurigana), and applying stroke-order rules for the 3
scripts

¢ recognising how the 3 Japanese scripts are used by comparing images with captions, for example, an image of rice on a
plate with the caption Z-f X with another of rice in a bowl with the caption C8Rk, noticing Western and Japanese styles
of rice in Japan, and showing how Katakana is used for the loan word < - X and Hiragana and Kanji are used for the
latter

¢ understanding how Japanese language use can vary depending on age, status, relationship and level of familiarity (e.g.
B/ BBTA, 3FTA 5% A) avoiding $H7% 7= when showing politeness, and incorporating these strategies into
their own practices

« adjusting and using a range of suffixes depending on the relationship (e.g. T %, 4, 5% A, T A), and grouping
suffixes with 725

¢ using a range of simple and compound sentence structures in Japanese, understanding that the word order of noun
phrases is flexible as long as the particle use is correct and sentences end with a verb/copula, for example, Subject (&
Noun T; Subject & Adjective TF; Subject (& Person & Means T Object % (or Place IZ/~\)Verb £7

* using a range of familiar verbs in the present and past tenses, including both positive and negative, for example, 7& %
I, REEA BRELIGESTFEATLE

¢ understanding and using a range of particles to perform different functions, including ~#%'5 (from) and ~ & T (until)
for distances and time, and sentence-ending particles such as 7, & and 1a

e using L\ and % adjectives in the present tense (e.g. HLNL LY, 7D L LY, L 9§ H%) and negative forms (e.g. 7=Hh < %L, L
THLR BV

e creating cohesion, sequence and flow, and adding detail by using conjunctions (e.g. € LT, #1lh5, TH), adverbs
(e.g. FWH, £ FLE, £TH), and ways to link nouns and adjectives (e.g. &, L\ L < Q)

* increasing precision of expression by incorporating specific counter classifiers (e.g. ~Bf, ~%3, ~2, ~F ), ~&),
superlatives (e.g. —I¥A%F T T), and adverbs as formulaic expressions (e.g. &% <, HEK)
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Content descriptions
Students learn to:

Elaborations
This may involve students:

reflect on the
structures and
features of Japanese,
and compare them
with English and/or
other languages,
using some
metalanguage

VC2LJ8U03

¢ applying knowledge of metalanguage to discuss the Japanese language in English, deepen their understanding, and
increase control of grammatical concepts and language elements such as adverbs, particles and pronouns, for
example, recognising a list of 10 sentences with the same sentence structures or grammatical patterns, but with varied
vocabulary (e.g. WD H /N X TERICITE £ 9), and then highlighting nouns in red, verbs in yellow and particles in blue

e reflecting on similarities and differences between Japanese words used in English and loan words in Japanese from
other languages (e.g. h 7 T, N>, Y ZHA, LANZ Y, D202, 5—X>, NZAZ, Zv 1, bFHA, EH)and why
languages use loan words, and then discussing why Katakana was used for loan words, whereas words such as 9 L are
often written in Hiragana

¢ demonstrating their understanding of differences between Japanese and English language features, for example, using
‘and’ in English for connecting verbs, nouns and adjectives, and in Japanese using T form, & /% and < T/ T,
respectively

e using IFA TS5 &S L (typed or handwritten) appropriately to compose and respond to texts, for example, considering
the size of small characters, the position in the square, starting new paragraphs, numbers, writing a title and name,
and placement of punctuation such as £% (. ) and TA (. ), and comparing with English

e comparing and contrasting the structures of a variety of authentic community texts in Japanese and English, and
exploring how the audience, purpose and context influence each language version, for example, reading a road sign or
community poster with a message, and discussing the target audience and purpose of the sign or poster

¢ applying the language features of different types of texts, for example, salutations, using appropriate wording when
opening and closing an email or letter (e.g. ~& A\; ~& D), or starting a phone conversation (6 L% L), and
comparing these to conventions used in English

¢ discussing the difference in the text-type features between Japanese and English journal entries, for example, starting
with the date, day of the week and weather in a Japanese diary, compared to simply starting with a date or opening
with the phrase ‘Dear diary’ in English
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Sub-strand: Understanding the interrelationship of language and culture

Content descriptions
Students learn to:

Elaborations
This may involve students:

reflect on and explain
how identity is
shaped by
language(s),
culture(s), beliefs,
attitudes and values

VC2LJ8U04

¢ reflecting on Japanese language and expressions that show politeness and respect compared with their own, for
example, comparing family kinship terms when referring to one’s own or others’ family (e.g. 3/ BRI A; HRHBRX
T A), suffixes and titles, the use of & and C with some nouns (e.g. &l L; EhL; T & 5 LA), and the concepts of &
AdELvand 5 1EL

¢ understanding how Japanese language use can vary depending on age, status, relationship and level of familiarity (e.g.
B/ BBTA; X/ A 5% A;avoiding 7% 7 when showing politeness), and incorporating these into their own
practices

¢ exploring changes in the use of ~& A, and ~< A in contemporary Japanese society, and discussing how gender
identity can influence linguistic choices

¢ analysing examples of traditional and contemporary images or texts in print and online, and discussing how identity
and gender are represented in the language, and whether they challenge or reinforce stereotypes

¢ understanding how cultural values are reflected in language and actions to express identity, for example, kinship
terms, expressing consideration and respect (e.g. £ 3 €&, £ 5 %) and notions of belonging suchas 5% and € &

¢ understanding the interconnected nature of language and culture, and how they influence each other over and in time,
for example, the introduction of foreign words from other languages into Japan (e.g. /XX, X7R ) and pop-culture
references such as J-pop

¢ explaining the language used in Japanese interactions that reflects humility or deference, and avoids conflict, for
example, recognising expressions used to refuse or deflect praise of one’s self or one's family, or to defer to others, as
well as indirect or softened language (e.g. 523 LAAIFD EL &£ )

e focusing on a particular expression or gesture, such as giving and receiving things politely using both hands, or
exchanging &L L

¢ becoming aware of instances where direct translation is not possible and explaining why, or reflecting on some
challenges of transferring meaning between languages and how some things may be lost in translation, for example,
explaining why ‘good luck’ does not accurately translate the terms BAIX > T 7EEWand KA LK BERHAVWLEXT
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Levels 9 and 10

Band description

In Levels 9 and 10, Japanese language learning builds on each student’s prior learning and experiences. Students use Japanese to initiate and sustain
interactions that communicate their own and others’ experiences of the world. They listen, speak, read, write and view to communicate with speakers of
Japanese locally and globally through authentic community and online events. They access and create spoken and written texts, increasingly of their own
choosing. They continue to receive guidance, feedback and support from their peers and teachers.

Students access an increasing range of authentic and purpose-developed resources, which may include textbooks, audio and video clips, feature articles,
television programs, social media and other multimodal texts. They expand their knowledge of spoken and written Japanese language structures and
features. They acknowledge that there are diverse influences on ways of communication and cultural identity, and that these influences can shape their own
behaviours, values and beliefs.

Achievement standard

By the end of Level 10, students contribute to and extend interactions in Japanese in increasingly unfamiliar contexts related to a wide range of interests and
issues. They interpret texts by identifying and evaluating information, ideas and perspectives. They show understanding of how features of language can be
used to influence audience response. They create texts, selecting and manipulating language for a range of contexts, purposes and audiences. They apply
and use complex sentences and structures to create and respond to spoken and written texts. They use a variety of tenses to sequence events and use
language structures and features to enhance meaning and cohesion. They select and use combinations of Hiragana, Katakana and a range of Kaniji
appropriate to context.

Students incorporate the features, conventions and phrasing patterns of spoken Japanese to enhance and extend fluency. They demonstrate understanding
of the conventions of spoken and written texts, in both formal and informal contexts, and the connections between them. They apply their knowledge of
Hiragana, Katakana and Kanji, and language structures and features to make and predict meaning. They identify multiple readings of familiar Kaniji in different
compounds. They analyse Japanese texts using metalanguage. They reflect on their own cultural perspectives and identity, and draw on their experience of
learning Japanese to evaluate how this learning influences their ideas and ways of communicating.
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Content descriptions and elaborations

Strand: Communicating Meaning in Japanese

Sub-strand: Interacting in Japanese

Content
descriptions

Students learn to:

Elaborations
This may involve students:

initiate, sustain
and extend
exchanges in
familiar and
unfamiliar
contexts related to
their own and
others'
experiences of the
world, adjusting
their language in
response to
others

VC2L)10C01

* responding to teacher requests (e.g. T& S LDICAS T/ NV IAYZL LT/ RYTHALZHWVWTL L E L) and making
requests of others (e.g. RET; FAD EADICTH-T; ~IFLITIH)

e engaging in peer and self-reflection activities, such as providing evaluations or giving and receiving compliments using
culturally appropriate language, for example, ~< AIFEHAEN EFTIR. LWWR. FHFHTT,

* initiating and sustaining conversation on familiar and unfamiliar topics by using appropriate %L 2% and communicative
strategies to seek information, invite contributions or ask for clarification (e.g. $AFEA; HH. ENIELVWT I, ~IZD
WTESBUVETH, ~2WVWSDIRETTH)

e communicating using formal and informal language with others (e.g. in school-based exchanges, with Japanese speakers
via online conferencing), about personal information and lifestyle (e.g. 7JL/N ~, L& 5 5LWDB&, O F4E, HH <),
using a variety of compound sentences, body language and communication strategies

¢ exchanging detailed information and opinions to express their views on personal and contemporary issues and
experiences, for example, discussing recycling (e.g. BRDUH A ZILIFHERD TULWVTT, IFThEH. DhAZT L£DICVLLLE
BULF T, )orother cultural topics of interest (e.g. J-pop & K-pop A —X L Z U7 TASIHHD £7, )

e using contextually appropriate language in response to the participants in a conversation, for example, adjusting register
and tone, and using polite form with adults and plain form with their peers
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Content
descriptions

Students learn to:

Elaborations
This may involve students:

contribute to
discussions that
involve diverse
views to negotiate
outcomes,
address issues
and compare
experiences

VC2LJ10C02

e expressing their preferences in relation to shared activities and experiences (e.g. TRDIEFS AL\ ? FhldWLWa, €5 L
L & 5, ), and summarising and clarifying arrangements (e.g. £BEHD CC=KFHIC. R ZTDRITEVFL &S, L% BH.
EBADODCC=RFIC. XEDEITIR. )

e participating in authentic or simulated scenarios that involve negotiations and decision-making related to travelling and
living in Japan to satisfy a range of preferences, such as interacting with friends and host family, or sightseeing, for
example, R&HICEABR I & Z LTEWTT D, Activity Z#~THTWTT. L dh. Place IFESTITH. TH. ~7cW\WTT, A
EDBDIESHEHLAZESTY, L BH. Place IC Something % Verb (stem) ICITEE L & 5, ;BRIC Place ICITE £ HA
M TH. BEBICTZAMDHD T, ZH51TITFEEA. LB RAZTEILTHS. [TEXEL LD, ; AF—ZLELD
5. ToIFANTEEL LS, TH. FAMERF—HTERVD S, HFDITETLLBRVTT,

e discussing issues or problems that occurred on a real or imagined exchange trip and homestay in Japan, and collaborating
to brainstorm solutions, offer opinions and advice, and compare individual experiences, for example, $A#XHA. /N XIC
E<NE Lo DTDONRIEMAEFCKETH. DTONRIEHBD EFEA HLIEDOBTDNRIZO>TLIET L, X2 NRIEH
LTcDOBHETTH. Lo H. BEIFESITITH. CONAILXTIEFHDETH. ZZEFHBIVWT. 107K 5VWTT & CDAL
ZF2I<CIToT SOTTAZAICEDN>T ZDEHDOISTATAZDIESTLESW, €533, RENHDFT L

e creating a ‘lesson’ or resource to teach a particular grammar point, language structure or Kaniji to the class or small group,
sharing ideas to best teach and present information, addressing the needs of learners, and comparing their experiences
of ‘teaching’ Japanese, for example, creating online quizzes by adding newly introduced Kanji or key vocabulary, and
sharing the quiz with a partner
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Sub-strand: Mediating meaning in and between languages

Content descriptions
Students learn to:

Elaborations
This may involve students:

interpret and
evaluate information,
ideas and
perspectivesin a
broad range of
spoken, written,
viewed and
multimodal texts and
respond
appropriately to
context, purpose and
audience

VC2LJ10C03

e interviewing others to obtain information, viewpoints and details on topics of interest, and presenting the information
in new ways for specific audiences, for example, a speech about a special person in their lives or about others’ opinions
on school rules, or a ‘how to' procedural text

¢ understanding details and summarising key information in authentic texts such as a bullet train timetable or online
video clip, synthesising the extracted information to plan a 7-day trip around Japan, for example, tHEOBAD £ 5
T, RREULBERFICITEE T, RBTHETHICT 27D LETANVWDODERACSZAAZRZELIEDTZDOHDTY,

¢ gathering factual information and opinions from a range of authentic Japanese texts (e.g. websites, forums, articles,
videos) to create a unique response according to context, audience and purpose, for example, planning a dream
holiday, persuading the school to introduce 3352 or a new uniform, or improve its sustainability efforts, for example,
evaluating survey results about 77JL/\-f k and writing a reply to a penfriend about part-time jobs in Australia, ~IC & %
Ee ~N—EYROREETILNA FZLTVWET, 1£H5 ZAIC—ARTINA FZLTVWET, ZILNA FOBETH
PEADZEWVET,

e listening to or reading an article or interview of a well-known Aboriginal or Torres Strait Islander person, discussing
their opinions and ideas in Japanese, and creating and presenting their personal profile to the class

¢ understanding details and summarising key information, for example, using new words encountered in authentic texts
(e.g. websites, newspaper articles, documentaries, reports, podcasts) on topics of local or global interest (e.g. 5& ¥ 5
BATADDBHATVICES>TWVET)

e demonstrating a perceptive understanding of a range of texts (e.g. film, photographs, manga, historical texts,
narratives) by recounting, reflecting and evaluating events from the perspective of the author and/or character(s), for
example, [FL®HTH bOZRKE. DLIHODN o7 TH. WL\l

e interviewing Japanese students who spent 2 weeks in Australia about the similarities and differences between schools
in Australia and Japan, and synthesising all the collected data to write a report about the findings, for example, C®D L
R—MIAXREF—ZARSUTOERICDVTTY, BHLILHENSHHDET, T—XFFUTOERTIXIEVE
TEUVBIBAZES N TEFTH. BHRODERTIFTETFEA.
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Content descriptions | Elaborations

Students learn to: This may involve students:

apply strategies to e comparing English translations and interpretations of Japanese texts (e.g. images, song lyrics, proverbs, anime,
respond to non- advertisements) that contain cultural elements and references

verbal, spoken and e listening to and interpreting authentic instances of formal and informal language, for example, understanding some
written interactions keigo in the conversation between shop assistant and customer ata 7/N\— b (e.g. ~TCZSWVWET; ML ED FLFK)
and produce texts to and informal language used between friends (e.g. 2 5% HhHL\W | ;X o7 | ; LTIV, X4 —), and reflecting on
convey meaning and differences between spoken and written forms

intercultural ¢ evaluating the relative strengths and limitations of print dictionaries and digital translators, for example, comparing
understanding in words, phrases and sentences to identify instances of non-equivalence and the importance of considering context and
familiar and audience in translating texts to interpret meaning

unfamiliar contexts e creating bilingual texts (e.g. subtitles, captions, brochures, posters, children’s books, video) describing personal
VC2LJ10C04 experiences or school/community events that depict intercultural encounters, such as school exchange programs, a

local Japanese festival or cultural practices

e discussing how texts, such as films, plays, songs and bilingual rakugo, use humour or aesthetic effects to provide
commentary on social issues such as family, identity, status or etiquette

e creating 2 sets of a comic strip with 4 frames or a script for 2 role-play dialogues, one showing an exchange between 2
friends or siblings (with particles often omitted and sentences fragmented), and the other showing the same dialogue
between a student and a teacher (in polite form), adding speech bubbles with the correct use of polite and plain forms
of verbs and adjectives

¢ developing strategies to understand Kanji as a system, to infer the meaning of unknown words that contain familiar
and unfamiliar Kaniji, utilising clues such as radicals, and writing some Kanji compound words (e.g. 5%%; 1ER)

Sub-strand: Creating text in Japanese

Content descriptions | Elaborations

Students learn to: This may involve students:

create and present ¢ using a variety of language elements appropriate to context and audience, to reflect, plan, explain, evaluate, inform
texts for diverse and interact, for example, creating personal texts such as journal entries, blog posts or dialogues about topics of
contexts and personal interest or about the future (e.9. IFAZSDHICSAESIE LD RPIVWEBARTEDT; ALFETONIFS
purposes, selecting feh ol EoEFTATIRIESSTEWVWTY)

vocabulary, ¢ independently using a variety of language elements to explain, evaluate or inform, for example, writing a personal

expressions, account of how eating habits have changed over the years and stating the reasons behind this to share on an online
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Content descriptions
Students learn to:

Elaborations
This may involve students:

grammatical
structures, and a
range of textual
conventions to
engage different
audiences, using
combinations of
Hiragana, Katakana
and a range of Kaniji

VC2LJ10C05

forum to support healthy eating habits (e.g. FEH DK, WOBLFXF I EF Vv TFREBRF L, TH. SIEFBREFEA,
FICELBULDDBTT, TVFA. PEVETSKTABRTEVLWD L, KT FEZBRET, )

e creating a print or digital advertisement or travel brochure in Japanese for travel to an Aboriginal or Torres Strait
Islander Country or Place, including what to see and do, traditional and/or cultural considerations, means of travel,
best time of year to visit, what to bring and what to wear

¢ using a variety of language elements appropriately, appropriate to context and audience, to recount, inform and
interact, for example, creating a role-play dialogue discussing recent school holidays or trips (in plain or polite form to
show the relationships between the speakers) to present to the class or record on a digital device to be uploaded onto
the class website (e.g. ERAICEARZZLELTED P—AYIDE—FICfTToT =T 0% LEL FLT, 2
BETZVWEVWLT, DATUDLELT )

e creating a persuasive text such as a brochure or an advertisement, using a variety of language elements appropriately,
to attract tourists and to encourage them to enjoy activities at a local theme park or tourist destination (e.g. ¥ 7 > &
WE. EOEIDA—F>T—IN—UTT, YITIVVEILT. BHLAVEWTAZTEZZENTETEITH S, €. KT
2TV, VIUYEILT, TEATHL (goldpanning) ZL7cDH. BVLLLTHSHWVAEMLEESD. TETFT L
3BLTCITRTAVIBRII TR, 35 IKDHTEET &)

¢ planning and creating a range of informative texts (e.g. reports, article, procedural text) for different purposes and
2< e

audiences, for example, 2R TITWcWEDHS T &; BEFARZTDED A, A —ZA S U FIZEATWEEED—H

¢ viewing artwork from a local Aboriginal or Torres Strait Islander artist, and then writing a script of a speech to present
to a group of Japanese speakers introducing the artist

e writing a journal entry or a contribution for a school newsletter in Japanese reflecting on a visit to an Aboriginal or
Torres Strait Islander Country or Place, and, with permission, referring to cultural knowledge of the site's significance

¢ writing imaginative, personal or informative texts using Hiragana to write grammatical elements, Katakana for loan
words, and Kanji to read and write verbs (e.g. BWEX 9, 5EL T T, HAET XY, BAE T, FA X ), nouns (e.g. 1R, &3&, H
AFE), adjectives (e.g. m\), £F, TF) and some adverbs (e.g. B4, <)

¢ sequencing ideas logically to create text cohesion using appropriate cohesive devices such as verb T form and
conjunctions (e.g. 72H'5, LHL, €N, ITNED)
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Strand: Understanding Language and Culture

Sub-strand: Understanding systems of language

Content descriptions
Students learn to:

Elaborations
This may involve students:

apply features and
conventions of
spoken Japanese to
extend fluency, and
to respond to and
create a range of
texts in familiar and
unfamiliar contexts

VC2L)10U01

 focusing on oral fluency and accuracy, exploring how rhythm, pitch, and the use of connectives, %\ 25 and gestures
contribute to maintaining momentum and increasing confidence and engagement, for example, participating in a role-
play between a customer and the shop assistant at a Japanese department store, paying attention to particular
expressions and sounds only used in the shopping context and demonstrating increasing confidence in verbal
exchanges about the prices of items

« applying active listening skills and understanding of conversational etiquette in Japanese by using % UL\J% and
interjections (e.g. €5 T9 13, %4 3%1Z¥) to show attentiveness and interest; eye contact and nodding; repeating heard
information and confirming details at the end of a conversation; understanding nuance when using 13 (confirming), &
(assertions), B L 5, B3I, EDLED, £S5 LS DIFH and €5 RDHY; using |7 L to finish incomplete sentences or
& AT to change topics, for example, participating in a role-play between senior and junior students, discussing their
recent school trip (e.g. 74 AZ—F Y RTT1e FLTZTLWVWTT L EZBT. LADABAICEDDELED, )

« focusing on the sounds that change with on-yomi (& & &) and kun-yomi (3l & &) readings, for example, participating in
an online game, matching the correct reading and Kanji by identifying the correct sounds depending on the
compounds, suchas 4 (WF) and S (CAL®S);REFT (FFand KB (5L D)

e accurately pronouncing familiar and unfamiliar words in Katakana, understanding that some new combinations of
sounds have been created using small vowel sounds for loan words (e.g. 7, 7 7), and participating in Katakana
bingo with words suchas 7«4 —Av 7/, 77Xc7—Fand 7z —

« identifying the use of rising intonation when asking questions in casual speech or the ~% L & 5 form (e.g. BNZL ?
S BRFEFL £S5 ), for example, participating in a role-play between siblings or friends, inviting them to hang out, and
arranging the date and time for the outing, paying attention to rising intonation when asking questions in casual
speech (e.g. H L7z ZWHRIZTTH AL ?), and using the volitional form (e.g. LWL\, T 5! or~%F L & 5 form (e.g.
IEW, TTE XL & 5. )when agreeing

¢ recognising ways that written language is different from spoken language, and that written language is more crafted,
precise, elaborate and complex, for example, using sentence fragments, SN ?; £ CT?; ENT?

e participating in a role-play between friends talking about their part-time jobs, paying attention to the use of some
casual forms, including sentence fragments, when speaking, ED 3 /\N\—7 1 —f2>lT L. TcWAATE S Tce NZL TN
DN—FT4—?2LTT?ENT. E5LT TCWAATRESTD?

¢ recognising and responding to challenges of clarity and pace in audio texts such as station or airport announcements
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Content descriptions
Students learn to:

Elaborations
This may involve students:

or recorded phone messages

¢ applying knowledge of the sounds of Japanese by using rémaji input on a keyboard to type a range of texts in script,

choosing Hiragana, Katakana and Kanji appropriate to context, for example, creating presentation slides with all 3
Japanese scripts appropriately, for example, FAl&FEB. ZILNA FETHIVWTITITHE LT 1EFEINMDE LT, Th.
RAE>TNAILF LT

apply understanding
of grammatical
structures and
writing systems,
including Kaniji
compounds, to
predict meaning, and
to respond to and
create a range of
texts that include
some complex
structures, ideas and
conventions
appropriate to
formality and text

type
vCzLj10u02

¢ understanding and selecting a variety of language structures using verb T forms, verb stem forms, and plain verb

forms in present and past tense and negative forms to express a range of ideas, for example, ~TW3%; ~THLWWTT;
~TIEWTFEA;, ~TIIEOHTT; ~THIEWVWTY; ~fcD, ~FcD LET; ~Tcby;, ~Fc <@V, ~D o

¢ understanding and using the polite, plain and negative forms of L) and 7 adjectives in the present and past tenses, for

example, WL W/ BEVWLHI27TT; FcO LBV TcDLLADoT; LIWE/LIDTL ot/ &<BaWw/
&< ot

 understanding and applying rules to join L\ and 7% adjectives, for example, EWL K THFEW/HELTLAVWLTH

TAREL

¢ understanding that verbs and adjectives can be divided into groups according to the way they are conjugated, and this

affects the formation of tense, aspect and linking; verbs have 3 groups: Group 1 (FEkEE), Group 2 (—EXEhEd) and
Group 3 (R#RBUFNE, fukisoku doshi); and adjectives have 2 groups: LY and 7%, for example, filling in a conjugation table
to transform each word appropriately by following the conjugation rules

¢ understanding and applying the formation rules of verb groups such as the plain form (knowing that the basic form of

all Japanese verbs ends in -u, -eru or -iru, as listed in dictionaries), T form and plain past tense

e planning and writing texts using IFA . C 5 & 5 L (typed or handwritten), for example, writing formal letters with set

expressions and sequenced paragraphs, following conventions for quotation marks, spacing, kana rules and the
placement of punctuation

¢ understanding and applying Kanji stroke order rules, and knowing that Kanji are used for nouns, stems of verbs and

adjectives, and some adverbs, and that the Hiragana added to the stem of verbs and adjectives are called okurigana

¢ understanding and using a range of particles, including combined particles (e.g. D&, DA, Tid), how to use H

effectively, and the use of |& for emphasis, for example, F 3 AL — MIFETTITH. F—FIFFIL» BV T,

e using Japanese counting systems (units of 10, 100, 1000 and 10,000), the associated Kaniji (e.g. &, F, /3), and a wider

range of counter classifiers (e.g. ~F, ~%3, ~& L, ~&, ~D, ~Z, ~H'L)

* elaborating ideas or statements using expressions of time and frequency such as 38, 7o, 3R&E, L2 b, 7zLyTL and

& F D, using adverbs to indicate the status of actions (e.g. £72, B 3), as intensifiers (e.g. B D, FAHA), and in
superlative forms using —% (e.g. —BIF AN D IFBHAXFETY)
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Content descriptions | Elaborations

Students learn to: This may involve students:

reflect on and ¢ using metalanguage to describe and apply grammatical concepts, for example, adding newly introduced vocabulary to
evaluate Japanese a vocabulary list under the headers of elements (e.g. ®WL, ITWKS L, 5L, ITWKS S5 Land ED&< L)

texts, using « understanding the concept of loan words ($43&z8) and created language (F1&555E) suchas 7> &>, T —X >, T v 1,
metalanguage to NFAA, N, NRZ, TILNA b, AR, X AAS, B XAT7FEY T4, AT and AEXRT 3 to create new meanings,
analyse language and understanding the reason for the emergence of such words, for example, changing attitudes to social practices,
structures and globalisation, social media and digital communication

features  understanding that many Kanji have multiple readings and that there are 2 types of readings: on-yomi (&&:#; on

reading or ‘sound’), which is the Chinese-style pronunciation, and kun-yomi (gll§c#; kun reading or ‘explanation’), which
is the Japanese-style pronunciation

e comparing language features in the Japanese and English versions of texts (e.g. weather reports, text messages),
including the use of abbreviations and emoticons, and noting differences that might be culturally significant

» examining the use and purpose of popular Japanese idioms and proverbs (Z £ 1 &) in texts,tq better understand - iz,
culture and values, for example, T3 < WIS 7B, TELDIEAT;, T3DANSEES;, —Hi—=, —AZ B ; I/
ARFICE

VC2L)10U03
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Content descriptions
Students learn to:

Elaborations
This may involve students:

reflect on and
evaluate how identity
is shaped by
language(s),
culture(s), beliefs,
attitudes and values,
and how these affect
ways of
communicating

VC2L)10U04

¢ becoming aware of cultural cues when interacting with Japanese speakers or resources that suggest differences in
traditions, ideas or values, for example, developing an awareness of the ways of expressing feelings or emotions;
maintaining harmony by avoiding conflict and direct replies to a question by using €15 & 2 & --; and avoiding
foregrounding the self with phrases such as H%ICE S5 or BAIED £

¢ providing examples of exchanges in Japanese that require cultural as well as literal interpretation, such as responses
that deflect personal considerations, for example, replying positively to &7t T 9 ", or strategies to preserve values of
humility and honour

¢ evaluating differences in text structure and grammar between formal and informal Japanese language use, such as
abbreviations, dropping of particles and emphatic intonation in informal communication, including face-to-face
interactions, blogs, emails and text messages, for example, % L7217< ? /&%, HLIATEETH. ; SA. Hhh ol
JFW. b D FE LT, ; CTHUE? /EHIA. ENUIEITI D,

e discussing the use of the suffixes ~& A and ~< A, avoiding the assumption that using ~< A is appropriate when
addressing younger males, and being mindful about using these when meeting someone new to ensure that
communication is gender inclusive

¢ researching how linguistic innovations reflect the dynamic nature of Japanese, for example, those designed to increase
inclusivity of language, such as the term jibun (B43), which may be used as a linguistic choice by some Japanese
speakers who identify as non-binary as a first-person pronoun

¢ analysing examples of traditional and contemporary images or texts in print and online, and comparing how
representations of identity and gender in the language have changed over time

¢ considering how contemporary expressions of individuality exemplified in some forms of contemporary Japanese youth
culture relate to traditional concepts of conformity and collective identity, and identifying how variations in language
use and communicative behaviours reflect how emotions or attitudes such as respect, gratitude or embarrassment are
expressed differently across languages and cultures

« discussing how the cultural value of uchi/soto (R, 4}) is expressed through language, such as the use of prefixes and
suffixes when referring to people outside the immediate ‘group’, the choice of informal or formal register, and
decisions about what to share or not to share in general conversation

¢ analysing and discussing the interconnected nature of the linguistic and cultural diversity of Japanese-speaking
communities, and how this is also relevant to the linguistic and cultural diversity in Australia, including that of
Aboriginal and Torres Strait Islander Peoples

e listening to and/or reading examples of an Acknowledgement of Country in Japanese and creating their own version
that names the local Country for a Japanese-speaking audience
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Curriculum — 7-10 Sequence

7—-10 Sequence: Levels 7 and 8

Band description

In Levels 7 and 8, students are beginning their learning of Japanese language, and this will be influenced by their prior experiences of language learning.
Students use Japanese to describe their personal worlds and to interact and collaborate with their teachers and peers within and beyond the classroom.
Listening, speaking, reading, writing and viewing activities are supported by scaffolding, modelling and feedback.

Students use Hiragana and Katakana with the support of a chart and some Kanji. They access authentic and purpose-developed spoken, written, viewed and
multimodal resources, which may include conversations, audio and video clips, textbooks, advertisements, images, blogs and magazines. They use their
knowledge of metalanguage to reflect on similarities and differences in language structures and features between Japanese, English and/or other languages.
They recognise that language choices reflect cultural values, beliefs and identity.

Achievement standard

By the end of Level 8, students use Japanese to interact and collaborate with others, and to share information and plan activities in familiar contexts. They
recognise and respond to familiar gestures, questions and instructions when interacting with others. They locate and respond to information in texts and use
visual and contextual cues to help make meaning. They respond in Japanese or English, and demonstrate their understanding of context, purpose and
audience in texts. They use familiar language, modelled sentences and grammatical structures to create texts appropriate to audience. They use some
familiar Hiragana, Katakana and Kanji, with support.

Students begin to use pronunciation, intonation and rhythm in spoken Japanese to develop fluency. They demonstrate understanding that Japanese has
conventions and rules for Hiragana, Katakana and Kaniji, and for non-verbal, spoken and written communication. They comment on aspects of Japanese and
English language structures and features, using some metalanguage. They understand how aspects of language and culture contribute to their own and
others’ identity.
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Content descriptions and elaborations

7-10 Sequence strand: Communicating Meaning in Japanese

7-10 Sequence sub-strand: Interacting in Japanese

Content
descriptions

Students learn to:

Elaborations
This may involve students:

interact with
others using
modelled
language to
exchange
information in
familiar contexts
about themselves
and their personal
worlds

VC2L)8CMO1

* using and responding to greetings depending on the time of day, for example, ik 5 Z LW E ¢ (between teacher and
student) /Hld & 5 (between students); Z Al 51 with appropriate titles and terms of address, such as ~%4% or ~F A;
and gestures such as bowing to show respect

e introducing themselves ina U C L & 2 L), using culturally appropriate formulaic expressions (e.g. IFLHELT; &2 € &
% L <) and gestures such as bowing and appropriate eye contact

* interacting with others by asking and giving their name or age, for example, 84X X3 ? HDZLIEF~TT, / DIELDAF
AE~TYo s ATVWTTH, ~EWVWTT,

e participating in a cooperative learning game such as ‘quiz, quiz, trade’, asking and exchanging the prompt cards with a
word (e.g. M E < IFAATITH /D€ < IE3 ATT)then swapping the prompt cards and moving onto the next person

* interacting with others to express likes and dislikes, for example, RIR—YHFZITITH, 1FL\. TEFTT, LWLX. X
R=VIETEILHBVTT, ; LoV E&2L ; ~TARANTEITTIH,

* viewing 2 sets of manga showing simple greetings: one between students saying 1% & 5 to each other and smiling, and
another in which a student is saying &3 & 5 to a teacher who responds by showing an upset facial expression and, after
reading and viewing, identifying and articulating the reason behind the teacher's expression

e sharing and requesting information about health and feelings, for example, T & 35N LW ! ~TAIF?; BRHHBRIR
CTCY; 2hnEL; TTWVWTY

¢ sharing information about aspects of their personal worlds, for example, imparting information about their friends, family,
pets, teachers, school and interests using descriptive expressions such as Noun (& Adjective TJ (e.g. IFD&LWVTT; &dH
BN BTAIEEDBLAVTT; LWRBRIFHDHDLWVWTY)

e communicating in culturally appropriate ways, for example, using basic interjections (e.g. €2 T9 13), or giving and
receiving items using gestures and formulaic language (e.g. £ 5%, £5bHDHHE S, )

¢ engaging in simple written exchanges with others, for example, sharing greeting cards and messages based on modelled
expressions (e.9. BTcAL & SHEHTESITEIVWET | XU—JURIR ! BBTA. HBDOHEDS, ;~N\;~&D)
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Content Elaborations

descriptions This may involve students:
Students learn to:

develop language | ¢ using set phrases, formulaic expressions and appropriate gestures for regular classroom routines such as opening and

to interact in closing lessons (DD, 1L\, 5% <& F)andresponding to roll call (IFL\. WETFT LW R. LWEEA)

exchanges, « following instructions to complete an activity or to get organised, for example, 7=> T ZE LV, ZAD T I -T2 > TL 2

routines and tasks Tu

related to their * using appropriate language and behaviour when giving and receiving classroom objects (e.g. ~Y 5%, HDOHE STV

classroom and 9, )

interests e creating a script for an interview showing the correct modelled use of kinship terms between people, for example, by

VC2LJ8CMO2 interviewing members of the class (e.g. BB T AIFRIF TID. BIF45F TY . BICWIARAFTID, HICIE17TFT
EXD)

¢ using formulaic expressions to ask for clarification about the meaning of words or to express misunderstanding, for
example, ~IFZ W/ HERZTRATI D, ; AR—ITITH, THER—ITY, ; 5&28DMDFEHEA,

» using formulaic expressions to request permission (e.g. k- LIZ1T> THLWWT I HY), to apologise for lateness or
interrupting (e.g. 5<NTITAEXEA; TAHFEA. 5&L&2EWLWWLWTIH)and to borrow classroom objects (e.g. LL & ZH'L
TLESW IFLOALDBDETH. D THLWTI DY, )

e praising, complimenting and encouraging others, for example, L& 53 T91; WWTT1; KK TEHXLI, 92VWTT !
HIE&2LTH; DRARBDFELLS

e using repair strategies, for example, asking someone to say something slowly (e.g. ® > < D WL\ > T 72E W), saying ‘sorry’
or ‘excuse me' (¥ & Xt A; THAKELY), asking someone to wait a moment (e.g. 5& > £ £F>TL 2T W), and saying ‘1
understand’' (hHD £L %)
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Content
descriptions

Students learn to:

Elaborations
This may involve students:

engage in
modelled spoken
and written
exchanges with
peers to organise
activities relating
to daily life and
school
environment

VC2L)8CMO03

e participating in a class survey, finding out about daily routines, and presenting the findings to the class after collecting the
data, for example, FWCBAEHIH ET X TN/ RETH, HETIFAICEAZIRFTH

» making arrangements using language related to place, time and activity (e.g. XL S HICT=ZX%Z L £9 "), and accepting
or declining invitations (e.g. [&L\. WWTTR " AXELSHIEFE LK ...)

* participating in an information gap activity by asking and answering questions about the timetable (e.g. ~RHh A I T
TH ~EFHADIZTTOINTT; SFHADIIEEEN S, fAIEFE TTI DY), and then completing the timetable fully

e participating in a word or name guessing game, where students take it in turns to sit in front of the class and the other
students guess the chosen word by asking the student 7= L I3 5 A< TIhY, and the student responds only with (&L or
(AIAY-4

¢ organising activities for other students or a buddy class that may assist with learning Japanese, for example, teaching a
song with actions or playing a game

e participating in scenarios that involve planning, for example, ordering and buying items, such as food and drink, using
modelled language (e.9. P T LD ZLLLETL; BEEXHBRHAVLET;, WK STITN E5DHDMNESTTVELTR)

« following instructions, for example, following a basic recipe to make ® E ZIE, 5 DHPE, FEF L or BIZET D, or
making origami with others

e participating in class activities (e.g. word, board or electronic games) using set phrases in Japanese, for example, 7= L @
WEA; HE VD DT JFIFR !, TARBA O ST TEVWE &SR 2 ARAIEST ! 2F 2, — =0 = !
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7-10 Sequence sub-strand: Mediating meaning in and between languages

Content descriptions
Students learn to:

Elaborations
This may involve students:

locate information
and ideas in familiar
spoken, written,
viewed and
multimodal texts,
responding
appropriately to
context, purpose and
audience

VC2LJ8CMO04

¢ using digital tools to gather, classify and summarise the results of class surveys or interviews on topics (e.g. students’
likes, interests, family, neighbourhood, activities, habits) in response to questions, for example, % C A A Z 7o F
TH BESBICEZLETD, LS EDICETIITEETH

¢ noticing how local names of streets, places and landmarks can have their origins in language(s) of Aboriginal and
Torres Strait Islander Peoples, identifying the meanings of these place names, for example, ‘You Yangs' comes from the
Wadawurrung words Wurdi Youang, meaning ‘big hill’, and then exploring some Japanese place names and other place
names and their meanings such as AP, which also means ‘big hill’

¢ obtaining relevant information from an announcement and taking notes for a friend, for example, A LD L ®w < 7=2L)
ZLTKEESWL BEOBHICIELTLET W A AFTDONAL IZLTLIEEL

¢ reading and viewing a brochure of a sister city and retelling the facts to a partner, for example, T & 32 £ I35 WVWEET
To BOIBHUVWERETHLBDFT,

¢ obtaining and organising specific information from a range of everyday Japanese texts (e.g. emails, menus, reports,
maps, timetables) and responding in Japanese, for example, accessing a simple weather forecast and using this
information when writing a message to a friend to go somewhere (e.g. &S5 BIFIENTT, SAHICITEEL LS50 )

* reading or viewing a menu at a Japanese restaurant, deciding what to eat, and ordering food, for example, faliCL £ ¢
Mo BTLICLET, ; THEDDIBAII? BTLEEL»ZLTIZTL,

¢ reading and viewing a poster of a local festival, and responding to questions about the place, time and activities, for
example, BE DD IIARHSTIH; BE DD TIW; ALHO FTH

e viewing a comedy skit and discussing the characters and events, for example, ED'LIFEVWLES TT 1. £HH. &H
TARBDLZIKTABRE LR,

¢ discussing the ways words can be misinterpreted, for example, the naming of the Barwon River in English
(Wadawurrung word Parwan for ‘magpie’) or the Yarra River (Wurundjeri term Yarro Yarro, meaning ‘it flows’), and
identifying commonly misunderstood terms and phrases in Japanese that can cause miscommunication

¢ viewing a pie chart to identify the result of a survey, and then presenting the findings to the class or fill-the-gap
exercise, for example, 3 ADEWVWLIFBEHICHE T F T, 3BADEVEIFTEFICEETFT,



https://f10.vcaa.vic.edu.au/copyright-statement

Japanese — Victorian Curriculum F-10 Version 2.0

Content descriptions
Students learn to:

Elaborations
This may involve students:

develop and apply
strategies to
interpret and
respond to Japanese
texts, and to convey
meaning and
intercultural
understanding in
Japanese in familiar
contexts

VC2L)8CMO05

¢ watching a video clip and identifying the meaning of expressions used and how they were used (e.g. children leaving
for school saying 17> T& % ¢ and the carer or parent saying L\ > T%5 > L % L}), comparing them with the expressions
used in Australia, and discussing how it is difficult to translate these terms exactly

¢ reading or viewing a video or slide about grammar rules, and applying the knowledge in example Japanese texts by
highlighting the past tense of verbs (~ & L 7c), the question particle 7" and the negative form of verbs (~Ft A)

¢ reading a few dialogues and identifying particular grammatical elements such as the particles (Z and T, the copula ~
TJ or~TL7,andtheverbs ~¥7J,~FXHA, ~F L7 and ~FEATLT, by highlighting and correcting mistakes,
or doing filling-the-gap style exercises

¢ participating in game called ‘tango’, providing a set of new vocabulary and translating these words by using translation
tools to list as many equivalents as possible

¢ providing some relevant words in English such as ‘mother’ and translating them into Japanese by using a dictionary or
online translation tools to identify multiple Japanese meanings such as &, & T A and (Z13H*° and the need to
consider context

¢ developing wordlists or creating their own dictionary of new words, grammar charts or personal mnemonic devices to
recall, translate and interpret information

¢ understanding that the prefix & shows respect to individuals or objects, for example, BB A, BX A, HT L, BH\1,
BlEL, 8L

e creating simple comic strips that show how to use X9 & and X9 A7 E L), using some appropriate conventions
for this text type such as speech bubbles or stylised writing

¢ understanding cultural differences relating to social and communicative behaviours, such as the use of personal space
and body language

e interpreting aspects of spoken Japanese texts for others using a range of resources, for example, providing an English
commentary on a Japanese item at a class, school assembly, parent evening or community event, explaining culturally
significant expressions and gestures
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7-10 Sequence sub-strand: Creating text in Japanese

Content descriptions
Students learn to:

Elaborations
This may involve students:

create spoken and
written texts using
appropriate
vocabulary,
expressions,
grammatical
structures and some
textual conventions,
and using Hiragana
and Katakana with
support of the chart,
and some familiar
Kanji

VC2LJ8CMO06

creating and illustrating bilingual texts, for example, creating labels to post around the school, storybooks, posters,
captions, subtitles, or an interview script using questions such as B8R F X3 ?; ~FTAIRKATVWTTH; Lo HFATTH
creating a profile card by using the information gained in an interview, containing names of friends or other
information written in Japanese

designing and creating a bilingual menu with images of food and bilingual captions and prices for an imaginary
Japanese restaurant in the local area, including a suitable name and contact details using Hiragana, Katakana and Kaniji
appropriately

using a range of familiar textual structures and features to suit the audience, context and purpose, for example, writing
a simple email or letter to a host family using polite form, set expressions, paragraphs and salutations

understanding the textual conventions of familiar types of texts such as &L\ L, emails, conversations, speeches,
advertisements, stories and songs, and how they are typically constructed, for example, considering the use of
particular layouts, visual images and grammatical features in advertisements, manga or brochures

producing an informative text introducing an aspect of their immediate environment or personal worlds, for example,
creating a tour of their school, a guide to their favourite place, an explanation of Aboriginal and Torres Strait Islander
place names, or a history of their town

creating personal texts describing their daily routine using print or digital tools, explaining what typical teenagers do
by using a range of modelled grammatical structures such as Time |Z Object = Verb ~% 9 or Place IC{TE £ 7
understanding how to create textual cohesion using elements such as paragraphing or conjunctions (e.g. €L T, €11
h5, TH)to sequence and link ideas and maintain the flow of expression

using a range of modelled grammatical structures when creating texts (e.g. ~C9,~F9J,~& L7, ~FHEATLLK, ~
F L & D) and appropriate punctuation, for example, full stops (. ) and commas (. )

creating texts using Hiragana and Katakana, with charts and resources as support, with some Kaniji for numbers, time,
days of the week and high-frequency nouns, adjectives and verbs (e.g. A, &, &, &4, B, KE W, /haW, kKI5, B
TITEET, 1A, ~E)
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7—-10 Sequence strand: Understanding Language and Culture

7-10 Sequence sub-strand: Understanding systems of language

Content descriptions
Students learn to:

Elaborations
This may involve students:

recognise and apply
the sounds and
conventions of
spoken Japanese to
develop fluency, and
to respond to and
create simple texts in
familiar and some
unfamiliar contexts,
using the chart for
support

VC2LJ8ULO1

¢ accurately pronouncing all combinations of Hiragana and Katakana, including voiced and unvoiced elements, and all
combined sounds (double consonants and blended sounds), for example, reading aloud the 46 Hiragana and 46
Katakana characters, blended sounds with small ya, yu and yo (e.g. &%, & ¥, & &), double consonants with small tsu
(e.g. T >, o), characters with diacritic marks (e.g. 337z, TA.3t5) and long vowel sounds (e.g. B HTA, HE D
T A, BB ETV), as well as combinations that are unique to Katakana, such as 7, J - and the long vowel marker —

* reading Japanese tongue twisters with small X, ¥ and &, for example,
DAB. V&l &y & &L Tk
HHET. Uk, Uk, T &L Tk Zsor
EBRDDERLLIFILNETLSERLT

¢ creating mnemonics to help memorise basic Hiragana and Hiragana with diacritics such as dakuten and handakuten

¢ pronouncing polite kinship terms using long vowels appropriately (e.g. ¥ 5 T A, EH'dH & A) when talking about
someone else’s family

e participating in a game called ‘tennis’ when learning the family terms, in which one group throws a ball by saying &
and the other group catches the ball by saying $3 & A to develop pronunciation and fluency

e recognising that in the copula T3 and the verb suffix £, the u is devoiced in normal speech

¢ understanding the system of Japanese sound combinations: Japanese has 5 vowels; a vowel can be attached to all
consonants except A; and the basic unit of sound of Japanese is a mora

¢ understanding that the sounds of Hiragana and Katakana are identical even though the associated scripts are different,
for example, using a chart showing both Hiragana and Katakana on the same kana table, and then using available
combinations of Katakana to experiment with the Japanese pronunciation of loan words (e.g. LA ;S >, XV K FILR)

¢ recognising the relationship between stress, pacing and meaning, and using appropriate intonation patterns for
familiar language to exclaim, make statements or ask questions, for example, demonstrating fluency in reading a text
aloud

¢ applying knowledge of the sounds of Japanese by using a keyboard with rémaji input settings to type sentences and
short paragraphs, selecting Hiragana, Katakana or Kanji appropriate to context
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Content descriptions
Students learn to:

Elaborations
This may involve students:

identify and use
Hiragana, Katakana
and some Kaniji, and
apply understanding
of grammatical
structures to respond
to and create a range
of texts using
conventions
appropriate to
audience and text

type
VC2L)8ULO2

¢ understanding the systematic nature of the Hiragana chart and Japanese grammar, reading and writing all the
Hiragana and Katakana, including voiced, contracted and blended sounds

¢ using basic types of sentence structures in Japanese, understanding that the word order of noun phrases is flexible as
long as particles are used correctly, and that sentences end with a verb/copula, for example, Subject (& Noun T9, ;
Subject I& Adjective T, ; Subject |& Object/Place % _IC Verb ~& 9,

* using a range of familiar verbs in the present and past tense, including both positive and negative (e.g. {7 £ ¢; Rt
Ay BRELT; ST FEATLER)

e writing a letter to a friend using appropriate formatting and formulaic phrases, including the date, greetings (~"\; ~&
D), and discussing how different phrases are suitable for different audiences

¢ understanding how to use LY and 73 adjectives in the present and past tense, positive and negative, in basic sentences,
forexample, 2O LW, 7cD LD o7, D L KBV, 5 HWVE, B5HLE» RV

¢ understanding that adding T after a present-tense adjective in the positive and negative forms makes the sentence
polite

¢ understanding and using a range of particles to perform different functions, including sentence-ending particles such
as Hhand 13

¢ understanding that each individual Kanji represents meaning as well as sound, for example, H (sun, day), and that
some Kanji come from pictographs (e.g. 1), and also understanding the role of furigana as a tool to support reading of
unfamiliar Kanji

¢ understanding and using basic Japanese punctuation marks such as &% (. ), TA (« ) and the Katakana long vowel
mark (—), and the basic writing conventions involved when using IFAZ5 &5 L

¢ applying the principles of basic stroke order to write all the Hiragana and Katakana and frequently used Kanji such as
numbers, days of the week, family members, and basic adjectives and verbs

 counting from 1 to 100 and using some basic Japanese counter classifiers, such as ~A, ~F, ~H and ~H

e creating cohesion, flow and adding detail by using conjunctions (e.g. € L T, €1\h'5, TH), adverbs (e.g. FWLWH, £ I
&, £ TH), and linking nouns and adjectives (e.g. &, 5L\ L < Q)
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Content descriptions
Students learn to:

Elaborations
This may involve students:

compare the
structures and
features of Japanese
with English and/or
other languages
using some
metalanguage

VC2L)8ULO3

¢ identifying similarities and differences in the writing systems of Japanese, English and/or other language(s), including
the grammatical rules or the use of elements such as pronouns and particles, and the absence of articles, for example,
analysing the structures and the position of words in 2 sets of sentences, where one set consists of 10 sentences in
Japanese using the same sentence structure (e.g. D7 LIFH & S BICHZ K E £BIC{TE F L T2), and the other set lists
the English translations next to them, highlighting all the verbs in yellow in both languages, and circling the particles
(e.g. £ and IZ) to compare with the English sentences

e listening to a Hiragana song or watching a pronunciation video and discussing how Japanese vowels differ from, or are
similar to, vowels in English and/or other languages

¢ reorganising a set of laminated word cards to form a sentence with the newly introduced sentence patterns in the
correct order (e.g. city/|d,cause or reason,/ T,/ B 5L TF,, ), and then discussing which particle should
follow the subject, and developing metalanguage for describing features of the sentence

* using metalanguage for communicating information about language and its structures, using terms such as noun /&
L L, pronoun/ 72\ WL L, verb /& 5 L, adjective,/ 1L &k 5 L and conjunction, /€ 2% < L, and cross-referencing
with understanding of the English language

e identifying words of Japanese origin used in English (e.g. judo, karaoke, karate, obento, tempura, emoji), and
recognising and comparing how they may be expressed in Japanese, for example, listing all the relevant words, and
listening to recorded sounds, identifying how each term is used in English and noting similarities and differences as
they hear the sound

¢ recognising the use of loan words in Japanese that have been borrowed from other languages such as English, French,
German, Dutch and Portuguese (e.g. 1w /1—, JIL 7, X2, 7ILINA ~, ETO, 5~ F4JL), and noting how these are
pronounced by Japanese speakers

« identifying tricky loan words and discussing the reason for the challenge, such as /N\L —7R—IL, 7—</\—2, k5> 7,
AZTHF and LY
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7-10 Sequence sub-strand: Understanding the interrelationship of language and culture

Content descriptions
Students learn to:

Elaborations
This may involve students:

recognise how identity is
shaped by language(s),
culture(s), beliefs,
attitudes and values

VC2L)8ULO4

understanding Japanese language variation is based on age, relationship and the level of familiarity between
participants, for example, 8T A vs. &; ~ZT A vs. ~5 % A, ~< A; the use of honorifics Z~ and &~; or
avoiding 477z when showing politeness

exploring the use of ~& A and ~< A in contemporary Japanese society, and discussing how gender identity can
influence linguistic choices

exploring their own identity, and recognising elements of identity that may be important across all cultures,
identifying the Aboriginal or Torres Strait Islander Country or Place on which they live, and incorporating this into
their self-introduction in Japanese

learning about values and beliefs that are important in Japanese society and that contribute to identity, such as
maintaining harmony and a sense of collective wellbeing, avoiding conflict and expressing well wishes, and how
these are reflected through language and behaviours, for example, identifying some expressions such as & 5W\T
9, which is less likely to be used in order to avoid conflict or being rude to others; subtly declining an invitation by
using an indirect expression such as 5 & o & to maintain harmony; or only using LYLY X in certain situations, such
as when rebutting a compliment

exploring examples of traditional and contemporary images or texts in print and online, and discussing how
identity and gender are represented in the language

identifying and explaining phrases that require cultural knowledge in order to be understood in translation, for
example, [FC®HEL To LBLLKERDVLET, ;or BIFAETTITH. asagenuine health enquiry rather than a
greeting

considering how certain phrases in the Japanese language reflect traditional practices and values, for example,
thinking about language that is associated with family life and work (e.g. W/e72E X9 7c/EVWK; MR D; EoHh
TETY)

understanding that the Japanese language has many ways of expressing values such as consideration and respect
(e.9. E2E; E2H; TAFEA; LDONULL X T), and using indirect forms of refusal and softening of responses
(eg.B&ko& - HAED )

identifying common themes, key messages, values or issues in Japanese texts, such as the moral of a story or
folktale, and noticing concepts, beliefs or values that may be similar or different across cultures, for example, A
Mz L, working hard, consideration of others, and humility
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7—-10 Sequence: Levels 9 and 10

Band description

In Levels 9 and 10, Japanese language learning builds on each student’s prior learning and experiences. Students use Japanese to initiate and sustain
interactions while sharing their own and others’ experiences of the world. They listen, speak, read, write and view to communicate with other speakers of
Japanese in local and global settings through authentic community and online events. They continue to receive guidance, modelling, feedback and support
from their peers and teachers.

Students use authentic and purpose-developed resources, increasingly of their own choice, to access and/or create a range of spoken, written, viewed and
multimodal texts, which may include textbooks, audio and video clips, magazines and images, online and print articles, and social media. They acknowledge
that there are diverse influences on communication and cultural identity, and that these influences can shape their own behaviours, values and beliefs.

Achievement standard

By the end of Level 10, students initiate and sustain Japanese to exchange and compare ideas and experiences about their own and others’ personal worlds.
They communicate using spoken and written language to collaborate, plan and reflect on activities and events. They interpret and analyse information and
ideas in texts and demonstrate their understanding of different perspectives. They identify and evaluate information and respond in Japanese or English,
adjusting their language to convey meaning and to suit context, purpose and audience. They use structures and features of hon-verbal, spoken and written
Japanese to create texts. They use a combination of Hiragana, Katakana and a range of familiar Kanji appropriate to context.

Students apply features and conventions of spoken Japanese to enhance fluency. They select and apply knowledge of language conventions, structures and
features to interact, make meaning from, and create spoken and written texts appropriate to different levels of formality. They identify multiple readings of
familiar Kaniji in different compounds. They discuss the structures and features of Japanese texts using metalanguage. They reflect on their own language
use and cultural identity, and draw on their experience of learning Japanese, to discuss how this influences their ideas and ways of communicating.
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Content descriptions and elaborations

7-10 Sequence strand: Communicating Meaning in Japanese

7-10 Sequence sub-strand: Interacting in Japanese

Content
descriptions

Students learn to:

Elaborations
This may involve students:

initiate and
sustain
interactions in
familiar and some
unfamiliar
contexts to
exchange ideas,
experiences and
opinions about
their own and
others’ personal
worlds

VC2LJ10CMO1

e using a range of expressions for everyday exchanges such as greetings, introductions and apologies, or thanking, inviting

or congratulating each other, for example, CAICEIE. (FAZTTI D FLN IFAETTT, ; BELL>TIAHEEA. ; X—
N2l 55HBDNRES, ;WoL&KICHATHATZLFEADS

e participating in a game called ‘find a partner’, moving around the room asking each other questions using prompt cards

that show words for activities in Japanese, until they find the person holding the card that shows the matching activity, for
example, asking X LA\ %Z REE A D% , to which someone with a prompt card that says ‘tennis’ would respond with X L\AH
TIH. ZLHIEB & o &, ; and moving on until they find someone with the prompt card for ‘movie’, who would respond
with [EL LWWTT &Ko WDOITEXRL & 5D%

¢ sharing information and expressing opinions and aspirations about teenage life and significant or special events in their

own worlds, such as celebrations, leisure activities and future plans, and comparing them with those of others, for
example, L& S HIKIEFL DIcAEBRN—T 4 —TLTo E5TLIED T TARKEEDRT. 1cOLHL ST,

e communicating with one another and with teenage Japanese speakers via email, online conferencing or school-based

exchanges, and talking about shared interests such as popular culture, sports and special events, or global issues such as
sustainability, or comparing aspects of teenage life, for example, }aD L 9 H#E XK=V T, WIIIAIFRAR—YELET
Do s FMEZ—N—TTPINAFZLTVWET, TEYRTARTINA FZLTVETD ; BRTUHAIILIFETLWVT
Ih%

¢ providing evidence or reasons to justify their own opinions, preferences or planned actions in response to others, for

example, RADEEHS. IJVEZTEVWDHDZLET, THAREKICVDLHDS, FKBRET, ICKEDTLDIFSIHHFET
Fo TE1KBRVTT, DESBVEEHVET .

¢ developing strategies to initiate, sustain and extend interactions, such as asking for clarification, confirmation or

additional information (e.g. WD L X 9Dy fch e LEIH; €5 TI DY), and acknowledging and showing interest using
appropriate gestures and expressions, including &L -3%5 and interjections (e.g. #d%. €5 T3 H; LWWTT1; €5 TI13;
ANZ; W SA)
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Content
descriptions

Students learn to:

Elaborations
This may involve students:

use Japanese
language in
exchanges to
guestion, offer
ideas and
opinions,
negotiate,
compare and
discuss

VC2L)10CM02

¢ responding to and giving instructions regarding classroom routines and tasks, and enquiring about and describing the
location of classroom items and materials by using appropriate prepositions, for example, IFA S5 &S LIFEZICHD FT
e FTEDDKRDLEIZHD FT,

e interacting in classroom routines using appropriate language to apologise (e.g. & FtHA. Lo <EWehinxzL %K),
request clarification (e.g. ® 5 < D E > TL T V), ask and respond to questions (e.g. ~IE X WEBTRITTH; COHALIE
EDKAHETH; TAMIABATED; DFIFENTIHY, elicit or offer opinions (e.g. E5HHVETH, DESHRVTT, ),
and make suggestions (e.g. Wo L &ICLFEFL & DHY)

e engaging in social transactions such as presenting gifts, accepting and declining invitations, making excuses and
apologising, using appropriate protocols such as forms of politeness and respect, for example, TFEHIZVO XTI H\, LB
Hidb&-o¥ ... HEBIZESTIH. HEBICZWHAZRICITTESFEFEAD. WLWTTR, TETXL LS,

« discussing their language-learning experience, for example, HARGEIZ®P T LW T TR, NALIFTCITHNLWVWTIR, TH. &
HLAWTT,

 showing appreciation and complimenting one another, for example, K< TE X L7s A LN EFTI 1,

¢ exchanging opinions or ideas, making comparisons about familiar topics such as fast food, and participating in a role-play,
for example, ENH—FBEWLESTITH. TLHAEVWLESTY, RUIHAL—FAMADIFSHFETT, €5TIH. HL—
FARENBEVWTTD. LR BE<BVTT L, TLEDEVLWVTT Ko

use spoken and
written exchanges
to discuss, plan
and reflect on
activities, events
and experiences
with peers

VC2L)10CMO03

¢ making decisions about services, such as specifying size, number and colour, where relevant, and commenting on
products, for example, BIFAH P ETEZ Z DTV BVLWLESTIR, ;THIZTDLHAIZLLETV. MHOLWVWTE 1,

* expressing preferences in relation to shared plans (e.g. €NUIWLWWTI 1. €5 L FL & D), and summarising and
clarifying arrangements, for example, E& SHD T C=FHIC. XZFDAITEVWEL LS. Ledh. ELS5HDO I T=KF
IC. AEDHEITI 10

¢ planning and completing tasks involving authentic or simulated transactions that involve negotiating, and making shared
decisions such as planning social events or holidays, purchasing goods, ordering food, making requests by email or text
message, and role-playing scenarios related to travelling or living in Japan, for example, \ECERDBEITEVWE L & 5, %
MO SERDNIATITEEL &S0 NEFB L&D ERNICKTLEE WV, fAIZT3LTVTIDS

« reflecting on activities by offering and eliciting opinions about experiences, for example, £ 3 TL7h; E52BWVWETH; 7=
DL TT; 1cDLESTER

¢ working collaboratively in pairs or a small group, and planning and preparing for a real or online event, trip or excursion,
such as a visit to Japan, reflecting on the experience and the language and processes used
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7-10 Sequence sub-strand: Mediating meaning in and between languages

Content descriptions
Students learn to:

Elaborations
This may involve students:

interpret and
evaluate information,
ideas and
perspectivesin a
range of spoken,
written, viewed and
multimodal texts and
respond
appropriately to
context, purpose and
audience

VC2L)10CM04

¢ obtaining information from a range of texts (spoken, written, viewed and multimodal), finding information in letters,
articles, television reports, interviews or video clips, and demonstrating comprehension through a range of
presentation modes (e.g. short answers, summaries, graphs, charts, diagrams, written or digital reports), for example,
reading the bullet train timetable and extracting information to create a travel plan for a 7-day trip around Japan

¢ watching a video clip of a cooking show and extracting key steps to create a recipe with ingredients

¢ looking at a theme park map and extracting information about key places, and then demonstrating their
understanding by responding to questions

¢ analysing photographs of dishes and listening to an interview about popular food items, and then participating in a
role-play using the extracted information

* viewing an image of a food pyramid and discussing healthy food to eat, for example, IC< KD P ITVETLK TABARE
L&DSe THRBRIIMKICLDWVWT Y, SINITRPF—IXZKTABREL LS.

e listening to or reading an article or interview of a well-known Aboriginal or Torres Strait Islander person, discussing
their opinions and ideas in Japanese, and creating and presenting their personal profile to the class

¢ analysing information from a range of authentic Japanese texts (e.g. email, travel brochure, article, review,
journal/diary) to respond appropriately in Japanese according to context, audience and purpose, for example, inviting a
friend on a holiday, persuading parents to allow them to attend a concert, reflecting on an imagined experience, or
reviewing a video

¢ synthesising factual information from a range of print, online/web-based travel and leisure texts, and using it to
compare options and make suggestions, for example, LADNAEAIRETHEVWTIH. RADRELBWVWET., ERHS
TLOCETIRAFEIDD £, NIATN\ERESCSLWHADD FT,

¢ understanding the gist and recording specific details from texts (e.g. websites, newspaper articles, documentaries,
reports, podcasts) on topics such as popular culture, recycling, sustainability, ‘zero waste’, school life, sports or leisure
activities in Japan

¢ responding to open-ended questions about characters, places, events or effects in a range of written and digital texts
(e.g. articles, stories, videos) to offer personal views and opinions on character and plot, recount and predict events,
and engage creatively with texts and offer alternative endings, for example, £’ 5 L T Person (& Place IC{T& & L7=hy; ~
LTH 5. Thing/Person ICDWVWTESBWVWELTD B L. BRIENA~TAL S, ES5LFETH



https://f10.vcaa.vic.edu.au/copyright-statement

Japanese — Victorian Curriculum F-10 Version 2.0

Content descriptions
Students learn to:

Elaborations
This may involve students:

apply strategies to
interpret and
respond to non-
verbal, spoken and
written interactions
and produce texts to
convey meaning and
intercultural
understanding in
familiar and
unfamiliar contexts

VC2LJ10CMO05

 watching a clip of an anime or video that includes examples of phrases such as $& &t A,/ THABRIV, CAICBIF/D
LHLand KTV EBHLL X, discussing how each term is used, and identifying how and when to use these
expressions appropriately; or acting out how to use these terms appropriately in a skit or role-play

¢ using print, electronic and online dictionaries effectively by taking context into account when interpreting the meaning
of words or phrases such as 7=7ZWEK, EH X D, 13 F 7 (go to bed) and & L (foot/leg)

¢ translating texts such as public signs, notices or advertisements from Japanese into English and vice versa, and
comparing elements such as levels of politeness or degree of directness (e.g. ~% L & D form in Japanese), for
example, ZNWICL F L & D (literally, ‘Let's make it clean’, which is typically expressed on English signs as ‘Do not litter’)

¢ analysing a series of emails or text messages and considering differences between Japanese and English expressions
and idioms (including loan words) used to describe a friend’s characteristics or personality traits (e.g. £ > XA WL\, T C
BAHN0VB W, HTcFH VLY, [FAHELY), and how these cannot be translated literally, such as & LAY < Ly (literally, ‘hips
are low’, which means ‘to be humble’)

¢ applying their understanding of cultural values such as humour and the importance of hierarchical status to convey
appropriate cultural meanings in texts, for example, understanding how roles and relationships such as B A XL, 5
IZU, 1E1F and D o C & define interaction in manzai G&=%F)

¢ noticing differences in text structure and grammar between formal and informal Japanese language use, such as
abbreviations, dropping of particles and emphatic intonation in informal communication (e.g. face-to-face interactions,
blogs, emails), for example, & L7c17< ? /. HLIATEETDS ; DA bh ol JlFVW b D FL T, ; TN
ffAl? /IR S A ENUIIFITT DY,

e watching manzai, identifying the roles and relationship of ||}, D> Z & and particular expressions used, and then
discussing the meaning of the set expressions and body gestures, acting out a selected segment, and discussing how
hierarchical status was displayed
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7-10 Sequence sub-strand: Creating text in Japanese

Content descriptions
Students learn to:

Elaborations
This may involve students:

create and present
spoken and written
texts, selecting
vocabulary,
expressions,
grammatical
structures and
textual conventions
for familiar and some
unfamiliar contexts
and purposes, to
engage different
audiences, and use a
combination of
Hiragana, Katakana
and Kanji

VC2LJ10CMO06

¢ using factual or imagined events and experiences to compose a range of multimodal text types, such as presentations,
articles, journal entries and websites, to suit a range of audiences (e.g. family, friends, Japanese peers) and purposes
(e.g. to inform, promote, invite), for example, creating a presentation text with some photos of their house and
neighbourhood and speaker’s notes to be delivered to the class at a sister school in Japan

e creating a party invitation card with the correct date, time and venue, as well as suitable expressions and images;
writing a journal entry about the first day of work experience with appropriate content and textual conventions such as
the date, day of the week and weather; or writing a personal account with a reflection on their own part-time job,
including where they work, what they do and hourly rate of payment, adding how they feel about this job and how they
balance work and school life

¢ creating bilingual texts (e.g. subtitles, captions, brochures, posters, children’s books), for example, describing personal
experiences or community events, or depicting intercultural encounters relevant to the school'’s local context

¢ applying their understanding of the textual features of different text types to compose appropriate texts such as
letters, notices, articles and messages, noticing how the choice of language and text structure works to achieve each
text's purpose, for example, using introductions, linked paragraphs, a logical sequence of ideas, examples, and
conclusions

¢ writing a journal entry or a contribution for a school newsletter in Japanese, reflecting on a visit to an Aboriginal or
Torres Strait Islander Country or Place, and, with permission, referring to cultural knowledge of the site's significance

¢ independently using a variety of language elements appropriately, including different tenses, plain or polite forms
appropriate to context and audience, and appropriate punctuation

e creating a print or digital advertisement or travel brochure in Japanese for travel to an Aboriginal or Torres Strait
Islander Country or Place, including what to see and do, traditional and/or cultural considerations, means of travel,
best time of year to visit, what to bring and what to wear

¢ applying their understanding of cohesive devices to sequence and link ideas and actions, such as verb T form or
conjunctions (e.g. 72H'5, LHL, €N, ITNED)

e creating texts in Hiragana and Katakana, including the use of long vowels, double consonants and contractions with
known Kanji for a variety of nouns, adjectives, verbs and adverbs (e.g. 2%, B, B2, 7 &, 85, 8%, ES, &, f)

¢ working collaboratively to compose and perform skits or role-plays for imagined or real events and experiences, such
as a manzai (;27F), based on a scenario that allows for experimentation with expressive language and humour
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7—-10 Sequence strand: Understanding Language and Culture

7-10 Sequence sub-strand: Understanding systems of language

Content descriptions
Students learn to:

Elaborations
This may involve students:

apply features and
conventions of
spoken Japanese to
enhance and extend
fluency, and to
respond to and
create a range of
texts in familiar and
unfamiliar contexts

VC2LJ10ULO1

¢ acting out 2 role-plays to show formal and informal dialogues - one between friends and another between a shop
assistant and a customer - both asking for the price of a T-shirt

e participating in an interview asking and answering questions about basic information about their personal world, such
as their part-time job, leisure activities, celebrations and future plans, for example, 7JL/X\A bZ LTWETH, €S L
T ECTRESVWTVWETD. LEwSHLVNSTY,

e participating in verb conjugation games that involve the teacher throwing a ball to a student and saying a verb in ~ &
9 form, and the student responding by saying the verb in dictionary form, moving the ball continuously around while
the teacher calls out a variety of verbs

e creating songs with counters such as a song about counters to the tune of ‘Yankee doodle”: —D2. =2, =D, 2. A
D A2 B2 ADL ADL O NUN=H—Z—DOA—FEIDE. TYTNANAZERNVLEFT,

¢ understanding and applying differences in the pronunciation of English and Japanese versions of loan words (e.g. -1 >~
=2y b, €ILT v, 77X T —F),and pronouncing unfamiliar Katakana words

¢ explaining that some new notations have been devised over the years to account for the sounds of loan words (e.g.
T4,74,7)

¢ understanding how to make appropriate pauses in a sentence, dividing the sentence into cohesive chunks to allow for
the use of HLNDH

¢ developing oral fluency, exploring how rhythm, pitch, and the use of connectives, interjections and gestures contribute
to maintaining momentum and increasing confidence and engagement

¢ recognising and applying patterns of intonation in Japanese, such as rising or falling intonation that is typically used
when asking questions in plain or ~% L & 5 form, for example, 17< ?;17& &L & 55h%

¢ using Japanese pitch and accent patterns, for example, practising high and low pitch when pronouncing words and
sentences, I& | L (chopstick): high-low; (& T L (bridge): low-high
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Content descriptions
Students learn to:

Elaborations
This may involve students:

apply understanding
of Hiragana,
Katakana and Kaniji,
context and
grammatical
structures to respond
to and create a range
of texts that include
some complex
structures, ideas and
conventions
appropriate to
formality and text

type
VC2LJ10ULO2

e identifying that Kanji are used for nouns, stems of verbs and adjectives, and some adverbs, and that the addition of

Hiragana to the stem of verbs and adjectives is called okurigana, for example, rewriting sentences written in Hiragana
into sentences with Kanji and okurigana

¢ applying multiple stroke order rules for Kaniji, for example, recognising that typically, the order is from top to bottom,

and left to right, starting with the horizontal stroke(s), followed by the centre vertical stroke, and then the symmetrical
characters that sit on the outside

¢ recognising that many Kanji are made up of more than one component and that radicals often represent meaning and

using this knowledge as a strategy to predict meaning of unknown words that contain combinations of familiar Kanji,
such as /NERHER, B BEH, RENE, S8 KB or 5 5H

¢ understanding and using Japanese counting systems (units of 10, 100, 1000 and 10,000) and associated Kanji (e.g. &,
T, /), and a wider range of counter classifiers (e.g. ~[, ~73, ~XL\, ~&K, ~D, ~H, V& UV & V&)

¢ understanding and using a range of particles in a range of texts, including combined particles such as @i, ®H'and T
&

¢ understanding and using a variety of language structures using verb stem forms, verb T forms, plain form and plain
past tense to express a range of ideas, for example, ~TW3%; ~THLWWTT; ~TIWTFTEFEA; ~TIEHTT; ~TH
el ~12D ~TeD LET; ~TcWV~Te KB ~D o o, ~R TV IS WT Y

¢ understanding that verbs can be divided into 3 groups according to the way they are conjugated: Group 1 (go-dan
doshi), Group 2 (ichi-dan doshi) and Group 3 (fukisoku doshi)

¢ explaining and applying the formation rules of verb groups such as the plain form (knowing that the basic form of all
Japanese verbs ends in -u, -eru or -iru, as listed in dictionaries), T form and the plain past form

* elaborating ideas or statements using expressions such as 538, 7ci, 3R, LW o H, A A and H £ D, and superlative
forms using —%&, for example, —BF 2N B IIBAXETYT

e using IFAZ S &S L (typed or handwritten) appropriately to compose and respond to texts, for example, considering
the size of small characters, the position in the square, starting new paragraphs, numbers, writing a title and name,
and the placement of punctuation
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Content descriptions
Students learn to:

Elaborations
This may involve students:

reflect on and
evaluate Japanese
texts, using
metalanguage to
discuss language
structures and
features

VC2LJ10ULO3

¢ developing metalanguage to describe and apply grammatical concepts and language elements, and to organise
learning resources such as verb charts and lists of vocabulary and sentence structures
 understanding the concept of loan words (#43K38), suchas Y X7 FE U T4, LT7R, FSAR—K, TR, T—X>, N

b Ewzn o

AR, PILINA +, N>, Zvdand b+ A4, and created language (FI&HEE), such as AR 7L, AR, N, ARNH
WL, XILT7 R, 7=V >, VAOF v > 7 and TV AF X, to create new meanings, and understanding the reason for the
emergence of such words, for example, changing attitudes to social practices, globalisation, social media and digital
communication

¢ understanding that many Kanji have multiple readings that can be grouped into 2 types of readings: on-yomi (B&t#;
literally, the on ‘reading’ or ‘sound’, i.e. Chinese-style pronunciation) and kun-yomi (FllF#; literally, the kun ‘reading’ or
‘explanation’, i.e. Japanese-style pronunciation)

« reflecting on similarities and diffdgéfices betwedh®ngiitharid Japdhese T & 13 and how they cannot be directly
translated, for example, 2 ZIZ/)\ ) ; RICE % ; £ & ON\ES; ELDIEAC

BA ED D

« discussing Japanese cultural concepts such as & (owing a kindness), &£ (a sense of duty) and #1 (harmony), and
considering how the expression of these concepts in Japanese language and behaviour compares with that of similarly
significant concepts in other language(s) and culture(s)

7-10 Sequence sub-strand: Understanding the interrelationship of language and culture

Content descriptions
Students learn to:

Elaborations
This may involve students:

reflect on and explain

language(s), culture(s),
beliefs, attitudes and
values, and how these
affect ways of
communicating

VC2L)10ULO4

¢ considering the relationship between identity and language, with reference to the languages spoken by the

how identity is shaped by students themselves, peers, and family or community members, including their own developing ability to

communicate in Japanese, for example, discussing or defining the term ‘my milestones’ in class, or listing 5
significant events or changes that have happened in their own life so far

e discussing the use of the suffixes ~& A and ~< A, avoiding the assumption that using ~< A is appropriate
when addressing younger males, and being mindful about using these when meeting someone new to ensure that
communication is gender inclusive

¢ exploring how linguistic innovations reflect the dynamic nature of Japanese, for example, those designed to
increase inclusivity of language, such as the term jibun (B43), which may be used as a linguistic choice by some
speakers who identify as non-binary as a first-person pronoun
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Content descriptions
Students learn to:

Elaborations
This may involve students:

¢ analysing and discussing the interconnected nature of the linguistic and cultural diversity of Japanese-speaking
communities, and how this is also relevant to the linguistic and cultural diversity in Australia, including that of
Aboriginal and Torres Strait Islander Peoples

analysing examples of traditional and contemporary images or texts in print and online, and comparing how
representations of identity and gender in the language have changed over time

identifying the diverse cultural contexts of Australia and significant life events that are marked in Australia and/or
Japan, for example, birthdays, 18th/21st birthdays, EWAL &, 8L &5 8 and d—JL7 >« —7; marriage;
differences between lunch boxes and obentd; and considering how these provide insights into cultural values or
traditions, for example, by researching significant events (e.g. tHA=, AR L &, €2&F & 5 L &) and presenting the
collected information to others

identifying ways of communicating and behaving that may appear unusual or inappropriate to Japanese speakers
(e.g. eating on the go, hugging or kissing on the cheek, sitting on the floor or a desk, making phone calls on the
train, speaking loudly in public spaces, using direct eye contact), for example, role-playing a visitor to Japan, acting
out some culturally inappropriate behaviours (e.g. stabbing foods with chopsticks, blowing one’s nose at the table,
eating on the street or on the train) and discussing the reaction of onlookers

¢ listening to and/or reading examples of an Acknowledgement of Country in Japanese and creating their own
version that names the local Country for a Japanese-speaking audience

noticing cultural cues when interacting with Japanese speakers or resources that suggest differences in traditions,
ideas or values, for example, acknowledging ways of expressing feelings or emotions; maintaining harmony by
avoiding direct replies to a question by using £#1l&5 & > & -*-; and avoiding foregrounding the self with phrases
suchas BEICE ST or BAIFD ET

noticing how the cultural value of uchi () and soto (9}) is expressed through language, such as the use of prefixes
and suffixes when referring to people outside the immediate ‘group’, the choice of informal or formal register, and
decisions about what to share or not to share in general conversation, for example, making connections and
comparisons between elements of the Japanese language and culture and their own, identifying how languages
reflect ways of thinking and behaving, and identifying how Japanese values such as humility and harmony are
reflected in language, such as by deflecting praise, for example,C & 29 T 1, LWWZ, ;softening responses
with expressions such as 5 & 2 & or A £ D; and using indirect forms of refusal or disagreement



https://f10.vcaa.vic.edu.au/copyright-statement

	Contents
	Introduction
	Rationale
	Aims
	Structure
	Pathways
	Sequences
	Strands and sub-strands
	Engaging with Japanese Language and Culture
	Engaging with Japanese language
	Engaging with Japanese culture

	Communicating Meaning in Japanese
	Interacting in Japanese
	Mediating meaning in and between languages
	Creating text in Japanese

	Understanding Language and Culture
	Understanding systems of language
	Understanding the interrelationship of language and culture


	Achievement standards
	Content descriptions
	Elaborations

	Learning in Japanese
	Japanese language
	Macro skills
	Texts
	Intercultural understanding
	The use of Japanese and English


	Curriculum – F–10 Sequence
	Foundation to Level 2
	Band description
	Achievement standard
	Content descriptions and elaborations
	Strand: Engaging with Japanese Language and Culture
	Sub-strand: Engaging with Japanese language
	Sub-strand: Engaging with Japanese culture

	Strand: Communicating Meaning in Japanese
	Sub-strand: Interacting in Japanese
	Sub-strand: Mediating meaning in and between languages
	Sub-strand: Creating text in Japanese

	Strand: Understanding Language and Culture
	Sub-strand: Understanding systems of language
	Sub-strand: Understanding the interrelationship of language and culture



	Levels 3 and 4
	Band description
	Achievement standard
	Content descriptions and elaborations
	Strand: Communicating Meaning in Japanese
	Sub-strand: Interacting in Japanese
	Sub-strand: Mediating meaning in and between languages
	Sub-strand: Creating text in Japanese

	Strand: Understanding Language and Culture
	Sub-strand: Understanding systems of language
	Sub-strand: Understanding the interrelationship of language and culture



	Levels 5 and 6
	Band description
	Achievement standard
	Content descriptions and elaborations
	Strand: Communicating Meaning in Japanese
	Sub-strand: Interacting in Japanese
	Sub-strand: Mediating meaning in and between languages
	Sub-strand: Creating text in Japanese

	Strand: Understanding Language and Culture
	Sub-strand: Understanding systems of language
	Sub-strand: Understanding the interrelationship of language and culture



	Levels 7 and 8
	Band description
	Achievement standard
	Content descriptions and elaborations
	Strand: Communicating Meaning in Japanese
	Sub-strand: Interacting in Japanese
	Sub-strand: Mediating meaning in and between languages
	Sub-strand: Creating text in Japanese

	Strand: Understanding Language and Culture
	Sub-strand: Understanding systems of language
	Sub-strand: Understanding the interrelationship of language and culture



	Levels 9 and 10
	Band description
	Achievement standard
	Content descriptions and elaborations
	Strand: Communicating Meaning in Japanese
	Sub-strand: Interacting in Japanese
	Sub-strand: Mediating meaning in and between languages
	Sub-strand: Creating text in Japanese

	Strand: Understanding Language and Culture
	Sub-strand: Understanding systems of language
	Sub-strand: Understanding the interrelationship of language and culture




	Curriculum – 7–10 Sequence
	7–10 Sequence: Levels 7 and 8
	Band description
	Achievement standard
	Content descriptions and elaborations
	7–10 Sequence strand: Communicating Meaning in Japanese
	7–10 Sequence sub-strand: Interacting in Japanese
	7–10 Sequence sub-strand: Mediating meaning in and between languages
	7–10 Sequence sub-strand: Creating text in Japanese

	7–10 Sequence strand: Understanding Language and Culture
	7–10 Sequence sub-strand: Understanding systems of language
	7–10 Sequence sub-strand: Understanding the interrelationship of language and culture



	7–10 Sequence: Levels 9 and 10
	Band description
	Achievement standard
	Content descriptions and elaborations
	7–10 Sequence strand: Communicating Meaning in Japanese
	7–10 Sequence sub-strand: Interacting in Japanese
	7–10 Sequence sub-strand: Mediating meaning in and between languages
	7–10 Sequence sub-strand: Creating text in Japanese

	7–10 Sequence strand: Understanding Language and Culture
	7–10 Sequence sub-strand: Understanding systems of language
	7–10 Sequence sub-strand: Understanding the interrelationship of language and culture





